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Makale Bilgisi Oz

Gelig: 16 Mays 2026 Walter Feldman, Osmanli-Ttirk miiziginin tarihsel gelisimi, repertuvar olusumu, makam
Kabul: 2 Agustos 2026 sistemi ve saray miizik cevreleri konusunda 6nde gelen aragtirmacidir. Bu zamana kadar
Online Yaym: 30 Ekim 2026 caligmalart miizikolojik perspektiften ele alinmig olup, miizik egitimi ve pedagojisi
Anahtar Kelimeler ekseninden biittinciil olarak bakilmamigtr. Bu aragtrmada Feldman’in eserlerinde
Osmanli-Tiirk miizigi Osmanl-Tiirk miizigi egitiminin pedagojik ve kurumsal temellerinin kodlar1 ortaya
Walter Feldman konmast amaglanmistir. Dokiiman analizi seklinde yapilan aragtirma sonucunda
Megk sistemi Feldman’n Osmanli-Tirk miizigi egitimine iligkin goriigleri pedagojik, kurumsal,

Tirk milzik egitimi tarihi toplumsal ve tarihsel olmak iizere ddrt ana tema ve onyedi alt tema altinda incelenmistir.

K?rmns?l?ﬁzik egiF,iII,li Bulgular, Feldman’in Osmanli-Tiirk miizigi egitimini yalnizca eser 6gretimine dayali
Tiirk miizigi pedagojisi . .. T
teknik bir siire¢ olarak degil; megk, usta-6grenci iligkisi, isitsel bellek, repertuvar aktarimu,
icra deneyimi, sosyal ¢evreler, kurumsal yapilar ve himaye iligkilerinin birlikte igledigi cok
katmanli bir aktarim sistemi olarak ele aldigini gostermektedir. Ayrica Enderun,
Mevlevihineler ve saray cevresinin miizisyen yetistirme siirecindeki iglevleri ile XIX.
yuzyildan itibaren yaganan kurumsal dontgimlerin egitim yapisina etkileri
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edilen bulgularin, Osmanl-Tirk miizigi egitimine iligkin gelecekte yapilacak tarihsel,

@ pedagoijik ve kargilagtirmali aragtirmalara kavramsal bir cerceve saglamasi beklenmektedir.
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Giri

Walter Feldman’in ¢aligmalari, Osmanli-Ttrk miiziginin mal§<am anlayus1, bestecilik pratikleri, repertuvar olugumu ve
saray miizik ¢evrelerinin tarihsel gelisimine iligkin ayrinuli bir miizikolojik inceleme sunmaktadir. Her ne kadar bu
¢alismalar dogrudan mizik egitimi konusuna odaklanmasa da Osmanli-Tirk muziginde miizikal bilginin nasil
olustugu, aktarildig: ve siirdiiriildiigiine iliskin degerlendirmeler i¢in 6nemli bir kaynak olugturmaktadir.

Osmanl-Ttrk miizigi geleneginde miuzikal bilginin aktarimi, szl kiltiir, icra pratigi ve usta-6grenci iliskileri
tzerinden gelisen bir siire¢ olmugtur. Bu aktarimin 6nemli unsurlarindan biri olan megk sistemi, yalnizca eser
ogretimine dayanmamuig; repertuvar bilgisi, makam anlayigt, icra iislubu ve estetik degerlerin birlikte aktarildigs bir
ogrenme big¢imi olarak islev gormustiir. Wright (1992, s. 19), Osmanli repertuvarmna iligkin yazili koleksiyonlar
arasindaki farkliliklarin bitytk 6lgtide sozlii aktarim siiregleriyle iligkili oldugunu ve repertuvarin tarihsel stirekliliginin

bu aktarim bi¢imleri dikkate alinmadan tam olarak agiklanamayacagini belirtmektedir. Benzer bigimde Behar (2023),
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megk sisteminin yalnizca eser repertuvarinin aktarilmasinda degil icra tislubunun, miizikal hafizanin ve gelenege 6zgii
estetik anlayigin sonraki kugaklara ulasmasinda da Snemli bir rol tstlendigini ifade etmektedir. Bu ¢er¢evede megk
sistemi, Osmanli-Tiirk miiziginde muzikal bilginin aktarilmasini saglayan temel pedagojik pratiklerden biri olarak
degerlendirilebilir.

