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Bu aragtirmanin amacit, YouTube platformunda baglama egitimine yonelik icerik tireten
kanallarin egitim iceriklerini, 6gretim yaklagimlarini ve teknolojik-gorsel sunum
Szelliklerini inceleyerek dijital ortamda gergeklegtirilen baglama egitiminin mevcut
durumunu ortaya koymakuir. Aragtirma, nitel aragtirma yaklagimlarindan durum caligmasi
deseninde yiirtitiilmilg; aragtirma verilerinin elde edilmesinde dokiiman incelemesi
tekniginden yararlanilmigtr. Arasurmada Slgtit rnekleme yontemi kullanilarak beg
YouTube baglama egitimi kanali se¢ilmigtir. Arasurmada veri toplama araci olarak,
aragtirmacilar tarafindan geligtirilen YouTube Baglama Egitimi Igerik Kontrol Listesi
kullanilmigtir. Arasurma sonucunda, incelenen YouTube kanallarinda baglama egitiminin
agirlikli olarak tiirkii/eser 6gretimi ve uygulamali gosterimler tizerinden yurttildagi
belirlenmistir. Igerik boyutunda kisa sap baglama egitimi, baslangic diizeyi dersleri,
stisleme teknikleri, nota ve gérsel materyal kullanimi ile akort 6gretiminin 6ne ¢iktigs; orta
ve ileri diizey icerikler, uzun sap baglama egitimi, teknik egzersizler, ara gecis ¢aligmalar1 ve
solfej uygulamalarinin ise daha sinurh kaldigr goriilmiigtiir. Ogretim siirecinde szlii
aciklamalar ve uygulamali gosterimler yaygin bi¢imde kullanilirken, teknolojik ve gorsel
sunum agisindan yakin plan kamera ¢ekimlerinin dne ¢iktigy, birden fazla kamera agisinin
kullaniminin ise oldukga diisiik diizeyde kaldigs tespit edilmistir. Ayrica, Ttirk halk miizigi
icra geleneginin temel unsurlarindan biri olan yoresel tavir dgretimine incelenen kanallarin
hi¢birinde yer verilmedigi belirlenmigtir. YouTube’da baglama egitimine ydnelik
iceriklerin seviyelendirilmis bir 6gretim anlayisiyla yapilandirilmasi, teknik becerilerin
sistematik bi¢imde gelistirilmesi, teknolojik-gorsel sunum olanaklarmin daha etkin
kullanilmass, icerik tireticilerinin daha planli ve biitiinciil 6gretim icerikleri hazirlamasi ve
gelecekteki arasturmalarda dijital baglama egitiminin daha genig 6rneklemler tizerinden
incelenmesi dnerilmektedir.
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getirmis oldugu gesitli olumsuzluklarla birlikte ¢evrim i¢i 6grenme ortamlarinin egitim yagaminda daha gértintir hale
gelmesi, miizik ve ¢algr 6gretiminin gergeklestirildigi ortamlari da 6nemli Sl¢iide ¢esitlendirmigtir. Video, ses, grafik ve
diger ¢oklu ortam bilesenlerinin 6grenme siirecinde birlikte kullanilmasinin motivasyonu ve 6grenme ¢iktilaring
destekleyebildigi belirtilirken (Abdulrahaman ve digerleri, 2020), video tabanli 6gretimin etkisinin sunulan bilgiyle
birlikte bu bilginin gérsel ve pedagojik olarak nasil yapilandirildigina da bagli oldugu ortaya konulmugtur (Mayer ve
digerleri, 2020). Calg1 egitimi agisindan degerlendirildiginde ise teknolojinin yalnizca geleneksel 6gretimi destekleyen
yardimct bir ara¢ olmaktan ¢ikarak anlamli 6grenme deneyimlerinin olugturulmasinda pedagojik stirecin bir bilegeni
hiline geldigi gortilmektedir (Schiavio ve digerleri, 2020). Nitekim uzaktan ytriitiilen keman 6gretiminin teknik
gelisim ve performans bakimindan etkili sonuglar verebildigine iliskin bulgular da ¢algi 6gretiminin fiziksel sinifin
sinurlart diginda stirdiiriilebilecegini gostermektedir (Okan ve Arapgirlioglu, 2020).

YouTube, miizik ve calgi 6gretiminin dijital ortama taginmasinda 6ne ¢ikan platformlardan biri haline gelmistir.
Platformun videolar1 durdurma, tekrar izleme ve belirli boliimlere yeniden erisme olanagt sunmasi, Szellikle
uygulamaya dayali miizik 5gretimi agisindan Snemli §grenme firsatlart saglamaktadir (Karagorlu ve Bulut Ozek, 2024).
YouTube tizerinden gergeklestirilen piyano 6gretimini inceleyen A¢ikséz ve Giidek (2018), baglangigtan ileri diizeye
uzanan derslerin teknik ¢alisma, miizik teorisi, nota 6gretimi ve performans uygulamalariyla sistematik bi¢imde
yapilandirilabildigini gostermistir. Farkli ¢algilara yonelik YouTube videolarini inceleyen Uygun (2020) ise baglama
egitim videolarinin diger bazi galgilara gore yiiksek izlenme sayilarina erigtigini, ancak diizenli ders serileri ve sistematik
ogretim planlart agisindan eksiklikler bulundugunu belirlemigtir. Benzer bi¢imde Giilim (2023), YouTube’daki
keman 6gretim kanallarinda kanal organizasyonu, oynatma listeleri, igerik gesitliligi, video kalitesi ve kullanict
etkilesiminin dijital 6gretimin niteligiyle iligkili oldugunu ortaya koymustur. Baglama 6zelinde Atmaca ve Gerekten
(2023) de 6grencilerin YouTube’u ders tekrari, yeni eser 6grenme, teknik sorunlara ¢6ziim bulma ve farklr icracilari
gozlemleme amaciyla kullandiklarini belirlemistir. Biitiin bu galigmalar birlikte degerlendirildiginde YouTube un artik
mizik performanslarinin paylasildigr bir platform olmasinin diginda ¢algi 6gretiminin, repertuvar aktariminin ve
bireysel miizik 6greniminin ger¢eklestigi 6nemli bir dijital egitim ortamina déntistiigli de gorilmektedir.

Guniimizde, YouTube un miizik ve ¢algt 6gretiminde giderek daha belirgin bir 6grenme ortamma doniigmesi,
ozellikle baglama egitiminin dijital platformlarda nasil yapilandirildiginin incelenmesini gerekli kilmaktadir. Mevcut
¢aligmalar YouTube’un ¢algt 6gretiminde kullanimini, kullanici deneyimlerini ve farkli enstriimanlara yonelik
icerikleri gesitli agilardan ele almig olsa da baglama egitiminin igerik, 6gretim diizeni ve teknolojik-gérsel sunum
boyutlarini birlikte inceleyen ¢alismalar sinirlidir. Bu noktadan hareketle aragtrmanin amaci, YouTube platformunda
baglama egitimine yonelik icerik tireten kanallarin egitim igeriklerini, 6gretim yaklagimlarini ve teknolojik-gorsel
sunum Ozelliklerini inceleyerek dijital ortamda gergeklestirilen baglama egitiminin mevcut durumunu ortaya

koymakur.

YouTube ve Miizik Egitimi

YouTube, giinimiizde diinyanin en yaygin video paylagim platformlarindan biri olmasinin yant sira egitim amagl
iceriklerin tretildigi, paylagildigt ve milyonlarca kullanicr tarafindan erigilebilen 6nemli bir dijital 6grenme ortami
olarak kabul edilmektedir. Gorsel ve isitsel 6grenmeyi ayni anda destekleyen yapisi sayesinde kullanicilar videolart
istedikleri zaman izleyebilmekte, durdurabilmekte, tekrar edebilmekte ve ihtiya¢ duyduklari bélimlere geri
donebilmektedir. Bu imkanlar &zellikle uygulamaya dayali egitim alanlarinda 6grenmenin kaliciligini destekleyen
onemli avantajlar sunmaktadir (Karagorlu ve Ozek, 2024). Bununla birlikte YouTube'un 6neri algoritmalari,
kullanicilarin ilgi alanlarina uygun igeriklere daha kolay ulagmalarint saglarken, icerik treticilerini de daha nitelikli ve
sistematik 6gretim materyalleri hazirlamaya y6nlendirmektedir. Dolayisiyla gtintimiizde egitim igeriklerinin niteligi
pedagojik yaklagimlarla birlikte dijital platformlarin igleyis dinamikleriyle de yakindan iligkilidir.

YouTube'da yayimlanan egitim videolarinin etkililigi tzerine gergeklestirilen arasurmalar da bu gorisi
desteklemektedir. Mayer, Fiorella ve Stull (2020), 6gretim videolarinin 6grenme tizerindeki etkisini artiran temel
ilkelerin uygun kamera perspektifinin kullanilmasi, gorsel agiklamalarla anlatimin desteklenmesi, gereksiz bilgi
yikiiniin azalulmast ve Sgrenenin dikkatini temel 6gretim unsurlarina yonlendiren tasarimlarin olugturulmast
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oldugunu belirtmektedir. Aragtirmacilara gore video tabanli 6gretimin bagarisi aktarilan bilginin yan sira bilginin nasil
sunulduguna da baglidir. Bu durum, dijjital platformlarda yayimlanan egitim igeriklerinin pedagojik niteliginin yani
sira gorsel tasarim, 6gretim planlamast ve teknolojik sunum 6zellikleri bakimindan da degerlendirilmesi gerektigini
gostermektedir.

Bu gelismeler dogrultusunda dijital platformlar, 6zellikle uygulamali egitim alanlarinda geleneksel &gretim
stireglerini destekleyen 6nemli 6grenme ortamlart hiline gelmistir. Miizik egitimi ve ¢algt 6gretimi de bu doniisiimden
etkilenen alanlarin baginda gelmektedir. Ozellikle video tabanlt gretim materyalleri sayesinde &grenciler teknik
uygulamalari ayrinult bicimde gozlemleyebilmekte, performans drneklerini tekrar izleyebilmekte ve bireysel ¢aligma
stireglerini kendi 6grenme hizlarina gére planlayabilmektedir. Bu nedenle son yillarda YouTube ve benzeri dijital
platformlar, miizik egitimi arastirmalarinda giderek daha fazla incelenen 6grenme ortamlari arasinda yer almaktadir.

Miizik egitimi, bireylerin miiziksel bilgi, beceri ve estetik duyarliliklarint gelistirmeyi amaglayan planlt bir egitim
stirecidir. Ozellikle calgt egitimi, biligsel 6grenmenin yani sira psikomotor becerilerin gelistirilmesini esas alan
uygulamali yapist nedeniyle 6gretim siirecinde gorsel, isitsel ve devinigsel 6grenme alanlarinin birlikte kullanilmasint
gerektirmektedir. Ogrencilerin teknik uygulamalari dogru bigcimde gézlemleyebilmesi, tekrar edebilmesi ve bireysel
¢alisma siireglerini siirdiirebilmesi, calgi egitiminde bagariy1 etkileyen temel unsurlar arasinda yer almaktadir. Bu
nedenle son yillarda dijital teknolojiler, calgi egitiminde 6gretimi destekleyen araglar niteligi tagimalarinin diginda
ogrenme siirecinin ayrilmaz bir pargast olarak degerlendirilmektedir. Schiavio, Nijs, van der Schyff ve Juntunen (2020),
¢agdas calgi egitiminin teknik becerinin yaninda anlamli 6grenme deneyimleri olusturmay: hedeflemesi gerektigini; bu
stiregte teknolojik araglarin  pedagojik yaklagimlarla butiinlesik bigimde kullanilmasinm 6nemli oldugunu
vurgulamaktadir.

Baglama Egitimi

Tirk halk miziginin temel ¢algilarindan biri olan baglama, tarihsel stire¢ icerisinde geleneksel muzik kiltiirtiniin
tagtyicist olmusg, Tirkiye'de mesleki ve akademik miizik egitiminin 6nemli 6gretim araglarindan biri héline gelmistir.
Giintimiizde konservatuvarlar, egitim fakiilteleri, giizel sanatlar fakiilteleri ve halk egitimi merkezleri bagta olmak tizere
bir¢ok kurumda baglama egitimi sistematik 6gretim programlart dogrultusunda yiirttilmektedir. Geleneksel halk
miziginin yani sira farkli muzik tiirlerinde de kullanim alaninin genislemesi, baglamaya y6nelik 6gretim gereksinimini
artrmig; buna bagli olarak 6gretim yontemleri, egitim materyalleri ve akademik caligmalar da 6nemli 6l¢tide gelisme
gostermistir (Parlak, 2016; Ekici, 2018).

Baglama egitimi uzun yillar boyunca usta-girak iligkisine dayanan mesk gelenegi icerisinde stirdtiriilmistiir. Bu
ogretim anlayiginda 6grenciler; tezene teknikleri, tavir 6zellikleri, diizen bilgisi, repertuvar ve yoresel tslup 6zelliklerini
dogrudan gézlem, dinleme ve tekrar yoluyla edinmiglerdir (Altug, 1998; Sen, 1998). Mesk sistemi, geleneksel icra
ozelliklerinin kugaktan kugaga aktarilmasinda 6nemli bir iglev tistlenmis olmakla birlikte, 6gretim siirecinin biiyiik
ol¢tide 6greticinin bireysel bilgi ve deneyimine bagli olmast nedeniyle standart bir 6gretim modeli olugturamamustur.
Cumhuriyet déneminde mizik egitiminin kurumsallagmasiyla birlikte baglama egitimi de akademik kurumlara
taginmug; Ozellikle Gniversiteler ve konservatuvarlarda gelistirilen 6gretim programlart sayesinde daha planli ve
sistematik bir yapiya kavusmustur (Parlak, 2016; Ozdek, 2016).

Bununla birlikte baglama egitimi tizerine gergeklestirilen ¢aligmalar, 6gretim stirecinde halen ¢6ziim bekleyen cesitli
sorunlarin bulundugunu géstermektedir. Kullanilan metotlar arasinda igerik ve 6gretim yaklagimi bakimindan 6nemli
farkliliklarin bulunmast, ortak bir 6gretim standardinin tam olarak olugturulamamis olmasi, gorsel ve isitsel Ggretim
materyallerinin sinurliligr ile teknolojik olanaklarin 6gretim siirecine yeterince entegre edilememesi bu sorunlarin
basinda gelmektedir (Kog, 2001; Ozdek, 2015; Ekici, 2018). Ozdemir'e (2016) gore cagdas baglama egitimi; teknik
becerilerin gelistirilmesinin yan sira tavir, diizen, tezene teknikleri, yoresel tislup, miizikal ifade ve repertuvar gelisimini
birlikte ele alan biitiinciil bir 6gretim anlayisina dayanmalidir. Bu yaklagim, 6gretim stirecinde kullanilan materyallerin
ve 6grenme ortamlarinin pedagojik agidan nitelikli olmasini gerekli kilmaktadir.

Dijital teknolojilerde yasanan gelismeler, baglama egitiminde kullanilan 6grenme ortamlarint da 6nemli 6lgtide
¢esitlendirmigtir. Guintiimiizde &grenciler yalnizca yiiz yiize derslerle sinirli kalmamakta; video tabanli 6gretim
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materyalleri, ¢evrim ici dersler ve dijital platformlar araciligiyla grenme siireglerini ders diginda da stirdiirebilmektedir.
Ozellikle YouTube, baglama dgrenmek isteyen bireylerin farkls &greticilere ulagabildigi, teknik uygulamalari ayrintils
bi¢imde izleyebildigi, repertuvarini gelistirebildigi ve bireysel ¢aligma stireglerini destekleyebildigi yaygin bir 6grenme
ortamt héline gelmistir. Video igeriklerinin tekrar izlenebilmesi, uygulamalarin farkli agilardan gézlemlenebilmesi ve
6gretim materyallerine siirekli erisim saglanabilmesi, YouTube'u baglama egitimi agisindan 6nemli bir dijital 6grenme
kaynagina dontistiirmektedir.