Feldman’in Osmanli miizik cevrelerine iligkin degerlendirmeleri, miizik egitimi tarihi agisindan da dikkate deger bir
bakis agist sunmaktadir. Feldman, bir miizisyenin yetisme siirecinde ustayla kurulan uzun sireli iligkinin, dogrudan
icra deneyiminin ve sézlii 6grenme bigimlerinin belirleyici oldugunu vurgulamaktadir (Feldman, 2024, s. 8). Bu
degerlendirmelerin, Feldman’in kendi miizik 6grenme siireciyle de iligkili oldugu goriilmektedir. Karaca’nin (2026, s.
2) aktardigina gore Feldman, gesitli sdylesilerinde neyzen Aka Giindiiz Kutbay, Kudsi Erguner, Niyazi Sayin ve [hsan
Ozgen ile ¢alisuging klasik repertuvar ve musiki gelenek alaninda Fatih Salgar’dan yararlandigini, ayrica Tanburi
Necdet Yagar'm 6grencisi olarak tanbur egitimi aldigint belirtmistir. Feldman’in bu 6grenme deneyimleri, Osmanli-
Tiurk mizigine iliskin degerlendirmelerinin yalnizca tarihsel kaynak incelemelerine degil, ayn1 zamanda geleneksel
aktarim stiregleri icerisindeki kisisel miizik deneyimlerine de dayandigini géstermektedir. Bu yontiyle Feldman’in
¢alismalari, Osmanli-Ttrk miiziginde pedagojik aktarim big¢imlerinin miizik egitimi tarihi baglaminda incelenmesi
agisindan 6nemli bir bagvuru kaynag olugturmaktadir.

Osmanl-Ttrk miizigi gelenegine iliskin ¢aligmalarin 6nemli bir kismi makam sistemi, repertuvar, bestecilik ve
tarihsel gelisim gibi konular tizerine yogunlagmustir. Buna karsilik, bu gelenegin pedagojik aktarim bigimleri ile
aktarimin gergeklestigi kurumsal ¢evreler arasindaki iliski, muizik egitimi tarihi perspektifiyle daha sinirli bicimde ele
alnmugtir. Feldman’in giincel séylemlerini inceleyen Tortop (2026), Feldman’in ¢aligmalarinin Osmanli-Ttrk
miuzigine iligkin giincel akademik tartigmalar igerisinde farkli kavramsal ve yontemsel yaklagimlar dogrultusunda
yeniden degerlendirildigini ortaya koymaktadir. Tortop’un tiir kavrami ve ustl eksenli degerlendirmeleri, Feldman’in
¢aligmalarinin yalnizca tarihsel bilgi aktaran kaynaklar olmadigin, farklt aragtirma sorulari dogrultusunda yeniden
incelenebilecek nitelikte oldugunu géstermektedir. Ote yandan Osmanlt miizik yagaminn siirdiiriildigii kurumsal
cevrelere iliskin 6nemli tarihsel ¢aligmalar da bulunmaktadir (Uzungarsili, 1977; Mete, 2018; Oner, 2023). Bununla
birlikte Feldman’in tarihsel ve miizikolojik degerlendirmelerinin bu kurumsal ¢aligmalarla birlikte miizik egitimi tarihi
acisindan ele alinmasi, Osmanl-Tirk miuziginde pedagojik aktarim siireglerinin daha butiinlikla bi¢imde
anlagilmasina katki saglayabilir.

Bu ¢aligma, Walter Feldman’in eserlerinde ortaya koydugu tarihsel ve mizikolojik degerlendirmeleri miizik egitimi
tarihi agisindan ele alarak Osmanli-Tirk muzigi egitiminin pedagojik ve kurumsal temellerini incelemeyi
amaglamaktadir. Bu kapsamda Behar’in (2023) mesk sistemine iligkin kuramsal yaklagimi, Feldman’mn hem aragtirmaci
kimligi hem de mesk gelenegi icerisinde yetismis bir icract olarak sundugu degerlendirmelerle birlikte ele alinmaktadir.
Caligmanin ilk boliimtinde megk, usta-¢irak iligkisi ve notasyonun egitimdeki islevi gibi pedagojik boyutlar; ikinci
boliimiinde ise Enderun, Mevlevihaneler ve sosyal himaye aglar1 gibi kurumsal yapilar incelenmektedir. Analiz
stirecinde Feldman’in eserleri temel kaynak olarak kullanilmig; diger tarihsel ve miizikolojik ¢aligmalar ise ele alinan

konularin tarihsel baglamini agiklamak ve farklt degerlendirmelerle kargilagtirmak amaciyla ¢aligmaya déhil edilmistir.

Yontem
Bu aragtirma, Walter Feldman’in Osmanli-Ttirk miizigine iliskin tarihsel ve miizikolojik degerlendirmelerini miizik
egitimi perspektifinden inceleyen nitel bir aragtirmadir. Aragtirmada dokiiman incelemesi yontemi kullanidmustr.
Dokiiman incelemesi, aragtirilmasi amaglanan olgu veya olaylara iliskin bilgi iceren yazili materyallerin sistematik
bi¢imde analiz edilmesine olanak saglayan nitel arasurma yontemlerinden biridir (Yildirim & Simgek, 2021). Bu
kapsamda Feldman’m ¢aligmalari, Osmanli-Tirk miziginde egitim ve aktarim stireglerinin anlagilmasi amaciyla