Ancak YouTube'da yayimlanan baglama egitimi videolart herhangi bir akademik denetim siirecinden gegmeden
kullanicilarla bulugmaktadir. Bu nedenle igeriklerin pedagojik niteligi, 6gretimsel planlamasi, teknik dogrulugu ve
gorsel sunum 6zellikleri kanaldan kanala farklilik gosterebilmektedir. Bagka bir ifadeyle platform, baglama 6grenmek
isteyen bireyler i¢in 6nemli firsatlar sunarken ayni zamanda 6gretim kalitesi bakimindan 6nemli farkliliklart da
biinyesinde barindirmaktadir. Bu durum, YouTube'da yer alan baglama egitimi igeriklerinin bilimsel 6lgiitler

dogrultusunda incelenmesini ve mevcut durumlarinin ortaya konulmasini gerekli kilmaktadur.

Kuramsal Cergeve

Bu aragtirmanin kuramsal ¢ergevesi, dijital ¢algt egitiminde pedagojik kalite, 6gretimsel yapilandirma ve teknolojik-
gorsel sunum boyutlari tizerine kurulmugtur. Dijital 6gretim igeriklerinin niteligi yalnizca bilginin dogruluguna degil,
icerigin agamali bicimde diizenlenmesine, uygulamayla desteklenmesine ve 6grenenin dikkatine etki eden gorsel-isitsel
unsurlarin etkili kullanimina baglidir. Mayer, Fiorella ve Stull’a gére 6gretim videolarinda uygun kamera perspektifi,
gorsel agiklamalar ve biligsel yiikii azaltan tasarim ilkeleri 6grenmenin niteligini arturmaktadir (Mayer et al., 2020).
Benzer bigimde teknolojinin ¢alg egitimindeki degeri, pedagojik yaklagimlarla biitiinlestigi 6l¢tide ortaya ¢ikmaktadir
(Schiavio et al., 2020).

Pedagojik
h;erik
Kalitesi

Dijital
Baglama
Egitimi Kalite
Cergevesi

Dijital-Gorsel Egitimsel
Ogretimsel Tasarim

Licliss Kalitesi

Sekil 1. Dijital Baglama Egitimi Kalite Cergevesi ve Temel Boyutlart

Baglama egitimi agisindan ise nitelikli 6gretim; teknik beceriler, repertuvar, tavir, diizen, siisleme, miiziksel
okuryazarlik ve agamali 6gretimin birlikte ele alinmasini gerektirmektedir (Parlak, 2016; Ozdemir, 2016). Bu nedenle
¢alismada YouTube igeriklerinin pedagojik kalitesi, egitimsel igerik, 6gretimsel yap1 ve teknolojik-gorsel ozellikler
olmak tizere i¢ temel boyutta degerlendirilmektedir. Bunlar egitimsel icerik kalitesi; seviyelendirme, teknik egzersiz,
eser 6gretimi, solfej-bona, yoresel tavir, siisleme, ara gegis, baglama tiirleri, 6gretimsel tasarim kalitesi; kolaydan zora
ilerleme, sistemli ders dizisi, sézlii agiklama, uygulamali gosterim, dijital-gorsel 6gretimsel kalite; yakin plan, ¢oklu

kamera, video diizenleme boyut ve alt boyutlaridir.
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Ilgili Literatiir

Dijital teknolojilerin miizik egitiminde yaygin bicimde kullanilmaya baglanmasi, video tabanli 6gretim ortamlarinin
etkililigini inceleyen aragtirmalarin sayisinda da 6nemli bir artiga neden olmugtur. Bu ¢aligmalar genel olarak
degerlendirildiginde YouTube ve benzeri dijital platformlarin, 6zellikle uygulamali calgr egitiminde geleneksel gretim
stireglerini destekleyen 6nemli 6grenme ortamlari hiline geldigi goriilmektedir. Bununla birlikte aragtirmalar, dijital
platformlarda sunulan egitim iceriklerinin niteliginin icerik zenginliginin disinda 6gretim tasarimi, pedagojik planlama,
teknolojik sunum 6zellikleri ve kullanict deneyimi gibi birgok degiskenle birlikte degerlendirilmesi gerektigini ortaya
koymaktadir (Mayer ve digerleri, 2020; Schiavio ve digerleri, 2020).

Muzik egitimi alaninda gergeklestirilen ¢aligmalar incelendiginde, YouTube'un farklt galgilara yonelik 6gretim
stireglerinde etkili bicimde kullanilabildigi gértlmektedir. A¢ikséz ve Giidek (2018), ¢evrim ici piyano egitim
kanallarini inceledikleri aragtirmalarinda ders igeriklerinin baglangi¢ diizeyinden ileri diizeye dogru sistematik bir
ogretim anlaystyla sunuldugunu; teknik ¢alismalar, miizik teorisi, nota 6gretimi ve performans uygulamalarinin
birbirini tamamlayan bir yap1 olusturdugunu belirlemiglerdir. Benzer sekilde Okan ve Arapgirlioglu (2020), uzaktan
keman egitiminin dgrencilerin teknik gelisimi ve performans basarilari tizerinde yiiz yiize egitim kadar etkili sonuglar
ortaya koyabilecegini gostermistir. Bu arastirmalar, video tabanli 6gretimin yalnizca bilgi aktarimini kolaylagtiran bir
ara¢ olmadigini, uygun pedagojik planlama ile etkili bir 6grenme ortamina déntigebilecegini ortaya koymaktadir.

Farkli ¢algilari kapsayan aragtirmalar YouTube igeriklerinin 6gretim siiregleri ve kullanic1 davraniglari bakimindan
onemli farkliliklar gosterebildigini ortaya koymaktadir. Uygun (2020), piyano, keman, gitar, fliit ve baglama egitim
videolarini ¢esitli degiskenler agisindan degerlendirdigi aragtirmasinda baglama videolarinin diger galgilara gére daha
yiiksek izlenme sayilarina ulagtgini ve videolarin 6nemli bir bolimiiniin 6gretim amaciyla hazirlandigini belirlemistir.
Bununla birlikte arastirmada baglama egitimine yonelik igeriklerde diizenli ders serilerinin ve sistematik 6gretim
planlarinin diger bazi ¢algilara gére daha sinirli oldugu ifade edilmektedir. Bu bulgu, baglama egitimine yonelik dijital
iceriklerin nicelik bakimindan gelisme gosterdigini; ancak 6gretimsel yapr agisindan gelistirilmesi gereken y6nlerinin
bulundugunu géstermektedir.

YouTube kanallarint dogrudan kanal yapisi bakimindan inceleyen aragtirmalar da benzer sonuglara ulagmaktadir.
Gilim (2023), keman 6gretim kanallarint kanal organizasyonu, oynatma listeleri, icerik ¢esitliligi, video kalitesi ve
kullanicr etkilesimi gibi degiskenler bakimindan degerlendirmis; diizenli icerik paylagimi, sistemli ders planlamasi ve
6gretim materyallerinin organize bicimde sunulmasinin dijital 6grenme siirecinin niteligini arturdiging belirtmigtir. Bu
sonuglar, dijital ortamlarda ytiriitiilen ¢algs egitiminde aktarilan bilginiyle beraber, 6gretimin planlanma bi¢iminin ve
icerik sunumunun da 6grenme tizerinde belirleyici oldugunu gostermektedir.

Baglama egitimi 6zelinde gergeklestirilen aragtirmalar ise kullanict deneyimlerine odaklanmaktadir. Atmaca ve
Gerekten (2023), baglama 6grencilerinin YouTube kullanim deneyimlerini inceledikleri aragtirmalarinda 6grencilerin
platformu agurlikli olarak ders tekrarlari yapmak, yeni eserler 6grenmek, teknik problemlerine ¢6ziim bulmak ve farklt
icracilar1 gézlemlemek amaciyla kullandiklarini belirlemislerdir. Bununla birlikte aragtirmada igeriklerin sistematik bir
ogretim programi dogrultusunda hazirlanmamig olmasi, teknik agiklamalarin yeterince ayrintili olmamasi ve video
kalitesindeki farkliliklarin &grenme siirecini olumsuz etkileyebildigi ifade edilmektedir. Bu bulgular, YouTube'un
baglama egitiminde 6nemli bir destekleyici 6grenme ortami oldugunu géstermekle birlikte, iceriklerin pedagojik
niteliginin gelistirilmesi gerektigine de isaret etmektedir.

Uluslararast literatiirde ise 6gretim videolarmnin etkililiginin biytik 6l¢iide pedagojik tasarim ilkelerine bagli oldugu
vurgulanmaktadir. Mayer ve digerleri (2020), etkili 6gretim videolarinda uygun kamera agilari, gorsel agiklamalar,
biligsel yiikii azaltan tasarim ilkeleri ve &greneni aktif tutan anlatim bigimlerinin 6grenme bagarisint artirdigini
belirtmektedir. Benzer sekilde Schiavio ve digerleri (2020), ¢cagdas calg egitiminin teknik beceri kazandirmanin diginda
anlamli 6grenme deneyimleri olugturmay: hedeflemesi gerektigini; bu siire¢te teknolojik araglarin pedagojik
yaklagimlarla biitiinlesik bigimde kullanilmasinin 6nem tagidigini ifade etmektedir. Abdulrahaman ve digerleri (2020)
ise coklu ortam araglart izerine gergeklestirdikleri sistematik derleme ¢aligmasinda video, ses, grafik ve animasyon gibi

¢oklu ortam bilesenlerinin 6grenme motivasyonunu arturdigini ve 6grenme ¢iktilart tizerinde olumlu etkiler
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olusturdugunu ortaya koymustur. Bu aragtrmalar birlikte degerlendirildiginde, dijital 6gretim iceriklerinin yalnizca
bilgi sunmasinin yeterli olmadigs; 6gretim tasarimi, gorsel sunum ve teknolojik 6zelliklerin de 6grenme stirecinin
ayrilmaz bir pargast oldugu anlagilmaktadir.

Mevcut alan yazini1 genel olarak degerlendirildiginde, YouTube'un miizik ve ¢algi egitiminde tamamlayici bir 6grenme
ortamt olarak giderek daha fazla 6nem kazandigi goriilmektedir. Bununla birlikte aragtirmalarin bitytik cogunlugu
cevrim ici 6gretimin etkililigi, kullanic1 deneyimleri veya farkli ¢algilara yonelik genel igerik incelemeleri tizerinde
yogunlagmaktadir. Baglama egitimi alanindaki ¢aligmalar ise cogunlukla 6grencilerin YouTube kullanim aligkanliklars
ya da platforma iliskin genel degerlendirmelerle sinrli kalmaktadir. Ozellikle YouTube'da yer alan baglama egitimi
kanallarinin egitim igerikleri, 6gretim igerikleri ile teknolojik ve gorsel 6zelliklerini birlikte ele alan, belirli Sl¢titlere
dayalr sistematik incelemelere rastlanmamaktadir. Bu durum, dijital ortamda sunulan baglama egitimi iceriklerinin
pedagojik agidan degerlendirilmesini gerekli kilmakta ve alan yazininda 6nemli bir bogluga isaret etmektedir.

Bu aragtirma, s6z konusu bosluktan hareketle YouTube platformunda yer alan baglama egitimi kanallarint egitim
icerikleri, 6gretim 6zellikleri ile teknolojik ve gorsel 6zellikleri bakimindan incelemeyi amaglamaktadir. Aragtirmadan
elde edilen bulgularin, dijital 6grenme ortamlarinda baglama egitimi icerikleri treten igerik tireticilerine, baglama

egitimcilerine ve bu alanda gergeklestirilecek gelecekteki aragtirmalara bilimsel katki saglayacag disgtintilmektedir.

Aragtirmanin Onemi

Teknolojik gelismeler, bilgiye erisim bicimlerini ve 6grenme siireglerini 6nemli 6l¢iide dontistiirmiis; 6zellikle video
tabanli dijital platformlar, egitim iceriklerinin tiretildigi, paylasildigi ve genis kullanici kitlelerine ulastirildigs alternatif
6grenme ortamlart hiline gelmigtir. YouTube, gorsel ve isitsel 6grenmeyi ayn1 anda destekleyen yapisy, iceriklerin tekrar
izlenebilmesine olanak saglamasi ve kullanicilarin bireysel 6grenme hizlarina gore ilerleyebilmesine imkin tanimasi
nedeniyle miizik ve ¢algi egitimi agisindan Snemli firsatlar sunmaktadir (Karagorlu ve Bulut Ozek, 2024; Mayer ve
digerleri, 2020). Nitekim farkli ¢algt alanlarinda gereklestirilen caligmalar, YouTube’un teknik uygulamalarin
gozlemlenmesi, 6gretim materyallerine erisim ve bireysel ¢aligma stireglerinin desteklenmesi bakimindan énemli bir
dijital 6grenme ortam1 oldugunu ortaya koymaktadir (A¢ikséz ve Giidek, 2018; Okan ve Arapgirlioglu, 2020; Uygun,
2020).

Bu aragurmanin 6zgiin degeri iki temel noktada ortaya ¢ikmaktadir. Birincisi, mevcut ¢aligmalarin 6nemli bir
bolimii YouTube’ un genel egitim amagli kullanimini veya farkli galgilara yonelik icerikleri incelerken (Agiksdz ve
Gidek, 2018; Gulim, 2023; Uygun, 2020), baglama egitimi kanallarini egitim igerikleri, 6gretim icerikleri ve
teknolojik-gorsel sunum boyutlariyla birlikte ele alan sinirlt sayida ¢aligma bulunmaktadir. Baglama, yalnizca bir ¢algt
olmanin 6tesinde Tiirk halk miiziginin kilttirel devamlilig hususunda 6nemli bir tagtyict unsur olup; tezene teknikler,
tavir Ozellikleri, diizen bilgisi, repertuvar ve yoresel icra bigimleri gibi ¢cok boyutlu bir 6grenme siirecini igermektedir
(Parlak, 2016; Ozdemir, 2016). Bu nedenle baglama egitiminin dijital ortamdaki gériintimiiniin incelenmesi,
geleneksel miuzik aktarim bigimlerinin yeni 6grenme ortamlarindaki doniisiimtint anlamak agisindan 6nem
tagimaktadir.

Aragturmanin ikinci 6zgiin yoni ise ekonomik ve erisilebilir 6grenme olanaklart agisindan tasidign degerdir.
Geleneksel calgi egitiminde birebir 6gretim, kurs veya 6zel ders siiregleri zaman, mekan ve ekonomik kaynak agisindan
belirli sinirliliklar olugturabilmektedir. Buna kargilik YouTube gibi ticretsiz ve erisilebilir dijital platformlar, bireylerin
farkli  greticilere ulagabilmesine, ders igeriklerini tekrar edebilmesine ve kendi Ogrenme streglerini
bireysellestirebilmesine olanak saglamaktadir. Bu yoniiyle dijital platformlar, 6zellikle miizik egitimine erisimde firsat
esitligini destekleyebilecek alternatif’ grenme ortamlari olarak degerlendirilmektedir (Abdulrahaman ve digerleri,
2020; Karagorlu ve Bulut Ozek, 2024). Bununla birlikte dijital ortamda sunulan igeriklerin her birinin ayn1 pedagojik
nitelige sahip olmadigy; iceriklerin 6gretim planlamasi, gérsel sunum 6zellikleri ve teknik dogrulugu bakimindan
farklilik gosterebildigi belirtilmektedir (Mayer ve digerleri, 2020; Schiavio ve digerleri, 2020). Dolayistyla YouTube’da
yer alan baglama egitimi igeriklerinin bilimsel 6lgiitlerle incelenmesi, dijital baglama egitiminin mevcut durumunun
ortaya konulmasi ve gelecekte daha nitelikli ¢evrim i¢i &gretim materyallerinin gelistirilmesi agisindan 6nem
tagimaktadir.
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Arastirmanin Problemi
Dijital platformlarin miizik ve ¢algt egitiminde giderek yayginlagmasina ragmen, YouTube ortaminda sunulan baglama
egitim ieriklerinin pedagojik yapisi, 6gretim 6zellikleri ve teknolojik-gorsel sunum bigimleri agisindan nasil yapilandigs
konusunda smnirlt sayida calisma bulunmaktadir. Ozellikle Tiirk halk miiziginin temel calgilarindan biri olan
baglamanin dijital ortamdaki egitim stireglerinin hangi iceriklerle, hangi 6gretim yaklagimlariyla ve hangi teknolojik
olanaklarla ger¢eklestirildiginin ortaya konulmast 6nemli bir aragtirma problemi olarak goriilmektedir.
Bu aragtirmanin amaci, YouTube platformunda yer alan baglama egitimi kanallaring egitim igerikleri, 6gretim
ozellikleri ile teknolojik ve gérsel sunum 6zellikleri agisindan inceleyerek dijital ortamda baglama egitiminin mevcut
durumunu ortaya koymakur.
Bu temel amag dogrultusunda agagidaki aragtirma sorularina yanit aranmistur:
> YouTube platformunda yer alan baglama egitimi kanallarinda baglama egitimine yonelik icerikler nasil
yapilandirilmigtir?
> YouTube baglama egitimi kanallarinda kullanilan 6gretim yaklagimlari ve 6gretim &zellikleri nelerdir?

» YouTube baglama egitimi kanallarinda kullanilan teknolojik ve gérsel sunum &zellikleri nelerdir?

Yontem

Arastirma Modeli

Bu aragtirma, nitel aragtirma yaklagimi kapsaminda durum ¢aligmasi deseni ile ytrttiilmisgtiir. Durum ¢aligmasi, belirli
bir durumun kendi dogal baglami igerisinde ¢ok yonlii, derinlemesine ve biitiinciil olarak incelenmesini amaglayan
nitel aragtirma desenlerinden biridir (Yin, 2018; Stake, 1995). Bu aragtirmada durum olarak, YouTube platformunda
yer alan baglama egitimi kanallarinda gergeklestirilen dijital baglama egitimi ele alinmigtr. Aragtirma kapsaminda bu
dijital 6gretim ortamlarinin egitim icerikleri, 6gretim 6zellikleri ve teknolojik-gorsel sunum bigimleri ayrintili bicimde
incelenerek mevcut durum ortaya konulmaya galigimustur.

Aragtrmanin verileri dokiiman incelemesi teknigi kullanilarak elde edilmigtir. Dokiiman incelemesi, aragtirma
konusu ile iligkili yazili, gérsel ve dijital materyallerin sistematik bi¢imde incelenerek arastirma verisine
dontigtiirilmesini saglayan nitel veri toplama tekniklerinden biridir (Bowen, 2009). Bu dogrultuda YouTube
platformunda yer alan baglama egitimi kanallars; egitim icerikleri, 6gretim 6zellikleri ile teknolojik ve gérsel sunum
ozellikleri agisindan incelenmistir.

Aragtirmada veri kaynagr olarak belirlenen YouTube kanallarindaki egitim videolars, oynatma listeleri ve kanal
icerikleri aragtirmacilar tarafindan gelistirilen YouTube Baglama Egitimi Icerik Kontrol Listesi araciligryla
degerlendirilmistir. Nitel aragtirmalarda veri analiz stireci, elde edilen verilerin anlaml kategoriler ve temalar altinda
diizenlenmesini, yorumlanmasini ve aragtirma sorulart dogrultusunda agiklanmasini igermektedir (Creswell & Poth,
2018). Bu dogrultuda elde edilen veriler betimsel analiz yontemiyle ¢6ziimlenmis; igerikler arastirmanin alt problemleri

dogrultusunda siniflandirilarak ortak zellikleri belirlenmis ve bulgular hilinde sunulmugtur.

Segilen Youtube Kanallar:
Arasurmanin  ¢alisma grubunu, YouTube platformunda baglama egitimi amaciyla igerik tireten kanallar
olusturmaktadir. Caliyma grubunun belirlenmesinde amaglt  6rnekleme yontemlerinden 6lgiit  6rnekleme
kullanilmigtir. Olgﬁt ornekleme, aragtirmacinin aragtirma amact dogrultusunda 6nceden belirledigi 6zellikleri tagtyan
durumlarr ayrintli olarak incelemek tizere segmesine dayanan bir 6rnekleme yaklagimidir (Creswell & Poth, 2018;
Patton, 2015). Bu yaklagimda amag, genelleme yapmak i¢in genis bir 6rnekleme ulagmak degil, aragtrma problemi
agisindan bilgi acisindan zengin durumlari belirleyerek derinlemesine inceleme yapmakur (Patton, 2015).
Aragtirma kapsaminda ¢alisma grubunun belirlenmesinde agagidaki 6lgiitler esas alinmugtir:

>  YouTube platformunda baglama egitimi amaciyla diizenli ve 6zgitin igerik tiretiyor olmast,

»  Aragtirmanin gergeklestirildigi tarihte en az 100.000 aboneye sahip olmast,

> Baglama egitimine yonelik erisilebilir ve herkese agik oynatma listelerinin bulunmas,

>

Kanal icerisinde baglangig, orta veya ileri diizey baglama egitimine yonelik videolarin yer almast,
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>  Egitim i¢eriklerinin aragtirmanin amaci dogrultusunda incelenebilir nitelikte olmast.
Bu olctitler, dijital 6grenme ortamlarinda igeriklerin varliginin yant sira; erisilebilirlik, stireklilik, diizenlilik ve
ogretimsel yap1 agisindan degerlendirilmesinin gerekliligi dikkate alinarak olugturulmugtur (Bowen, 2009; Mayer etal.,
2020). Ozellikle cevrim ici Sgretim iceriklerinin niteliginin icerik diizeni, pedagojik yapilandirma ve sunum
ozellikleriyle iligkili oldugu belirtilmektedir (Mayer et al., 2020).
Yapilan inceleme sonucunda belirlenen 6l¢titleri kargilayan bes YouTube kanali aragtirma kapsamina almmugtur.

Aragtirma etigi ve tarafsizlik ilkeleri dogrultusunda kanal isimleri dogrudan kullanilmamis, her bir kanal kodlanarak
YK1, YK2, YK3, YK4 ve YKS seklinde tanimlanmugtir.

Tablo 1. Segilen youtube kanallarina iligkin tanimlayic1 bilgileri (Eylal 2026 itibariyle)

YouTube kanal Abone sayis1 Oynatma liste sayis1 Video say1s1
YK1 430.000 5 169
YK2 154.000 10 205
YK3 136.000 2 280
YK4 131.000 7 162
YKS 125.000 10 127

Secilen YouTube kanallarinda baglama egitimi diginda farkli enstriiman egitimleri, kisisel paylagimlar veya ¢esitli
miizik icerikleri de yer alabilmektedir. Ancak aragtirmanin amact dogrultusunda yalnizca baglama egitimi ile iligkili
oynatma listeleri ve videolar aragtirma kapsamina dahil edilmig; baglama egitimi disindaki igerikler analiz diginda

birakilmugtir. Aragturma kapsaminda incelenen YouTube kanallarina iligkin bilgiler Tablo 1’de sunulmugtur.

Veri Toplama Araglar: ve Siireci

Aragurmanin verileri, nitel aragtrmalarda kullanilan dokiiman incelemesi teknigiyle YouTube platformunda yer alan
baglama egitimi iceriklerinden elde edilmistir. Dokiiman incelemesi, arastirilmasi amaglanan olguya iligkin yazili, gorsel
veya dijital materyallerin sistematik bi¢imde incelenerek aragtirma verisine dontistiiriilmesini saglayan bir veri toplama
teknigidir (Bowen, 2009; Creswell & Poth, 2018). Guniimiizde web siteleri, sosyal medya platformlari ve video
paylasim  ortamlari, nitel aragtirmalarda incelenebilecek 6nemli dijital dokiiman kaynaklar1 arasinda

degerlendirilmektedir.

YouTube Baglama Egitimi igerik Kontrol Listesi

Kontrol listesi, aragtirmanin kuramsal cercevesinde benimsenen pedagojik kalite yaklagim: dogrultusunda
yapilandirilmig; dijital baglama egitiminin niteligi egitimsel igerik, 6gretimsel yap1 ve teknolojik-gorsel sunum olmak
tizere ti¢ temel boyutta ele alinmigtir. Bu boyutlarin olugturulmasinda, etkili video 6gretiminde pedagojik yapilandirma
ve gorsel sunumun 6nemine iligkin ilkeler (Mayer et al., 2020) ile ¢alg egitiminde teknolojinin pedagojik siirecle
biitinlestirilmesi gerekliligi (Schiavio et al., 2020) temel alinmistir. YouTube platformunda yer alan baglama egitimi
kanallarinin egitim igerikleri, 6gretim &zellikleri ile teknolojik ve gorsel sunum o6zelliklerini sistematik bigcimde
degerlendirmek amaciyla aragtirmacilar tarafindan gelistirilmigtir (Bkz. Ek 1).

Veri toplama aracinin gelistirilme stirecinde 6ncelikle dijital miizik egitimi ve YouTube tabanli ¢algi egitimi Gizerine
¢aligilmig arastirmalar incelenmigtir (A¢ikséz ve Giidek, 2018; Uygun, 2020; Giiliim, 2023; Atmaca ve Gerekten, 2023).
Ayrica aragtirmanin amact ve alt problemleri dogrultusunda degerlendirilmesi gereken boyutlar belirlenmigtir. Nitel
aragtirmalarda veri toplama araglarinin aragtirma sorulariyla dogrudan iligkili olarak yapilandirilmast ve incelenen
olgunun farklt boyutlarini ortaya koyacak bicimde gelistirilmesi gerektigi belirtilmektedir (Creswell & Poth, 2018;
Merriam & Tisdell, 2016).

Bu dogrultuda olusturulan YouTube Baglama Egitimi Icerik Kontrol Listesi;

> Egitimsel icerikler,
> Ogretimsel igerikler,
> Teknolojik ve gorsel 6zellikler
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olmak tizere ti¢ temel boyuttan olusturulmugtur. Hazirlanan kontrol listesinin kapsam gegerligini degerlendirmek
amactyla uzman goriigiine bagvurulmustur. Bu dogrultuda hazirlanan uzman degerlendirme formu, miizik egitimi
alaninda uzman beg akademisyene gonderilmis ve maddelerin aragtirmanin amaciyla uygunlugu, agikligi ve kapsami
agisindan degerlendirilmesi istenmigtir. Uzmanlardan alinan geri bildirimler dogrultusunda bazi maddelerde ifade
degisiklikleri yapilmus, benzer 6zellik tastyan maddeler yeniden diizenlenmis ve kontrol listesi nihai seklini kazanmistur.
Nitel aragurmalarda veri toplama araglarinin gelistirilmesi stirecinde uzman goriigii alinmasi, aragurma aracinin
anlagilabilirligi ve kapsam uygunlugunun artirilmasi agisindan 6nemli bir uygulama olarak goriilmektedir (Merriam &
Tisdell, 2016).

Aragtirma kapsaminda incelenen YouTube kanallari, gelistirilen YouTube Baglama Egitimi h;erik Kontrol Listesi
dogrultusunda sistematik bicimde ele alinmugtir. Veri toplama siirecinde yalnizca herkese agik, baglama egitimi amact
tagtyan ve arastirma kapsaminda belirlenen ol¢titleri kargilayan icerikler analize d4hil edilmigtir. Kanal i¢erisinde yer
alan ancak baglama egitimi ile iligkili olmayan igerikler, erisime kapali videolar, yalnizca tiyelik yoluyla sunulan igerikler
ve reklam amaci tagtyan paylagimlar aragtirma kapsami diginda brrakilmstr.

Verilerin Analizi

Aragtirma kapsaminda elde edilen veriler betimsel analiz yontemi araciligtyla analiz edilmigtir. Betimsel analiz, nitel
aragtirmalarda elde edilen verilerin 6nceden belirlenen temalar, kategoriler veya kavramsal ¢ergeveler dogrultusunda
diizenlenmesi, 6zetlenmesi ve yorumlanmasina dayanan bir analiz yaklagimidir (Creswell & Poth, 2018; Miles,
Huberman, & Saldafia, 2014). Bu analiz yaklagiminda aragtirmaci, elde edilen verileri aragtirma sorulari dogrultusunda
anlamli kategoriler altinda siniflandirarak incelenen durumun temel 6zelliklerini ortaya koymay1 hedefler (Merriam &
Tisdell, 2016).

Bu aragtirmada veriler, aragtirmanin amact ve alt problemleri dogrultusunda gelistirilen YouTube Baglama Egitimi
Igerik Kontrol Listesinde yer alan 8lgiitler esas alinarak degerlendirilmistir. Dolayistyla YouTube kanallarindan elde
edilen veriler; egitim igerikleri, 6gretim 6zellikleri ile teknolojik ve gorsel sunum 6zellikleri bagliklarr altinda sistematik
olarak siniflandinlmistr. Siniflandirma stirecinde her bir kanal ve igerik, kontrol listesinde yer alan &lgtitler
dogrultusunda incelenmis ve ortak 6zellikler belirlenmistir.

Elde edilen veriler Microsoft Excel programina aktarilmig, belirlenen ol¢tidere iliskin frekans (f) ve yiizde (%)
degerleri hesaplanmugtir. Nicel olarak ifade edilen bu betimsel gostergeler, incelenen dijital dgretim igeriklerinin
dagilimint ortaya koymak amaciyla kullandmugtir. Elde edilen bulgular tablolar hilinde sunulmug ve aragtirmanin alt

problemleri dogrultusunda betimsel olarak yorumlanmugtir.

Bulgular
Bu béliimde arastrmanin alt problemine yonelik bulgulara yer verilmis olup, frekans degerleri, kontrol listesindeki

Var/Yok kodlamalarina gére bes kanal tizerinden hesaplanmigtir.

YouTube Baglama Egitimi igerik Kontrol Listesi’nin Uygulama (")rnegi

Tablo 2. Kontrol listesi video igerikleri gérsel 6rnekleri

YouTube Baglama Egitimi igerik Kontrol Listesi

Boliim 1. Egitimsel Icerikler

Ozellikler Agiklama Ekran goriintiisii

Baslangig diizeyi Baglangic  diizeyine  yOnelik  egitim  videolar:

(Ol urinSupBogtuma Bgiangc 5

bulunmaktadr.

219



Kaynak €& Candan

Tiirk Miizigi 6(3) (2026) 211-230

Orta diizey

Orta diizeye yonelik egitim videolar: bulunmaktadir.

SERF TORKILER]

fleri diizey

[leri diizeye yonelik egitim videolar: bulunmaktadir.

Teknik egzersiz

Teknik egzersiz ¢alismalarina yer verilmigtir.

Tiirk/eser 6gretimi

Ttrkii/eser 6gretimine yer verilmigtir.

Nota materyali

Nota veya gorsel 6gretim materyalleri kullanilmaktadir.

Akort 6gretimi

Akort 8gretimine yer verilmektedir.

Solfej caligmalar:

Solfej caligmalarina yer verilmektedir.

diy 'u:i |

RIS Vit i
N O U

i

LURXL - .

RTRET)

R iel Lo 4y

Yoresel tavir

Yoresel tavir 6gretimine yer verilmektedir.

Siisleme teknikleri

Stisleme tekniklerine yer verilmektedir.

Sisleme Nasil Yapilir,
Nota Dersi

Ara gecis calismalar:

Ara gecis caligmalarina yer verilmektedir.
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Uzun sap baglama

Uzun sap baglama egitimine yer verilmektedir.

Kisa sap baglama

Kisa sap baglama egitimine yer verilmektedir.

Bolim 2. ﬁgretimsel igerikler

Sistemli oynatma listesi

Baglama egitimine yonelik sistemli oynatma listeleri

bulunmaktadir.
Teknik uygulama-sozlii | Teknik uygulamalar sozlil acgiklamalarla
agiklama desteklenmektedir.

Kolaydan zora

Ders igerikleri kolaydan zora dogru planlanmugtir.

Uygulamali gosterim

Uygulamali gosterimlere yer verilmektedir.

YOLUN SONU GBRUNUYOR SOLFEJ SAZ NOTALARI | MUSA EROGLU Yolun Sonu Kisa Sap Baglama.

Béliim 3. Teknolojik ve G

orsel Ozellikler

Yakin
gekimi

plan  kamera

Baglama icrasini gostermeye yonelik yakin plan kamera
cekimleri kullanilmakeadir.

FA-SOL
W%
{

\“‘

*

Coklu kamera agis1

Birden fazla kamera agisindan yararlanilmaktadir.

Video
teknikleri

diizenlme

Video diizenleme teknikleri (yakinlagtirma, yazi, gorsel
ekleme vb.) kullanilmaktadir.

221




Kaynak €& Candan Tiirk Miizigi 6(3) (2026) 211-230

Tablo 2’de yer alan gorseller, kontrol listesindeki video igeriklerini veri analizi stirecinde uygulama bigimlerini

orneklendirmek amaciyla sunulmugtur.

YouTube platformunda yer alan baglama egitimi videolarinin egitim icerikleri

Arasturma kapsaminda YouTube platformunda yer alan baglama egitimi kanallarinin egitim igerikleri incelenmistir.
Bu dogrultuda kanallar; baglangig, orta ve ileri diizey egitim videolarmna yer verilmesi, teknik egzersiz iceriklerinin
bulunmasi, tiirkii/eser Ggretiminin gergeklestirilmesi ve nota veya gorsel &gretim materyallerinin kullanilmast

bakimindan degerlendirilmistir. Elde edilen bulgular Tablo 2'de sunulmustur.

Tablo 3. Incelenen YouTube baglama egitimi kanallarinin egitim igeriklerine iliskin bulgular

Egitim Icerigi f Kanallar %
Baglangi¢ diizeyine yonelik egitim videolarina yer verilmesi 4 YK1-YK2-YK3-YK4 80
Orta diizey egitim videolarina yer verilmesi 5 YK1-YK2-YK3-YK4-YKS 100
Ileri diizey egitim videolarina yer verilmesi 3 YK1-YK2-YK4 60
Teknik egzersiz ¢aligmalarina yer verilmesi 3 YK1-YK2-YK3-YK4 60
Tirkd / eser gretimine yer verilmesi 5 YK1-YK2-YK3-YK4-YKS 100
Nota veya gorsel 6gretim materyali kullanimina yer verilmesi 4 YK1-YK2-YK4-YKS 80

Tablo 3 incelendiginde aragtirma kapsaminda degerlendirilen bes YouTube kanalinin tamaminda (%100)
tirkii/eser 6gretimine yer verildigi belirlenmigtir. Buna kargilik baglangi¢ diizeyine yonelik egitim igeriklerinin YK1,
YK2, YK3 ve YK4 kanallarinin oldugu dért kanalda (%80), orta diizey egitim igeriklerinin bes kanalin (%100)
tamaminda ve ileri diizey egitim iceriklerinin ise, YK1, YK2 ve YK4 kanallar1 olmak tizere ti¢ kanalda (%60) bulundugu
goriilmektedir.

Teknik egzersiz ¢aligmalarina yer veren kanallardan ti¢ti (%60) YK1, YK2 ve YK4 kanali, nota veya gorsel 6gretim
materyallerinin 6gretim siirecini desteklemek amaciyla kullanan kanallarin YK1, YK2, YK4 ve YKS kanallarinin oldugu
dort kanal (%80) belirlenmistir. Bu bulgular, YouTube'da baglama egitimine yonelik igeriklerin biytik ol¢tide
uygulamali 6gretime ve eser icrasina odaklandigini, buna kargin seviyelendirilmis 6gretim yaklagimi ve teknik beceriyi

sistematik bicimde gelistirmeye yonelik iceriklerin tiim kanallarda ayn1 diizeyde bulunmadigint géstermektedir.

Tablo 4. Incelenen YouTube baglama egitimi kanallarinin 6gretim igeriklerine iliskin bulgular

égretim igerigi f Kanallar %
Akort 6gretimine yer verilmesi 4 YKI1-YK3-YK4-YKS 80
Solfej ¢alismalarina yer verilmesi 2 YK2-YK4 40
Yoresel Tavir 6gretimine yer verilmesi 0o - 0
Stisleme tekniklerine yer verilmesi 4 YKI1-YK2-YK4-YKS 80
Ara gecis ¢aligmalarina yer verilmesi 3 YKI1-YK2-YK4 60
Uzun sap baglama egitimine yer verilmesi 3 YKI-YK2-YK3 60
Kisa sap baglama egitimine yer verilmesi 5  YKI1-YK2-YK3-YK4-YK5 100

Tablo 4 incelendiginde aragtirma kapsaminda degerlendirilen bes YouTube kanalinda; kisa sap egitiminin
tamaminda (%100), uzun sap egitiminin ise ¢ kanal (%60) olan YK1, YK2 ve YK3 kanallarinda egitim verildigi
goriilmektedir. Kanallarin higbirinde yoresel tavir 6gretimine y6nelik egitim igerikleri bulunmamistr. Bu durum
baglama egitiminde 6nemli bir yere sahip olan y6resel tavir 6gretiminin goz ardi edildigini gostermektedir. Stisleme
tekniklerine yonelik videolara yer veren dort (%80) kanallarin ise YK1, YK2, YK4, YKS kanallart oldugu goriilmiistiir.

Bunun yaninda akort 6gretiminin YK1, YK3, YK4 ve YKS kanallarindan dért kanalda (%80), ara gecis
¢aligmalarinin ti¢ kanal (%60) olan YK1, YK2 ve YK4 kanallarinda, solfej caligmalarinin ise yalnizca YK2 ve YK4
kanallarinda (%40) yer aldig1 goriilmektedir. Bu bulgu, YouTube'da baglama egitimine y6nelik igeriklerin agirlikls
olarak ¢alg1 icrasina ve uygulamaya odaklandiging miiziksel okuryazarligr destekleyen solfej gibi teorik iceriklerin ise

daha sinirli diizeyde sunuldugunu géstermektedir.
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YouTube platformunda yer alan baglama egitimi videolarinin 6gretim 6zellikleri

Aragurmanin ikinci alt problemi kapsaminda YouTube platformunda yer alan baglama egitimi videolarinin égretim
ozellikleri incelenmigtir. Bu kapsamda kanallar; sistemli oynatma listeleri olusturma, teknik uygulamalarin sézlia
aciklamalarla desteklenmesi, ders igeriklerinin kolaydan zora dogru planlanmasi ve uygulamali gésterimlere yer

verilmesi bakimindan degerlendirilmigtir. Elde edilen bulgular Tablo 4’te sunulmugtur.

Tablo 5. Incelenen YouTube baglama egitimi kanallarinin 6gretim 6zelliklerine iliskin bulgular

égretim C')zelligi f Kanallar %
Sistemli oynatma listeleri olugturulmast 3 YK1-YK2-YK4 60
Teknik uygulamalarin s6zlii agiklamalarla desteklenmesi 5 YK1-YK2-YK3-YK4-YKS 100
Ders igeriklerinin kolaydan zora dogru planlanmas: 3 YK1-YK2-YK4 60
Uygulamali gosterimlere yer verilmesi 5 YK1-YK2-YK3-YK4-YKS 100

Tablo 5 incelendiginde aragtirma kapsaminda degerlendirilen bes YouTube kanalinin YK1, YK2 ve YK4
kanallarinda (%60) baglama egitimine y6nelik sistemli oynatma listeleri olusturuldugu, kanallarin tamaminda (%100)
ise teknik uygulamalarin sézlii agiklamalarla desteklendigi ve uygulamali gosterimlere yer verildigi goriilmektedir. Bu
bulgu, incelenen kanallarin tamaminda 6gretim stirecinin yalnizca gorsel icra ile sinirlandirimadiging, sézli anlatim ve
uygulamali 6gretim yaklagimlarinin birlikte kullanildigint géstermektedir.

Buna kargilik ders iceriklerinin kolaydan zora dogru planlanmug bir 6gretim sirast izledigi kanallarin YK1, YK2 ve
YK4 (%60) oldugu belirlenmistir. YK3 ve YKS kanallarinda ise (%40) ise ders igeriklerinin belirli bir 6gretim programa
dogrultusunda ilerlemedigi, video siralamalarinda diizensizlikler ve konu tekrarlarinin bulundugu gériilmugtir. Bu
durum, YouTube'da baglama egitimi sunan kanallar arasinda Ggretim siirecinin planlanmasi bakimindan farkls

yaklagimlarin benimsendigini ortaya koymaktadir.

YouTube platformunda yer alan baglama egitimi videolarinin teknolojik ve gorsel o6zellikleri

Aragurmanin Ggiincii alt problemi kapsaminda YouTube platformunda yer alan baglama egitimi videolarinin
teknolojik ve gorsel ozellikleri incelenmistir. Bu kapsamda videolar; baglama icrasini gostermeye y6nelik yakin plan
¢ekimlerin kullanilmasi, birden fazla kamera agisindan yararlanilmasi ve video diizenleme tekniklerinin kullanilmas:

bakimindan degerlendirilmistir. Elde edilen bulgular Tablo 5’te sunulmugtur.

Tablo 6. Incelenen YouTube baglama egitimi videolarinin teknolojik ve gorsel 6zelliklerine iligkin bulgular

Teknolojik ve Gorsel Ozellik f Kanallar %
Yakin plan kamera ¢ekimlerinin kullanilmasi 4 YK1-YK2-YK4-YKS 80
Birden fazla kamera agisindan yararlanilmast 1 YK2 20

4 YK1-YK2-YK4-YK5 80

Video diizenleme tekniklerinden yararlanilmas:

Tablo 6 incelendiginde aragtirma kapsaminda degerlendirilen bes YouTube kanalinin d6rdii (%80) olan YK1, YK2,
YK4 ve YKS kanallarinin baglama icrasint daha anlagilir hile getirmek amaciyla yakin plan kamera ¢ekimlerinden
yararlanildigt belirlenmistir. Benzer sekilde yine ayni kanallarin (YK1, YK2, YK4 ve YKS) (%80) video diizenleme
tekniklerinin (yakinlagtirma, yazi, gérsel ekleme vb.) 6gretim siirecini desteklemek amaciyla kullanildigi goriillmektedir.

Buna kargilik birden fazla kamera agisindan yararlanilan kanal sayisinin yalnizca bir (%20) oldugu ve bu kanalin B
kanalr oldugu belirlenmistir. Bu bulgu, YouTube'da baglama egitimi amaciyla hazirlanan videolarda teknolojik destek
unsurlarinmn belirli 6l¢tide kullanildiging ancak ¢ok agili gekim gibi daha gelismis gorsel sunum tekniklerinin yaygin

olarak tercih edilmedigini gostermektedir.

Sonug ve Tartisma
Kanal igerikleri
Arasturmada incelenen YouTube baglama egitimi kanallarinin egitim-6gretim igeriklerine iliskin bulgular, platformda
sunulan iceriklerin biiyiik lciide uygulamali galgi 6gretimine odaklandigini gdstermektedir. Incelenen kanallarin
tamaminda tiirkd ve eser 6gretimine yer verilmesi, YouTube'un baglama egitiminde 6ncelikle uygulama temelli bir

ogrenme ortami olarak kullanildigini ortaya koymaktadir. Buna karsilik baglangig, orta ve ileri diizey egitim
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iceriklerinin, teknik egzersizlerin, akort 6gretiminin ve ozellikle solfej ¢aligmalarinin tiim kanallarda ayn1 diizeyde yer
almamasi, ayrica uzun sap baglama egitimine yonelik igeriklerin ti¢ kanalda ve kisa sap baglama egitimine y6nelik
iceriklerin biitiin kanallarda bulunmasi, dijital ortamda sunulan baglama egitiminde ortak bir 6gretim programi
anlayiginin heniiz olugmadigini diigiindtirmektedir.

Bu bulgu, Acikséz ve Giidek'in (2018) ¢evrim i¢i piyano egitimi {zerine gergeklestirdikleri aragtirmanin
sonuglariyla kismen benzerlik gostermektedir. S6z konusu aragtirmada egitim igeriklerinin baglangi¢ diizeyinden ileri
diizeye dogru planlt bir 6gretim sirast igerisinde sunuldugu, teknik ¢alismalarin, nota 6gretiminin ve mizik teorisinin
birbirini destekleyecek bi¢imde yapilandirildigs belirtilmektedir. Mevcut aragtirmada ise benzer bir sistematik yapiya
yalnizca bazi baglama egitimi kanallarinda rastlanmig, bazi kanallarda igeriklerin daha ¢ok bagimsiz eser 6gretimi
ekseninde ilerledigi goriilmiistiir. Bu durum, baglama egitimine yonelik dijital i¢erik tiretiminin biiyiik 6l¢iide ierik
tireticilerinin bireysel 6gretim anlayisina gore sekillendigini gostermektedir.

Aragtirmada teknik egzersizlere ve siisleme tekniklerine 6nemli 6lgiide yer verildigi belirlenmigtir. Diger l¢tit olan
yoresel tavir 6gretimine hi¢ yer verilmemesi baglamanin geleneksel aktarim roliinden uzaklagtigint gosterebilir.
Bununla birlikte solfej caligmalarinin yalnizca sinirli sayida kanalda bulunmas: dikkat cekmektedir. Calgt egitiminde
teknik becerilerin gelistirilmesi kadar miziksel okuryazarligin da énemli oldugu dikkate alindiginda, solfej ve nota
ogretiminin yeterince yer almamasi 6grencilerin ritim, ezgi ve mizikal okuma becerilerinin gelisimini olumsuz
etkileyebilecektir. Okan ve Arapgirlioglu (2020), dijital 6gretim ortamlarinin yalnizca performans becerilerinin degil,
biligsel 6grenme stireglerinin de desteklenmesi gerektigini vurgulamaktadir. Bu agidan degerlendirildiginde,
YouTube'da yer alan baglama egitimi iceriklerinin uygulamalr 6gretim bakimindan gii¢lii olmakla birlikte kuramsal
miizik egitimi yontinden gelistirilmeye agik oldugu séylenebilir.

Aragurmanin bulgulari, Uygun'un (2020) farkl: ¢algilara y6nelik YouTube videolarint inceledigi calismayla da
benzerlik gstermektedir. Uygun (2020), baglama egitim videolarinin 6nemli 6l¢iide 6gretim amaciyla hazirlandigin
ancak diizenli ders serileri ve sistematik 6gretim planlarinin biittin igeriklerde aynt diizeyde bulunmadigini ifade
etmektedir. Bu aragtirmada da baglangigtan ileri diizeye dogru yapilandirilmig egitim igeriklerinin yalnizca belirli
kanallarda yer aldig1 belirlenmistir. Dolaysiyla YouTube'da baglama egitimi sunan igerik tireticilerinin 6nemli bir
boliimiintin 6gretim programi mantigindan ¢ok bireysel deneyim aktarimini 6nceledigi sdylenebilir.

Bununla birlikte kanal incelemelerinde, bazi igerik iireticilerinin baglangi¢ diizeyinden ileri diizeye kadar planlanmug
ders serileri olusturdugu; bazilarinn ise daha ¢ok eser 6gretimi, performans videolar: ve bagimsiz teknik anlatimlara
agirlik verdigi goriilmigtiir. Bu farklilik, dijital platformlarda igerik Gretiminin belirli bir 6gretim standardina gore
degil, icerik iireticilerinin bireysel yaklagimlarina gére sekillendigini gdstermektedir. Karagorlu ve Ozek'in (2024)
belirttigi gibi YouTube’ da igerik tretimi pedagojik gereksinimle birlikte kullanici beklentileri ve platform
dinamiklerinden de etkilenmektedir. Bu nedenle igerik treticilerinin izlenme orani yiiksek eser 6gretimlerine daha fazla
yer vermesi, teknik ve kuramsal igeriklerin ise gorece daha sinirli kalmasina neden olabilmektedir.

Sonug olarak bu aragtirma, YouTube'da yer alan baglama egitimi igeriklerinin 6nemli bir ¢esitlilik sundugunu,
ancak Ogretim iceriklerinin kapsami ve yapilandirilmasi bakimindan kanallar arasinda belirgin farkliliklar
bulundugunu ortaya koymustur. Bulgular, YouTube'un baglama egitiminde erisilebilir ve etkili bir 6grenme ortami
oldugunu gostermekle birlikte, igeriklerin egitim programi anlayisi dogrultusunda daha sistematik bi¢imde
planlanmasinin gretim siirecinin niteligini artirabilecegini diigiindtirmektedir. Ayrica bu aragtirmanin, baglama
egitim videolarini izlenme veya kullanict etkilesiminin diginda egitim icerigi, teknik kazanimlar ve 6gretim kapsami
bakimindan bittinctl olarak degerlendirmesi yoniiyle mevcut alan yazina 6zgin bir katki sundugu

degerlendirilmektedir.

C")gretimsel ozellikler

Aragtirmada incelenen YouTube baglama egitimi kanallarinin ti¢tinde egitim iceriklerinin sistemli oynatma listeleri
alunda sunuldugu, tamaminda ise derslerin sozlii agiklamalarla desteklendigi ve uygulamalr gésterimlere yer verildigi
belirlenmistir. Bununla beraber yalnizca ti¢ kanalda ders igeriklerinin kolaydan zora dogru planlanmis bir 6gretim sirast
izledigi gortlmugttr. Bu bulgular, YouTube'da baglama egitimine yonelik igerik tireten kanallarin &gretim siirecini
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destekleyici gesitli yontemler kullandigini, ancak bu yontemlerin planli ve programli bir 6gretim anlayistyla her zaman
biitiinlesmedigini gostermektedir.

YouTube'un egitim ortami olarak sundugu en 6nemli avantajlardan biri, 6gretim igeriklerinin oynatma listeleri
hilinde diizenlenebilmesine olanak saglamasidir. Bu 6zellik, 6grencilerin konulart belirli bir sira igerisinde takip
edebilmesine ve ihtiya¢ duyduklart derslere kolaylikla ulagabilmesine katki saglamaktadir. Karagorlu ve Ozek (2024),
dijital 6grenme ortamlarinda igeriklerin sistematik bi¢imde organize edilmesinin 6grenme siirecinin niteligini artiran
temel unsurlardan biri oldugunu belirtmektedir. Bu aragtirmada incelenen tiim kanallarda oynatma listelerinin
kullanilmasi, icerik dreticilerinin G6gretim stirecini belirli bir diizen igerisinde sunma ¢abasinda olduklarini
gostermektedir. Bununla birlikte oynatma listelerinin bulunmasi tek bagina sistematik bir 6gretim programinin varligs
anlamina gelmemektedir. Nitekim aragtirmada yalnizca tig kanalda derslerin baglangi¢ diizeyinden ileri diizeye dogru
planli bir siralama izledigi belirlenmistir.

Calgr egitiminde 6grenme siirecinin agamalt olarak yapilandirilmasi, 6grencilerin teknik becerileri dogru sirayla
kazanabilmeleri agisindan 6nemli goriilmektedir. Agikséz ve Giidek (2018), ¢evrim ici piyano egitiminde derslerin
belirli bir 6gretim stras1 igerisinde sunulmasinin teknik becerilerin ve muiziksel gelisimin daha saglikli ilerlemesine katks
sagladigint ifade etmektedir. Benzer sekilde Okan ve Arapgirlioglu (2020), dijital 6gretim materyallerinin etkili
olabilmesi icin Ggretim stirecinin pedagojik ilkeler dogrultusunda planlanmast gerektigini vurgulamaktadir. Bu
aragtirmada bazi kanallarda konu tekrarlarinin bulunmasi, derslerin bagimsiz videolar geklinde sunulmast veya
seviyelendirilmis bir 6gretim planinin izlenmemesi, dijital baglama egitiminde 6gretim tasarimimnin gelistirilmesi
gereken yonlerinden biri olarak degerlendirilebilir.

Aragtirmada dikkat ¢eken bir diger bulgu, incelenen biittin kanallarda sozlii agiklamalarin uygulamalr gosterimlerle
birlikte kullanilmasidir. Calgt egitiminde yalnizca dogru icranin gosterilmesi ¢ogu zaman yeterli olmamakta; teknik
uygulamalarin amaci, uygulanig bicimi ve dikkat edilmesi gereken noktalarin da agiklanmast 6grenme siirecini
desteklemektedir. Bu agidan degerlendirildiginde, sozlii anlatim ile uygulamali gosterimin birlikte kullanidmast
ogrencilerin gorerek taklit etmelerinin yant sira uygulamanin manugini kavramalarina da katk saglayabilmektedir.
Atmaca ve Gerekten'in (2023) aragtirmasinda baglama 6grencilerinin, ayrintili agiklamalar iceren videolart daha yararls
bulduklarint ifade etmeleri de bu degerlendirmeyi desteklemektedir.

Diger taraftan, sistematik 6gretim plani bulunan kanallarda 6grencilerin temel tekniklerden baglayarak daha ileri
diizey becerilere yonlendirildigi; 6gretim sirasinin bulunmadigr kanallarda ise 6grencilerin igerikler arasinda kendi
ogrenme gereksinimlerine gére segim yapmak zorunda kaldiklari goriilmektedir. Bu durum, bireysel 6grenme
sorumlulugunu arurmakla birlikte Ozellikle baglamaya yeni baglayan Ogrenciler agisindan &grenme  siirecini
zorlagtirabilmektedir. Dijital 6grenme ortamlarinin sundugu esnek yapr 6nemli bir avantaj olmakla birlikte, pedagojik
planlamanin yetersiz oldugu durumlarda bu esneklik 6grenciler icin yonlendirme eksikligine dontigebilmektedir.

Sonug olarak arastrma bulgulari, YouTube'da yer alan baglama egitimi videolarinin gretim siirecini destekleyen
onemli ozellikler tagidigint gostermektedir. Ozellikle oynatma listeleri, sézlii anlatimlar ve uygulamalt gésterimler
¢evrim i¢i baglama egitimini destekleyen giigli yonler olarak degerlendirilebilir. Bununla birlikte i¢eriklerin énemli bir
boliimiinde seviyelendirilmis 6gretim planlarinin bulunmamass, dijital baglama egitiminde 6gretim tasarimina yonelik
ortak dl¢titlerin gelistirilmesi gerektigini ortaya koymaktadir. Bu baglamda igerik tireticilerinin teknik bilgi aktaran
videolar hazirlamalarinin yaninda, pedagojik ilkeleri dikkate alan biittinciil 6gretim serileri olusturmalarinin ¢evrim igi

baglama egitiminin niteligine 6nemli katkilar saglayacagi distiniilmektedir.

Teknolojik ve gorsel ozellikler

Aragtirmada incelenen YouTube baglama egitimi kanallarinin teknolojik ve gorsel 6zelliklerine iliskin bulgular, igerik
treticilerinin btiyik boliimiintin 6gretim siirecini desteklemek amaciyla ¢esitli dijital sunum  tekniklerinden
yararlandigint géstermektedir. Aragtirma kapsaminda degerlendirilen kanallarin biytik ¢ogunlugunda yakin plan
kamera ¢ekimleri ve video diizenleme teknikleri kullanilirken, birden fazla kamera agisindan yararlanilan kanal sayisinin

oldukga sinurlt oldugu belirlenmistir. Bu bulgu, baglama egitimine yonelik dijital igeriklerin temel gorsel diizenleme
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tekniklerinden yararlandigini, ancak daha geligmis gérsel 6gretim uygulamalarinin hentiz yayginlagmadigini ortaya
koymaktadir.

Calgr egitiminde gorsel sunumun niteligi, 6zellikle teknik becerilerin kazandirilmasi agisindan 6nemli bir yere
sahiptir. Baglama egitiminde tezene tutusu, sag ve sol el koordinasyonu, parmak pozisyonlart ve mizrap hareketleri gibi
uygulamalarin dogru bigimde gézlemlenebilmesi, 6grencilerin teknik becerileri dogru model alabilmeleri agisindan
biiyiik 6nem tagimaktadir. Bu nedenle yakin plan kamera ¢ekimleri, 6grencilerin ayrintilart daha net gorebilmelerine
olanak saglayarak cevrim ici 6gretimin etkililigini artirmaktadir. Aragtirmada incelenen kanallarin bityiik bélimiinde
yakin plan ¢ekimlerin tercih edilmesi, igerik tireticilerinin bu gereksinimin farkinda olduklarini géstermektedir.

Bu sonug, Karacorlu ve Ozek'in (2024) dijital 6grenme ortamlarinda gérsel sunum kalitesinin dgrenme siiregleri
tzerindeki belirleyici etkisine iliskin degerlendirmeleriyle 6rtismektedir. Aragtirmacilar, egitim videolarinda kullanilan
goriintii kalitesi, kamera agilart ve gorsel diizenlemelerin sadece estetik bir unsur olmadigini, 6grenmeyi dogrudan
etkileyen pedagojik degiskenler arasinda yer aldigint belirtmektedir. Bu arasurmada da yakin plan ¢ekimlerin yaygin
bi¢imde kullanilmasi, baglama egitiminde teknik hareketlerin daha anlagilir bi¢imde sunulmasina katk: saglayan
olumlu bir 6zellik olarak degerlendirilebilir.

Aragtirmada dikkat ¢eken bir diger bulgu ise video diizenleme tekniklerinin biiyiik ¢ogunlukla 6gretim amaciyla
kullanilmasidir. Yakinlagtirma, ekran yazilari, gorsel isaretlemeler ve benzeri diizenleme uygulamalari, 6grencilerin
dikkatini 6nemli ayrintilara yonlendirebilmekte ve 6grenme siirecini destekleyebilmektedir. Okan ve Arapgirlioglu
(2020), dijital 6gretim materyallerinin etkili olabilmesi i¢in igerik bakiminin beraberinde, sunum bi¢imi bakimindan
da 6grenmeyi destekleyecek sekilde tasarlanmasi gerektigini ifade etmektedir. Bu agidan degerlendirildiginde arastirma
kapsaminda incelenen kanallarin 6nemli bir béliimiinde video diizenleme tekniklerinden yararlanilmas, dijital 6gretim
ilkeleri ag1sindan olumlu bir bulgu olarak degerlendirilebilir.

Buna kargilik aragtirmada yalnizca bir kanalda birden fazla kamera agisindan yararlanildig belirlenmigtir. Oysa farkli
kamera agilar1 6zellikle baglama gibi iki el koordinasyonunun 6nemli oldugu ¢algilarda 6grencilerin ayn1 hareketi farkls
perspektiflerden izleyebilmelerine olanak saglamaktadir. Tek kamera ile hazirlanan videolarda bazi teknik ayrintlarin
yeterince goriilememesi, ozellikle baglangie diizeyindeki 6grenciler i¢in 6grenme siirecini gliglestirebilmektedir.
Atmaca ve Gerekten'in (2023) aragtirmasinda 6grencilerin video kalitesi ve gorsel agiklik konusundaki beklentilerini
dile getirmeleri de bu degerlendirmeyi desteklemektedir. Dolayisiyla ¢ok agili kamera sistemlerinin daha yaygin
kullanilmasi, ¢evrim i¢i baglama egitiminin niteligini artirabilecek 6nemli unsurlardan biri olarak degerlendirilebilir.

Diger taraftan dijital platformlarin gelisimi, i¢erik Giretimiyle birlikte, igeriklerin sunulug bi¢imini de etkilemektedir.
Tanyeri ve Esmergiil (2026), YouTube i¢eriklerinin gértintirligii ve kullanicr etkilesimi tizerinde gorsel tasarim, video
diizeni ve dijital sunum bigimlerinin etkili oldugunu belirtmektedir. Her ne kadar s6z konusu aragtirma dogrudan ¢algt
egitimini konu almamug olsa da dijital platformlarda hazirlanan egitim igeriklerinin pedagojik niteligi kadar gorsel
sunum kalitesinin de 6nem tagidigini géstermektedir. Bu aragtirmada elde edilen bulgular da baglama egitimi
videolarinda gorsel diizenleme tekniklerinin yaygin bigimde kullanilmasinin gretim siirecini destekleyen ve kullanici

deneyimini gelistiren bir unsur oldugunu ortaya koymaktadir.

Oneriler

Tlerideki aragtirmalar icin 6neriler

Bu aragtirma, belirlenen &lgtitleri karsilayan bes YouTube baglama egitimi kanali ile sinirlandirilmigtir. Gelecek
aragtirmalarda daha genis 6rneklemler kullanilarak farkl: dijital platformlarda yer alan baglama egitimi icerikleri
kargilagtirmalt olarak incelenebilir. Ayrica YouTube'da sunulan baglama egitimi videolarinin &grencilerin teknik
gelisimleri, performans bagarilart ve 6grenme siiregleri tizerindeki etkisini belirlemeye y6nelik deneysel ve karma
yontem aragtirmalarinin gergeklestirilmesi 6nerilmektedir. Bunun yani sira dijital baglama egitimi igeriklerinin 6gretim
tasarimi, kullanicr etkilesimi ve pedagoijik niteligini degerlendirmeye yonelik yeni 6l¢me araglarinin gelistirilmesi, alana

onemli katkilar saglayacakur.
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Uygulamacilar i¢in oneriler

Aragtirma bulgulart dogrultusunda, YouTube'da baglama egitimi amaciyla igerik tireten egitmenlerin ders iceriklerini
baslangig, orta ve ileri diizey seklinde sistematik bir 6gretim plani dogrultusunda yapilandirmalari 6nerilmektedir.
Bunun yaninda teknik egzersizler, uzun sap baglama egitimi, solfej ¢aligmalart ve 6gretimi destekleyen teknolojik
uygulamalara daha fazla yer verilmesi dijital baglama egitiminin niteligini artrabilir. Aragtirmanin en dikkat ¢ekici
bulgularindan biri, incelenen kanallarin hi¢birinde yoresel tavir 6gretimine yer verilmemis olmasidir. Oysa yoresel tavir,
baglama icrasinin ve Tirk halk miizigi geleneginin temel bilesenlerinden biridir. Bu nedenle dijital baglama egitimi
iceriklerinde farkli yorelere 6zgii tavir 6zelliklerini tanitan, tezene tekniklerini uygulamali olarak gésteren ve yoresel icra
anlayigini sistematik bicimde 6greten ders serilerine yer verilmesi 6nerilmektedir. Boylece dijital ortamda yiiriitiilen
baglama egitiminin teknik becerilerin kazandirilmasinin yani sira Tirk halk miiziginin yoresel icra geleneklerinin

korunmasina ve gelecek kusaklara aktarilmasina da katki saglayacagr distiniilmekeedir.

Aragtirmanin Sinirlilig:

Bu aragtirma;

> Aragtirmanin ytriitildtgi tarihte YouTube platformunda yer alan ve en az 100.000 aboneye sahip baglama
egitimi kanallari ile,

»  Aragtirma kapsaminda belirlenen 6l¢titleri karsilayan bes YouTube kanali ile,

> Bukanallarda herkese agik olarak erisilebilen baglama egitimi videolart ve oynatma listeleri ile,

» Aragtirmacilar tarafindan gelistirilen YouTube Baglama Egitimi Videolar: Kontrol Listesi kapsaminda
incelenen degiskenlerle,

» Aragtrmanin gerceklestirildigi tarihte YouTube platformunda erigilebilir durumda bulunan igeriklerle
sinirlidir.
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Bu aragtirmada kullanilan YouTube Baglama Egitimi Videolar1 Kontrol Listesi aragtirmacilar tarafindan gelistirilmig
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Ek 1. YouTube Baglama Egitimi Igerik Kontrol Listesi

YouTube Baglama Egitimi igerik Kontrol Listesi

Boliim 1. Egitimsel Icerikler

Ozellikler Agiklama Var | Yok
Baslangig diizeyi Baglangi¢ diizeyine yonelik egitim videolart bulunmaktadir.

Orta diizey Orta diizeye yonelik egitim videolar: bulunmaktadir.

fleri diizey Ileri diizeye yonelik egitim videolars bulunmaktadur.

Teknik egzersiz Teknik egzersiz ¢aligmalarina yer verilmistir.

Tiirk/eser 6gretimi Ttirkii/eser 6gretimine yer verilmigtir.

Nota materyali Nota veya gorsel 6gretim materyalleri kullanilmaktadir.

Akort 8gretimi Akort 8gretimine yer verilmektedir.

Solfej caligmalar1 Solfej caligmalarina yer verilmektedir.

Yoresel tavir Yoresel tavir §gretimine yer verilmektedir.

Siisleme teknikleri Siisleme tekniklerine yer verilmektedir.

Ara gecis caligmalar: Ara gecis calismalarina yer verilmektedir.

Uzun sap baglama Uzun sap baglama egitimine yer verilmektedir.

Kisa sap baglama Kisa sap baglama egitimine yer verilmektedir.

Boliim 2. Ogretimsel Igerikler

Ozellikler Agiklama Var | Yok
Sistemli oynatma listesi Baglama egitimine yonelik sistemli oynatma listeleri bulunmaktadir.

Teknik uygulama-sozlii agiklama | Teknik uygulamalar sézlii agiklamalarla desteklenmektedir.

Kolaydan zora Ders icerikleri kolaydan zora dogru planlanmugtir.

Uygulamali gosterim Uygulamali gésterimlere yer verilmektedir.

Béliim 3. Teknolojik ve Gorsel Ozellikler

Ozellikler Agiklama Var | Yok

Yakin plan kamera ¢ekimi

Baglama icrasini gostermeye yonelik yakin plan kamera ¢ekimleri
kullanilmaktadir.

Coklu kamera agist

Birden fazla kamera a¢isindan yararlanilmaktadir.

Video diizenlme teknikleri

Video diizenleme teknikleri (yakinlagtirma, yazi, gorsel ekleme vb.)
kullanilmaktadir.
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The aim of this study is to examine the educational content, instructional approaches, and
technological-visual presentation features of YouTube channels producing baglama education
content, thereby revealing the current state of baglama education conducted in digital environments.
The study was conducted using a case study design within the qualitative research approach, and
document analysis was employed to obtain the research data. Five YouTube baglama education
channels were selected through criterion sampling. The YouTube Baglama Education Content
Checklist, developed by the researchers, was used as the data collection instrument. The findings
showed that baglama education on the examined YouTube channels was predominantly conducted
through folk song/piece instruction and practical demonstrations. In terms of content, short-neck
baglama instruction, beginner-level lessons, ornamentation techniques, the use of notation and
visual materials, and tuning instruction were prominent, whereas intermediate- and advanced-level
content, long-neck baglama instruction, technical exercises, transition exercises, and solfege activities
were more limited. Verbal explanations and practical demonstrations were widely used in the
instructional process. In terms of technological and visual presentation, close-up camera shots were
commonly employed, while the use of multiple camera angles remained very limited. In addition,
none of the examined channels included instruction in regional performance styles, one of the
fundamental components of the Turkish folk music performance tradition. It is recommended that
baglama education content on YouTube be structured according to a level-based instructional
approach, that technical skills be developed more systematically, that technological-visual
presentation opportunities be used more effectively, that content creators prepare more planned and

@@@@ comprehensive instructional materials, and that future studies examine digital baglama education
BY NC ND

using larger samples.
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Introduction
Music education has long been conducted predominantly within an instructional model in which the teacher and
learner are present in the same physical environment, traditionally relying on the master-apprentice approach due to
its dependence on face-to-face interaction, observation, listening, imitation, and practice. However, the widespread
adoption of digital technologies and, particularly, the increased visibility of online learning environments in

educational life as a result of the various disruptions brought about by the pandemic have significantly diversified the
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settings in which music and instrumental instruction take place. While the combined use of video, audio, graphics,
and other multimedia components in the learning process has been reported to support motivation and learning
outcomes (Abdulrahaman etal., 2020), the effectiveness of video-based instruction has also been shown to depend not
only on the information presented but also on how that information is structured visually and pedagogically (Mayer
et al., 2020). From the perspective of instrumental education, technology is increasingly regarded not merely as an
auxiliary tool supporting traditional instruction, but as an integral component of the pedagogical process in creating
meaningful learning experiences (Schiavio et al., 2020). Indeed, findings indicating that remotely delivered violin
instruction can produce effective outcomes in terms of technical development and performance further demonstrate
that instrumental instruction can be sustained beyond the boundaries of the physical classroom (Okan &
Arapgirlioglu, 2020).

YouTube has become one of the prominent platforms through which music and instrumental instruction have
moved into digital environments. The platform’s ability to allow users to pause videos, replay them, and return to
specific sections provides important learning opportunities, particularly for practice-based music instruction
(Karagorlu & Bulut Ozek, 2024). Examining piano instruction delivered through YouTube, Acikséz and Giidek
(2018) demonstrated that lessons ranging from beginner to advanced levels can be systematically structured through
technical exercises, music theory, notation instruction, and performance practices. Uygun (2020), who examined
YouTube videos devoted to different instruments, found that baglama instructional videos achieved higher viewing
figures than those for some other instruments, although shortcomings were identified in terms of regular lesson series
and systematic instructional planning. Similarly, Giilim (2023) showed that channel organization, playlists, content
diversity, video quality, and user interaction in violin instruction channels on YouTube are associated with the quality
of digital instruction. Specifically in relation to baglama education, Atmaca and Gerekten (2023) found that students
used YouTube to review lessons, learn new pieces, find solutions to technical problems, and observe different
performers. Taken together, these studies indicate that YouTube has evolved beyond being merely a platform for
sharing musical performances and has become an important digital educational environment in which instrumental
instruction, repertoire transmission, and individual music learning take place.

As YouTube has increasingly become a prominent learning environment in music and instrumental instruction,
there is a growing need to examine how baglama education is structured on digital platforms. Although existing studies
have addressed the use of YouTube in instrumental instruction, user experiences, and content related to different
instruments from various perspectives, studies that jointly examine baglama education in terms of content,
instructional organization, and technological-visual presentation remain limited. Accordingly, the aim of this study is
to examine the educational content, instructional approaches, and technological-visual presentation features of
YouTube channels producing baglama education content, thereby revealing the current state of baglama education

conducted in digital environments.

YouTube and Music Education
YouTube is currently regarded not only as one of the world’s most widely used video-sharing platforms but also as an
important digital learning environment in which educational content is produced, shared, and accessed by millions of
users. Owing to its capacity to support visual and auditory learning simultaneously, users can watch videos whenever
they wish, pause them, replay them, and return to specific sections as needed. These affordances provide significant
advantages, particularly in practice-based fields of education, by supporting the retention of learning (Karagorlu &
Ozek, 2024). At the same time, YouTube’s recommendation algorithms enable users to access content more easily
according to their interests while encouraging content creators to prepare more systematic and higher-quality
instructional materials. Accordingly, the quality of educational content today is closely related not only to pedagogical
approaches but also to the operational dynamics of digital platforms.

Research on the effectiveness of educational videos published on YouTube also supports this view. Mayer, Fiorella,
and Stull (2020) state that the principal factors that increase the instructional effectiveness of videos include the use of
appropriate camera perspectives, support through visual explanations, reduction of unnecessary information load, and
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the design of materials that direct learners’ attention to essential instructional elements. According to these researchers,
the success of video-based instruction depends not only on the information conveyed but also on the way in which
that information is presented. This indicates that educational content published on digital platforms should be
evaluated not only in terms of pedagogical quality but also with regard to visual design, instructional planning, and
technological presentation features.

In line with these developments, digital platforms have become important learning environments that support
traditional instructional processes, particularly in practice-based fields. Music education and instrumental instruction
are among the areas most strongly influenced by this transformation. Through video-based instructional materials,
students can observe technical applications in detail, repeatedly watch performance examples, and organize their
individual practice according to their own learning pace. For this reason, YouTube and similar digital platforms have
increasingly become subjects of investigation in music education research in recent years.

Music education is a planned educational process aimed at developing individuals’ musical knowledge, skills, and
aesthetic sensitivity. Instrumental education in particular requires the combined use of visual, auditory, and kinesthetic
learning domains because of its practice-based structure, which involves the development of psychomotor skills in
addition to cognitive learning. The ability of students to observe technical applications accurately, repeat them, and
sustain their individual practice processes is among the fundamental factors influencing success in instrumental
education. Consequently, digital technologies in recent years have been regarded not merely as tools that support
instrumental instruction but as integral components of the learning process. Schiavio, Nijs, van der Schyff, and
Juntunen (2020) emphasize that contemporary instrumental education should aim not only to develop technical skills
but also to create meaningful learning experiences, and that technological tools should be integrated with pedagogical

approaches throughout this process.

Baglama Education

As one of the principal instruments of Turkish folk music, the baglama has historically served as a carrier of traditional
musical culture and has become an important instructional instrument in professional and academic music education
in Tirkiye. Today, baglama education is provided through systematic instructional programs in a wide range of
institutions, particularly conservatories, faculties of education, faculties of fine arts, and public education centers. The
expansion of the baglama into musical genres beyond traditional folk music has increased the need for instruction in
the instrument, leading to considerable developments in teaching methods, instructional materials, and academic
research (Parlak, 2016; Ekici, 2018).

For many years, baglama education was sustained within the megk tradition based on the master-apprentice
relationship. Within this instructional approach, students acquired plectrum techniques, regional performance styles,
tuning systems, repertoire, and local stylistic characteristics through direct observation, listening, and repetition
(Altug, 1998; Sen, 1998). Although the megk system played an important role in transmitting traditional performance
characteristics from generation to generation, it did not produce a standardized instructional model because the
teaching process largely depended on the individual knowledge and experience of the instructor. With the
institutionalization of music education during the Republican period, baglama education was also incorporated into
academic institutions and acquired a more planned and systematic structure, particularly through instructional
programs developed at universities and conservatories (Parlak, 2016; Ozdek, 2016).

Nevertheless, studies on baglama education indicate that a number of unresolved problems remain in the
instructional process. Among the most significant are substantial differences among methods in terms of content and
instructional approach, the absence of a fully established common instructional standard, the limited availability of
visual and auditory teaching materials, and the insufficient integration of technological opportunities into instruction
(Kog, 2001; Ozdek, 2015; Ekici, 2018). According to Ozdemir (2016), contemporary baglama education should be
based on a holistic instructional approach thatintegrates the development of technical skills with regional performance

styles, tuning systems, plectrum techniques, local stylistic characteristics, musical expression, and repertoire
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development. This approach requires the materials and learning environments used in instruction to possess sufficient
pedagogical quality.

Developments in digital technologies have also substantially diversified the learning environments used in baglama
education. Today, students are no longer limited to face-to-face lessons and can continue their learning beyond the
classroom through video-based instructional materials, online lessons, and digital platforms. YouTube in particular
has become a widely used learning environment through which individuals wishing to learn the baglama can access
different instructors, observe technical applications in detail, develop their repertoire, and support their individual
practice. The ability to replay video content, observe applications from different perspectives, and maintain
continuous access to instructional materials has transformed YouTube into an important digital learning resource for
baglama education.

However, baglama instructional videos published on YouTube are made available to users without undergoing any
academic review process. Consequently, the pedagogical quality, instructional planning, technical accuracy, and visual
presentation characteristics of the content may vary considerably from one channel to another. In other words, while
the platform offers important opportunities for individuals wishing to learn the baglama, it also contains substantial
differences in instructional quality. This situation makes it necessary to examine baglama education content on

YouTube according to scientific criteria and to determine its current characteristics.

Theoretical Framework

The theoretical framework of this study is based on the dimensions of pedagogical quality, instructional structuring,
and technological-visual presentation in digital instrumental education. The quality of digital instructional content
depends not only on the accuracy of the information presented but also on the progressive organization of content, its
support through practical application, and the effective use of audiovisual elements that influence learners’ attention.
According to Mayer, Fiorella, and Stull, appropriate camera perspectives, visual explanations, and design principles
that reduce cognitive load enhance the quality of learning in instructional videos (Mayer et al., 2020). Similarly, the
value of technology in instrumental education emerges to the extent that it is integrated with pedagogical approaches
(Schiavio et al., 2020).

Pedagogical
Content

Quality

Digital Baglama
Education
Quality

Framework

Digital-Visual Instructional
Instructional Design

Quality Quality

Figure 1. Digital Baglama education quality framework and its core dimensions

From the perspective of baglama education, high-quality instruction requires the integrated consideration of
technical skills, repertoire, regional style, tuning systems, ornamentation, musical literacy, and progressive instruction
(Parlak, 2016; Ozdemir, 2016). Therefore, in this study, the pedagogical quality of YouTube content is evaluated

across three main dimensions: educational content, instructional structure, and technological-visual features. These
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dimensions and subdimensions are as follows: pedagogical content quality, including level progression, technical
exercises, piece instruction, solfege-bona, regional style, ornamentation, transition exercises, and baglama types;
instructional design quality, including progression from simple to complex, systematic lesson sequencing, verbal
explanation, and practical demonstration; and digital-visual instructional quality, including close-up shots, multiple
camera angles, and video editing techniques.

Related Literature

The widespread use of digital technologies in music education has led to a significant increase in the number of studies
examining the effectiveness of video-based instructional environments. Taken together, these studies indicate that
YouTube and similar digital platforms have become important learning environments that support traditional
instructional processes, particularly in practice-based instrumental education. At the same time, research suggests that
the quality of educational content delivered through digital platforms should be evaluated not only in terms of content
richness but also in relation to instructional design, pedagogical planning, technological presentation features, and user
experience (Mayer et al., 2020; Schiavio et al., 2020).

Studies in the field of music education show that YouTube can be used effectively in instructional processes
involving different instruments. A¢iksdz and Guidek (2018), in their examination of online piano education channels,
found that lesson content was presented systematically from beginner to advanced levels and that technical studies,
music theory, notation instruction, and performance practices formed a complementary structure. Similarly, Okan
and Arapgirlioglu (2020) demonstrated that distance violin education could produce results comparable to face-to-
face instruction in terms of students’ technical development and performance achievement. These studies show that
video-based instruction is not merely a tool for facilitating information transfer but can become an effective learning
environment when supported by appropriate pedagogical planning.

Research covering different instruments has also shown that YouTube content may vary considerably in terms of
instructional processes and user behavior. Uygun (2020), who evaluated piano, violin, guitar, flute, and baglama
instructional videos according to various variables, found that baglama videos achieved higher viewing figures than
those for some other instruments and that a substantial proportion of the videos had been prepared for instructional
purposes. However, the study also reported that regular lesson series and systematic instructional plans were more
limited in baglama education content than in some other instrumental fields. This finding suggests that digital content
for baglama education has expanded quantitatively, while aspects of its instructional structure still require further
development.

Studies that directly examine the structural organization of YouTube channels have reached similar conclusions.
Giiliim (2023) evaluated violin instruction channels in terms of channel organization, playlists, content diversity, video
quality, and user interaction, and reported that regular content sharing, systematic lesson planning, and the organized
presentation of instructional materials enhance the quality of the digital learning process. These findings indicate that
in instrumental education conducted through digital environments, not only the information conveyed but also the
way instruction is planned and content is presented has a determining influence on learning.

Studies focusing specifically on baglama education have primarily addressed user experiences. Atmaca and
Gerekten (2023), in their examination of baglama students’ experiences of using YouTube, found that students used
the platform mainly to review lessons, learn new pieces, solve technical problems, and observe different performers.
However, the study also indicated that the lack of systematically structured instructional programs, insufficiently
detailed technical explanations, and variations in video quality could negatively affect the learning process. These
findings show that although YouTube constitutes an important supplementary learning environment for baglama
education, the pedagogical quality of its content still requires improvement.

In the international literature, the effectiveness of instructional videos is emphasized as being largely dependent on
pedagogical design principles. Mayer et al. (2020) state that the use of appropriate camera angles, visual explanations,
design principles that reduce cognitive load, and presentation styles that keep learners actively engaged can improve

learning outcomes in instructional videos. Similarly, Schiavio et al. (2020) argue that contemporary instrumental
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education should aim not only to develop technical skills but also to create meaningful learning experiences, with
technological tools integrated into pedagogical approaches throughout the process. Abdulrahaman et al. (2020), in
their systematic review of multimedia tools, found that multimedia components such as video, audio, graphics, and
animation can increase learning motivation and positively influence learning outcomes. Taken together, these studies
demonstrate that simply presenting information is insufficient in digital instructional content; instructional design,
visual presentation, and technological features are also integral components of the learning process.

Current literature indicates that YouTube is becoming increasingly important as a supplementary learning
environment in music and instrumental education. However, the majority of existing studies focus on the effectiveness
of online instruction, user experiences, or general content analyses across different instruments. Studies in the field of
baglama education, on the other hand, are largely limited to students’ YouTube usage habits or general evaluations of
the platform. In particular, there is a lack of systematic studies based on specific criteria that jointly examine the
educational content, instructional content, and technological and visual features of baglama education channels on
YouTube. This gap highlights the need to evaluate baglama education content presented in digital environments from
a pedagogical perspective.

Building on this gap, the present study aims to examine baglama education channels on YouTube in terms of their
educational content, instructional features, and technological and visual characteristics. The findings are expected to
make a scholarly contribution to content creators producing baglama education materials in digital learning
environments, baglama educators, and future research in this field.

Significance of the Study

Technological developments have significantly transformed the ways in which information is accessed and learning
processes are organized. In particular, video-based digital platforms have become alternative learning environments in
which educational content is produced, shared, and delivered to large audiences. YouTube offers important
opportunities for music and instrumental education because it supports visual and auditory learning simultaneously,
allows content to be replayed, and enables users to progress according to their individual learning pace (Karagorlu &
Bulut Ozek, 2024; Mayer et al., 2020). Indeed, studies conducted in different instrumental fields have shown that
YouTube serves as an important digital learning environment for observing technical applications, accessing
instructional materials, and supporting individual practice processes (A¢ikséz & Giidek, 2018; Okan & Arapgirlioglu,
2020; Uygun, 2020).

The original contribution of this study emerges from two main points. First, while a substantial proportion of
existing studies examine the general educational use of YouTube or content related to different instruments (Ag¢iksoz
& Giidek, 2018; Gulam, 2023; Uygun, 2020), only a limited number of studies address baglama education channels
by considering educational content, instructional content, and technological-visual presentation dimensions together.
Beyond being merely a musical instrument, the baglama is an important carrier of the cultural continuity of Turkish
folk music and involves a multidimensional learning process that includes plectrum techniques, regional performance
styles, tuning systems, repertoire, and local performance practices (Parlak, 2016; Ozdemir, 2016). Therefore,
examining the presence and structure of baglama education in digital environments is important for understanding
the transformation of traditional modes of musical transmission within new learning environments.

The second original aspect of the study concerns its relevance to economical and accessible learning opportunities.
In traditional instrumental education, one-to-one instruction, courses, and private lessons may impose certain
limitations in terms of time, space, and financial resources. By contrast, free and accessible digital platforms such as
YouTube allow individuals to access different instructors, review lesson content repeatedly, and individualize their
learning processes. In this respect, digital platforms can be regarded as alternative learning environments that may
support greater equality of opportunity in access to music education (Abdulrahaman et al., 2020; Karagorlu & Bulut
Ozek, 2024). At the same time, notall content presented in digital environments possesses the same level of pedagogical
quality, and content may differ in terms of instructional planning, visual presentation features, and technical accuracy

(Mayer et al., 2020; Schiavio et al., 2020). Therefore, examining baglama education content on YouTube according to
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scientific criteria is important for identifying the current state of digital baglama education and for supporting the
development of higher-quality online instructional materials in the future.
Research Problem
Despite the increasing use of digital platforms in music and instrumental education, there is only a limited body of
research examining how baglama education content presented on YouTube is structured in terms of pedagogical
organization, instructional features, and technological-visual presentation. In particular, determining what types of
content, instructional approaches, and technological opportunities are used in the digital teaching of the baglama, one
of the principal instruments of Turkish folk music, constitutes an important research problem.
The aim of this study is to examine baglama education channels on YouTube in terms of their educational content,
instructional features, and technological and visual presentation characteristics, thereby revealing the current state of
baglama education in digital environments.
In line with this main aim, the following research questions were addressed:

> How is baglama education content structured in baglama education channels on YouTube?

» What instructional approaches and instructional features are used in YouTube baglama education channels?

> What technological and visual presentation features are used in YouTube baglama education channels?

Method
Research Design

This study was conducted using a case study design within the framework of qualitative research. A case study is one
of the qualitative research designs used to examine a particular case in a multifaceted, in-depth, and holistic manner
within its natural context (Yin, 2018; Stake, 1995). In this study, the case examined was digital baglama education
conducted through baglama education channels on YouTube. Within the scope of the research, the educational
content, instructional features, and technological-visual presentation characteristics of these digital instructional
environments were examined in detail in order to identify their current state.

The data for this study were obtained using the document analysis technique. Document analysis is a qualitative
data collection technique that enables written, visual, and digital materials related to the research topic to be
systematically examined and transformed into research data (Bowen, 2009). Accordingly, baglama education channels
on YouTube were examined in terms of their educational content, instructional features, and technological and visual
presentation characteristics.

The instructional videos, playlists, and channel content of the YouTube channels identified as data sources were
evaluated using the YouTube Baglama Education Content Checklist developed by the researchers. In qualitative
research, the data analysis process involves organizing the collected data under meaningful categories and themes,
interpreting them, and explaining them in accordance with the research questions (Creswell & Poth, 2018).
Accordingly, the data obtained were analyzed using descriptive analysis; the content was classified in line with the sub-
problems of the study, common characteristics were identified, and the findings were presented accordingly.
Selected YouTube Channels
The study group consisted of channels producing content for baglama education on YouTube. Criterion sampling,
one of the purposive sampling methods, was used to determine the study group. Criterion sampling is an approach
based on selecting cases that possess predetermined characteristics relevant to the purpose of the study for detailed
examination (Creswell & Poth, 2018; Patton, 2015). The purpose of this approach is not to obtain a large sample for
generalization, but rather to identify information-rich cases in relation to the research problem and examine them in

depth (Patton, 2015). The following criteria were used to determine the study group:

>  Producing regular and original content for baglama education on YouTube,

> Having atleast 100,000 subscribers at the time the study was conducted,

> Having accessible and publicly available playlists devoted to baglama education,
>

Including videos addressing beginner, intermediate, or advanced levels of baglama education,
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> Providing educational content suitable for examination in accordance with the purpose of the study.

These criteria were developed by considering the need to evaluate digital learning content not only in terms of its
availability but also with regard to accessibility, continuity, regularity, and instructional structure (Bowen, 2009;
Mayer et al., 2020). In particular, the quality of online instructional content has been associated with content
organization, pedagogical structuring, and presentation characteristics (Mayer et al., 2020).

As aresult of the examination, five YouTube channels that met the specified criteria were included in the study. In

accordance with research ethics and impartiality principles, the channel names were not used directly; instead, each
channel was coded and identified as YC1, YC2, YC3, YC4, and YCS.

Table 1. Descriptive information on the selected YouTube channels as of September 2026

YouTube Channel Number of Subscribers Number of Playlists Number of Videos
YC1 430,000 5 169
YC2 154,000 10 205
YC3 136,000 2 280
YC4 131,000 7 162
YC5 125,000 10 127

The selected YouTube channels may also include instruction for different instruments, personal posts, or various
types of music-related content in addition to baglama education. However, in accordance with the purpose of the
study, only playlists and videos related to baglama education were included in the research, while content unrelated to
baglama education was excluded from the analysis. Information on the YouTube channels examined within the scope
of the study is presented in Table 1.

Data Collection Tools and Procedure

The data were obtained from baglama education content available on YouTube through document analysis, a
technique commonly used in qualitative research. Document analysis is a data collection technique that enables
written, visual, or digital materials related to the phenomenon under investigation to be systematically examined and
transformed into research data (Bowen, 2009; Creswell & Poth, 2018). Today, websites, social media platforms, and
video-sharing environments are regarded as important sources of digital documents that can be examined in qualitative
research.

YouTube Baglama Education Content Checklist

The checklist was structured in accordance with the pedagogical quality approach adopted in the theoretical
framework of the study, and the quality of digital baglama education was addressed through three main dimensions:
educational content, instructional structure, and technological-visual presentation. These dimensions were developed
on the basis of principles emphasizing the importance of pedagogical structuring and visual presentation in effective
video instruction (Mayer et al., 2020), as well as the need to integrate technology with pedagogical processes in
instrumental education (Schiavio etal., 2020). The checklist was developed by the researchers to systematically evaluate
the educational content, instructional features, and technological and visual presentation characteristics of baglama
education channels on YouTube (see Appendix 1).

During the development of the data collection instrument, studies on digital music education and YouTube-based
instrumental education were first reviewed (Agikséz & Gudek, 2018; Uygun, 2020; Giliim, 2023; Atmaca &
Gerekten, 2023). In addition, the dimensions to be evaluated were determined in line with the purpose and sub-
problems of the study. In qualitative research, data collection instruments should be structured in direct relation to
the research questions and developed in a way that reveals different dimensions of the phenomenon under
investigation (Creswell & Poth, 2018; Merriam & Tisdell, 2016).

Accordingly, the YouTube Baglama Education Content Checklist was structured around three main dimensions:

> Educational content,
> Instructional content,
» Technological and visual features.
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Expert opinion was sought to evaluate the content validity of the checklist. For this purpose, an expert evaluation
form was sent to five academics specializing in music education, who were asked to assess the items in terms of their
relevance to the purpose of the study, clarity, and scope. Based on the feedback received from the experts, the wording
of some items was revised, items with similar characteristics were reorganized, and the checklist was finalized. In
qualitative research, obtaining expert opinion during the development of data collection instruments is considered an
important practice for improving the clarity and content appropriateness of the research instrument (Merriam &
Tisdell, 2016).

The YouTube channels examined within the scope of the study were systematically evaluated using the developed
YouTube Baglama Education Content Checklist. During the data collection process, only publicly accessible content
intended for baglama education and meeting the criteria established for the study was included in the analysis. Content
available on the channels but unrelated to baglama education, restricted-access videos, members-only content, and
posts intended for advertising purposes were excluded from the study.

Data Analysis

The data obtained within the scope of the study were analyzed using descriptive analysis. Descriptive analysis is an
analytical approach in qualitative research based on organizing, summarizing, and interpreting data in accordance with
predetermined themes, categories, or conceptual frameworks (Creswell & Poth, 2018; Miles, Huberman, & Saldania,
2014). In this approach, the researcher aims to identify the main characteristics of the case under examination by
classifying the collected data into meaningful categories in line with the research questions (Merriam & Tisdell, 2016).
In this study, the data were evaluated according to the criteria included in the YouTube Baglama Education Content
Checklist, which was developed in accordance with the purpose and sub-problems of the research. Accordingly, data
obtained from the YouTube channels were systematically classified under the headings of educational content,
instructional features, and technological and visual presentation characteristics. During the classification process, each
channel and its content were examined according to the criteria included in the checklist, and common characteristics
were identified.

The data were transferred to Microsoft Excel, and frequency (f) and percentage (%) values were calculated for the
specified criteria. These quantitatively expressed descriptive indicators were used to demonstrate the distribution of
the digital instructional content examined. The findings were presented in tables and interpreted descriptively in

accordance with the sub-problems of the study.

Findings
This section presents the findings related to the research sub-problems. Frequency values were calculated across the

five channels based on the Yes/No coding used in the checklist.

Example of the Application of the YouTube Baglama Education Content Checklist

Table 2. Visual examples of video content included in the checklist

YouTube Baglama Education Content Checklist
Section 1. Educational Content

Features Description Screenshot

Uaun Sp B Bagang E)

Beginner level Instructional videos for beginner-level
learners are available.
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Intermediate level

Instructional videos for intermediate-level
learners are available.
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Advanced level

Instructional videos for advanced-level
learners are available.

Technical exercises

Technical exercise activities are included.

Folk song/piece
instruction

Folk song/piece instruction is included.

Notation materials

Notation or visual instructional materials
are used.

Tuning instruction

Tuning instruction is included.

Solfege exercises

Solfege exercises are included.

Bt

RIRLE

Regional
style

performance

Instruction in regional performance styles
is included.

Ornamentation techniques

Ornamentation techniques are included.

Stisleme Nasil Yapilir,
Nota Dersi

Transition exercises

Transition exercises are included.
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Long-neck baglama

Long-neck  baglama instruction is

included.

B

Short-neck baglama

Short-neck  baglama instruction is

included.

Section 2. Instructional Content

Systematic playlist

Systematic playlists for baglama education
are available.

Technical application-

verbal explanation

Technical applications are supported by
verbal explanations.

Progression from simple to
complex

Lesson content is organized from simple
to complex.

Practical demonstration

Practical demonstrations are included.

Section 3. Technological and Visual Features

Close-up camera shots

Close-up camera shots are used to
demonstrate baglama performance.

Multiple camera angles

More than one camera angle is used.

Video editing techniques

Video editing techniques such as zooming,
text, and visual inserts are used.
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The visuals presented in Table 2 are provided to illustrate how the video content criteria in the checklist were
applied during the data analysis process.

Educational Content of Baglama Instruction Videos on YouTube
Within the scope of the study, the educational content of baglama education channels on YouTube was examined.

Accordingly, the channels were evaluated in terms of the availability of beginner-, intermediate-, and advanced-level
instructional videos, the inclusion of technical exercise content, the provision of folk song/piece instruction, and the

use of notation or visual instructional materials. The findings are presented in Table 2.

Table 3. Findings on the educational content of the examined YouTube baglama education channels

Educational Content f Channels %
Inclusion of instructional videos for beginner-level learners 4 YC1-YC2-YC3-YC4 80
Inclusion of intermediate-level instructional videos 5 YCI1-YC2-YC3-YC4-YC5S 100
Inclusion of advanced-level instructional videos 3 YC1-YC2-YC4 60
Inclusion of technical exercise activities 3 YCI1-YC2-YC3-YC4 60
Inclusion of folk song/piece instruction 5 YCI1-YC2-YC3-YC4-YC5S 100
Use of notation or visual instructional materials 4 YCI1-YC2-YC4-YC5 80

As shown in Table 3, folk song/piece instruction was included in all five YouTube channels examined within the
scope of the study (100%). In contrast, beginner-level instructional content was available on four channels, namely
YC1, YC2, YC3, and YC4 (80%); intermediate-level instructional content was available on all five channels (100%);
and advanced-level instructional content was available on three channels, namely YC1, YC2, and YC4 (60%).

Technical exercise activities were identified on three channels (60%), namely YC1, YC2, and YC4, while notation
or visual instructional materials were used to support the instructional process on four channels, namely YC1, YC2,
YC4, and YCS (80%). These findings indicate that baglama education content on YouTube largely focuses on practical
instruction and the performance of musical pieces, whereas level-based instructional approaches and content aimed at

systematically developing technical skills are not represented to the same extent across all channels.

Table 4. Findings on the instructional content of the examined YouTube baglama education channels

Instructional Content f Channels %
Inclusion of tuning instruction 4 YC1-YC3-YC4-YC5 80
Inclusion of solfege exercises 2 YC2-YC4 40
Inclusion of regional performance style instruction 0o - 0
Inclusion of ornamentation techniques 4  YC1-YC2-YC4-YC5 80
Inclusion of transition exercises 3  YCI1-YC2-YC4 60
Inclusion of long-neck baglama instruction 3  YCI1-YC2-YC3 60
Inclusion of short-neck baglama instruction 5  YCI1-YC2-YC3-YC4-YC5S 100

As shown in Table 4, short-neck baglama instruction was provided on all five channels examined within the scope
of the study (100%), whereas long-neck baglama instruction was provided on three channels, namely YC1, YC2, and
YC3(60%). No instructional content related to regional performance styles was identified on any of the channels. This
finding indicates that regional performance style instruction, which holds an important place in baglama education,
was not represented in the examined channels. Videos addressing ornamentation techniques were found on four
channels, namely YC1, YC2, YC4, and YCS (80%).

In addition, tuning instruction was included on four channels, namely YC1, YC3, YC4, and YC5 (80%); transition
exercises were included on three channels, namely YC1, YC2, and YC4 (60%); and solfege exercises were included only
on YC2 and YC4 (40%). These findings suggest that baglama education content on YouTube predominantly focuses
on instrumental performance and practical application, while theoretical content supporting musical literacy, such as
solfege, is presented to a more limited extent.

Instructional Features of Baglama Education Videos on YouTube
Within the scope of the second research sub-problem, the instructional features of baglama education videos on
YouTube were examined. Accordingly, the channels were evaluated in terms of the creation of systematic playlists, the
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support of technical applications through verbal explanations, the organization of lesson content from simple to
complex, and the inclusion of practical demonstrations. The findings are presented in Table 5.

Table 5. Findings on the instructional features of the examined YouTube baglama education channels

Instructional Feature f Channels %
Creation of systematic playlists 3 YC1-YC2-YC4 60
Supporting technical applications with verbal explanations 5 YC1-YC2-YC3-YC4-YCS 100
Organization of lesson content from simple to complex 3 YC1-YC2-YC4 60
Inclusion of practical demonstrations 5 YC1-YC2-YC3-YC4-YCS 100

Asshown in Table 5, systematic playlists for baglama education were created on three of the five YouTube channels
examined, namely YC1, YC2, and YC4 (60%). On all five channels (100%), technical applications were supported by
verbal explanations and practical demonstrations were included. This finding indicates that the instructional process
on all examined channels was not limited to visual performance alone, but combined verbal explanation with practice-
based instruction.

In contrast, lesson content followed an instructional sequence organized from simple to complex on three channels,
namely YC1, YC2, and YC4 (60%). On YC3 and YCS5 (40%), lesson content did not progress according to a clearly
structured instructional program, and irregularities in video sequencing and repetitions of topics were observed. This
finding demonstrates that different approaches are adopted across YouTube channels in terms of planning the baglama
instructional process.

Technological and Visual Features of Baglama Education Videos on YouTube

Within the scope of the third research sub-problem, the technological and visual features of baglama education videos
on YouTube were examined. Accordingly, the videos were evaluated in terms of the use of close-up shots to
demonstrate baglama performance, the use of multiple camera angles, and the use of video editing techniques. The

findings are presented in Table 6.

Table 6. Findings on the technological and visual features of the examined YouTube baglama education videos

Technological and Visual Feature f Channels %
Use of close-up camera shots 4 YC1-YC2-YC4-YC5 80
Use of multiple camera angles 1 YC2 20
Use of video editing techniques 4  YC1-YC2-YC4YC5 80

As shown in Table 6, four of the five YouTube channels examined, namely YC1, YC2, YC4, and YCS5 (80%), used
close-up camera shots to make baglama performance easier to observe and understand. Similarly, the same four
channels, YC1, YC2, YC4, and YC5 (80%), used video editing techniques, such as zooming, text overlays, and visual
inserts, to support the instructional process.

In contrast, only one channel (20%) used multiple camera angles, and this channel was identified as YC2. This
finding indicates that technological support elements are used to some extent in videos prepared for baglama education
on YouTube; however, more advanced visual presentation techniques, such as multi-angle recording, are not widely

employed.

Conclusion and Discussion
Channel Content
The findings regarding the educational and instructional content of the YouTube baglama education channels

examined in this study indicate that the content available on the platform is largely focused on practice-based
instrumental instruction. The inclusion of folk song and musical piece instruction across all of the examined channels
demonstrates that YouTube is primarily used as a practice-oriented learning environment in baglama education. In
contrast, the fact that beginner-, intermediate-, and advanced-level instructional content, technical exercises, tuning
instruction, and particularly solfége activities were not represented to the same extent across all channels, together with

the presence of long-neck baglama instruction on only three channels and short-neck baglama instruction on all
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channels, suggests that a common curriculum-based approach to baglama education has not yet been established in
the digital environment.

This finding partially corresponds with the results of A¢iks6zand Giidek’s (2018) study on online piano education.
Their study reported that instructional content was presented within a planned progression from beginner to advanced
levels and that technical exercises, notation instruction, and music theory were structured in a mutually supportive
manner. In the present study, however, such a systematic structure was observed only in some baglama education
channels, while the content of other channels progressed primarily through independent piece instruction. This
suggests that the production of digital content for baglama education is largely shaped by the individual instructional
approaches of content creators.

The findings also showed that technical exercises and ornamentation techniques were included to a considerable
extent. By contrast, no content related to regional performance style instruction was identified. This may indicate that
one of the culturally distinctive components of traditional baglama instruction is insufficiently represented in the
digital instructional environment. In addition, solfége activities were found in only a limited number of channels.
Considering that musical literacy is as important as the development of technical skills in instrumental education, the
limited inclusion of solfége and notation instruction may restrict opportunities for learners to develop rhythmic,
melodic, and music-reading skills. Okan and Arapgirlioglu (2020) emphasize that digital instructional environments
should support not only performance skills but also cognitive learning processes. From this perspective, although
baglama education content on YouTube appears relatively strong in terms of practical instruction, it remains open to
further development with respect to theoretical music education.

The findings of the present study are also consistent with Uygun’s (2020) examination of YouTube videos related
to different instruments. Uygun (2020) reported that a substantial proportion of baglama education videos were
prepared for instructional purposes, but that regular lesson series and systematic instructional plans were not equally
represented across all content. Similarly, the present study found that instructional content structured progressively
from beginner to advanced levels was available only on certain channels. Therefore, it may be suggested that a
considerable proportion of content creators providing baglama instruction on YouTube prioritize the transmission of
individual experience rather than a curriculum-oriented instructional approach.

The channel analyses further showed that some content creators developed planned lesson series extending from
beginner to advanced levels, whereas others focused more heavily on piece instruction, performance videos, and
independent technical explanations. This variation indicates that content production on digital platforms is shaped
not by acommon instructional standard but by the individual approaches of content creators. As Karagorlu and Ozek
(2024) note, content production on YouTube is influenced not only by pedagogical needs but also by user
expectations and platform dynamics. Consequently, content creators may devote greater attention to piece-instruction
videos that attract higher levels of viewer interest, while technical and theoretical content may remain comparatively
limited.

Overall, this study demonstrates that baglama education content on YouTube offers considerable diversity, while
also revealing substantial differences among channels in terms of the scope and organization of instructional content.
The findings indicate that YouTube provides an accessible digital learning environment for baglama education;
however, planning content more systematically in accordance with a curriculum-oriented approach may improve the
quality of the instructional process. The study also contributes to the existing literature by evaluating baglama
education videos holistically in terms of educational content, technical learning outcomes, and instructional scope,
rather than limiting the analysis to viewing figures or user interaction.

Instructional Features

The findings showed that instructional content was presented through systematic playlists on three of the YouTube
baglama education channels examined, while lessons on all channels were supported by verbal explanations and
practical demonstrations. However, only three channels followed a planned instructional sequence progressing from

simple to complex. These findings indicate that channels producing baglama education content on YouTube employ
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various methods to support the instructional process, although these methods are not always integrated into a planned
and structured instructional approach.

One of the major advantages of YouTube as an educational environment is its ability to organize instructional
content into playlists. This feature enables learners to follow topics in a particular sequence and to access the lessons
they need more easily. Karacorlu and Ozek (2024) state that the systematic organization of content in digital learning
environments is one of the fundamental factors contributing to the quality of the learning process. The use of playlists
across the examined channels indicates that content creators attempt to present instructional materials in an organized
manner. Nevertheless, the existence of playlists alone does not necessarily indicate the presence of a systematic
instructional program. Indeed, the present study found that only three channels followed a planned instructional
progression from beginner to advanced levels.

In instrumental education, structuring the learning process progressively is considered important for enabling
students to acquire technical skills in an appropriate sequence. A¢iks6z and Giidek (2018) state that presenting online
piano lessons within a clearly defined instructional sequence contributes to the more effective development of
technical skills and musical competence. Similarly, Okan and Arapgirlioglu (2020) emphasize that digital instructional
materials should be planned in accordance with pedagogical principles in order to be effective. In the present study,
the presence of topic repetitions in some channels, the presentation of lessons as independent videos, and the absence
of a level-based instructional plan can be considered among the aspects of instructional design that require further
development in digital baglama education.

Another noteworthy finding is that verbal explanations were used together with practical demonstrations in all of
the channels examined. In instrumental education, simply demonstrating correct performance is often insufticient;
explaining the purpose of technical applications, how they should be performed, and the points requiring particular
attention also supports the learning process. From this perspective, combining verbal explanation with practical
demonstration may help students not only imitate what they observe but also understand the logic underlying the
application. The findings of Atmaca and Gerekten (2023), in which baglama students reported finding videos with
detailed explanations more useful, also support this interpretation.

On the other hand, in channels with a systematic instructional plan, learners were guided from basic techniques
toward more advanced skills, whereas in channels without a clear instructional sequence, learners had to select among
available content according to their own learning needs. Although this may increase individual responsibility for
learning, it can also make the learning process more difficult, particularly for beginners. While the flexibility offered
by digital learning environments is an important advantage, in cases where pedagogical planning is insufficient, this
flexibility may turn into a lack of instructional guidance for learners.

Overall, the findings indicate that baglama education videos on YouTube possess several features that support the
instructional process. In particular, playlists, verbal explanations, and practical demonstrations can be regarded as
strengths of online baglama education. However, the absence of level-based instructional plans in a substantial
proportion of the content indicates the need to develop shared criteria for instructional design in digital baglama
education. In this respect, content creators could make an important contribution to the quality of online baglama
education not only by producing videos that convey technical knowledge but also by developing comprehensive
instructional series based on pedagogical principles.

Technological and Visual Features

The findings regarding the technological and visual features of the YouTube baglama education channels examined in
this study indicate that most content creators make use of various digital presentation techniques to support the
instructional process. While close-up camera shots and video editing techniques were used in the majority of the
channels examined, the number of channels using multiple camera angles was quite limited. This finding shows that
digital baglama education content benefits from basic visual presentation techniques, whereas more advanced visual

instructional practices have not yet become widespread.
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The quality of visual presentation plays an important role in instrumental education, particularly in the acquisition
of technical skills. In baglama education, the ability to observe practices such as plectrum grip, right- and left-hand
coordination, finger positions, and plectrum movements accurately is particularly important for enabling learners to
model technical skills correctly. Close-up camera shots therefore allow learners to see technical details more clearly and
may enhance the effectiveness of online instruction. The widespread use of close-up shots among the channels
examined suggests that content creators are aware of this instructional need.

This finding is consistent with Karagorlu and Ozek’s (2024) evaluation of the determining role of visual
presentation quality in digital learning environments. The researchers indicate that image quality, camera angles, and
visual editing in educational videos are not merely aesthetic elements but are among the pedagogical variables that can
directly influence learning. In the present study, the widespread use of close-up shots can likewise be regarded as a
positive feature that contributes to presenting technical movements in baglama education more clearly.

Another noteworthy finding is that video editing techniques were used predominantly for instructional purposes.
Techniques such as zooming, on-screen text, visual markings, and similar editing applications can direct learners’
attention to important details and support the learning process. Okan and Arapgirlioglu (2020) state that for digital
instructional materials to be effective, they should be designed not only in terms of content but also in terms of
presentation in ways that support learning. From this perspective, the use of video editing techniques in a substantial
proportion of the channels examined can be considered a positive finding in terms of digital instructional principles.
In contrast, only one channel was found to use multiple camera angles. However, different camera angles may be
particularly useful for instruments such as the baglama, where coordination between both hands is important, because
they allow learners to observe the same movement from different perspectives. In videos recorded with a single camera,
some technical details may not be sufficiently visible, which can make the learning process more difficult, especially
for beginners. The findings of Atmaca and Gerekten (2023), in which students expressed expectations regarding video
quality and visual clarity, also support this interpretation. Therefore, the more widespread use of multi-angle camera
systems may be regarded as an important factor that could improve the quality of online baglama education.

In addition, the development of digital platforms affects not only content production but also the way content is
presented. Tanyeri and Esmergiil (2026) state that visual design, video organization, and digital presentation formats
influence the visibility of YouTube content and user interaction. Although their study does not directly address
instrumental education, it demonstrates that visual presentation quality is important alongside pedagogical quality in
educational content produced for digital platforms. The findings of the present study similarly indicate that the
widespread use of visual editing techniques in baglama education videos constitutes an element that supports the

instructional process and enhances the user experience.

Recommendations
Recommendations for Future Research

This study was limited to five YouTube baglama education channels that met the predetermined criteria. Future
studies may employ larger samples and comparatively examine baglama education content available on different digital
platforms. In addition, experimental and mixed-method studies are recommended to investigate the effects of baglama
education videos on YouTube on students’ technical development, performance achievement, and learning processes.
Furthermore, the development of new measurement tools for evaluating the instructional design, user interaction, and

pedagogical quality of digital baglama education content could make an important contribution to the field.

Recommendations for Practitioners

Based on the findings of the study, instructors producing baglama education content on YouTube are recommended
to structure their lesson content according to a systematic instructional plan organized at beginner, intermediate, and
advanced levels. In addition, greater emphasis on technical exercises, long-neck baglama instruction, solfege activities,

and technology-supported instructional practices may improve the quality of digital baglama education.

224



Kaynak €& Candan Tiirk Miizigi 6(3) (2026) 211-230

One of the most noteworthy findings of the study was that none of the examined channels included instruction in
regional performance styles. However, regional performance style is one of the fundamental components of baglama
performance and the Turkish folk music tradition. Therefore, digital baglama education content should include lesson
series that introduce performance characteristics specific to different regions, demonstrate plectrum techniques
through practical applications, and systematically teach regional performance practices. In this way, baglama education
conducted in digital environments may contribute not only to the acquisition of technical skills but also to the

preservation and transmission of the regional performance traditions of Turkish folk music to future generations.

Limitations of the Study
This study is limited to:

> Baglama education channels on YouTube that had at least 100,000 subscribers at the time the study was
conducted,

> Five YouTube channels that met the criteria established within the scope of the study,

> Publicly accessible baglama education videos and playlists available on these channels,

> The variables examined through the YouTube Baglama Education Videos Checklist developed by the
researchers,

> Content that was available on YouTube at the time the study was conducted.

Ethical Information

The YouTube Baglama Education Videos Checklist used in this study was developed by the researchers, and ethics
committee approval was obtained in order to evaluate the content validity of the data collection instrument through
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Human Sciences Scientific Research and Publication Ethics Committee held on August 3, 2026, and was found
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Appendix 1. YouTube Baglama Education Content Checklist

YouTube Baglama Education Content Checklist

Section 1. Educational Content

Features Description Yes | No
Beginner level Instructional videos for beginner-level learners are available.

Intermediate level Instructional videos for intermediate-level learners are available.

Advanced level Instructional videos for advanced-level learners are available.

Technical exercises Technical exercise activities are included.

Folk song/piece instruction Folk song/piece instruction is included.

Notation materials Notation or visual instructional materials are used.

Tuning instruction Tuning instruction is included.

Solfege exercises Solfege exercises are included.

Regional performance style Instruction in regional performance styles is included.

Ornamentation techniques Ornamentation techniques are included.

Transition exercises Transition exercises are included.

Long-neck baglama Long-neck baglama instruction is included.

Short-neck baglama Short-neck baglama instruction is included.

Section 2. Instructional Content

Features Description Yes | No
Systematic playlist Systematic playlists for baglama education are available.

Technical application-verbal | Technical applications are supported by verbal explanations.

explanation

Progression from simple to complex | Lesson content is organized from simple to complex.

Practical demonstration Practical demonstrations are included.

Section 3. Technological and Visual Features

Features Description Yes | No

Close-up camera shots

Close-up camera shots are used to demonstrate baglama
performance.

Multiple camera angles

More than one camera angle is used.

Video editing techniques

Video editing techniques such as zooming, text, and visual inserts are
used.
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