belirlenen inceleme boyutlart dogrultusunda degerlendirilmistir.
Aragtirmanin inceleme materyallerini, Walter Feldman’in Osmanli-Tiirk miizigi tarihi ve aktarim stireglerine iligkin
temel ¢aligmalari ile megk sistemi, miizik egitimi, repertuvar aktarimi, miizik kurumlari ve tarihsel dontigiimler Gizerine

bilgi sunan tarihsel ve miizikolojik yayimnlar olugturmaktadir. Feldman’mn ¢aligmalart aragtirmanin temel kaynagi olarak
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ele alinmug; diger aragtirmacilarin galigmalart ise Feldman’in gorislerini desteklemek, agiklamak ve farkli kuramsal
baglamlarda degerlendirmek amaciyla kullandmugtir.  Verilerin  analizinde betimsel analiz  yaklagimindan
yararlanilmigtir.  Elde edilen veriler, aragurmanm amaci dogrultusunda olusturulan temalar kapsaminda
siniflandirilmigtir. Bu dogrultuda bulgular; (1) Osmanli-Ttrk mizigi egitiminde pedagojik aktarim stiregleri, (2)
Osmanli-Ttirk miizigi egitiminin kurumsal yapilari, (3) Miizik egitiminin toplumsal ve iligkisel boyutlari ve (4) Tarihsel

dontigiimler ve egitim yapisindaki degisimler olmak tizere dort ana tema alunda diizenlenmistir.

Bulgular

Aragtirmada kaynaklarin incelenmesi sonucunda Osmanli-Tiirk miizik geleneginde mizisyen yetistirme siirecinin
pedagojik, kurumsal, toplumsal ve tarihsel boyutlarina iligkin ¢esitli bulgular elde edilmistir.

Walter Feldman’in ¢aligmalarinda Osmanli-Tiirk muizik geleneginde aktarim siiregleri; usta-6grenci iliskisi, sozlii ve
isitsel 6grenme, repertuvar edinimi ve notasyonun egitim i¢indeki rolii tizerinden ele alinmaktadur.
Osmanli-Tiirk miiziginde miizisyen yetistirme usta-6grenci iligkisine dayanir
Feldman’a gére Osmanl-Tiirk miizik geleneginde muzisyen yetistirme siireci, usta-6grenci iliskisi ve uzun siireye
yayilan icra deneyimi temelinde sekillenmistir. Geleneksel miizik egitiminde genis bir repertuvarin ayrintilarina, icra
ozelliklerine ve tslup anlayisina hdkim olmak, taninmis ustalarla stirdtiriilen uzun siireli bir 6grenme siirecini
gerektirmigtir. Bir icracinin “usta” olarak kabul edilmesi, yalnizca teknik yeterligiyle degil; aktarim siirecinde kazandig
kiltiirel birikim ve miizikal anlayssla da iligkilidir. Nitekim Feldman, 20. ytizyilin ortalarina kadar Osmanli-Ttirk miizik
geleneginde miizisyen kimliginin biiyiik 6l¢tide usta rehberliginde sekillendigini belirtmektedir (Feldman, 2024, s. 8).
Feldman ayrica XVII. ve XX. ytizyillar arasinda Mevlevi dervileri, Yahudi sinagog kantorlar1 (hazzanlar) ve Rum kilise
kantorlari (psaltesler) gibi farkli topluluklarin kendilerine 6zgii aktarim gevreleri olugturdugunu ancak bu ¢evrelerin
birbirinden tamamen kopuk olmadigint vurgular. Bu dénemde bir miizisyenin genis bir repertuvara ulagmas: ve
mesleki yetkinlik kazanmasi, bir veya birden fazla taninmis ustadan aldig1 egitimle mtimkiin olmugtur (Feldman, 2024,
s. 7-8). Bu aktarim stirecinde Ogretici, yalnizca teknik bilgiyi aktaran kisi degil ayni zamanda repertuvarin, icra
tslubunun ve estetik degerlerin tagtyicisidir. Feldman’in degerlendirmeleri, Osmanli-Tiirk miizigi egitiminde
6grenmenin eserlerin aktarimiyla sinirlt kalmadigini, miizikal bilgi, icra anlayigi ve estetik degerlerin geleneksel ortam

icerisinde deneyim yoluyla kazanildigini ortaya koymaktadir.

Mesk 6grencilerin dogrudan deneyim kazandiran bir aktarim siirecidir
Feldman’in (2024) tanimladigi usta-6grenci aktarim modeli, Osmanli-Tiirk miizigi literatiiriinde megk sistemiyle
birlikte degerlendirilebilir. Feldman’in bu gértstint destekler mahiyette Behar (2014) da bu aktarim bi¢iminin eser
6gretiminin yani sira icra 6zellikleri, Gslup ve muzikal anlayisin aktarimini da kapsadigini belirtir. Behar, geleneksel
Tirk musikisinde megk yonteminin ses ve saz egitimi ile repertuvar kazaniminda 6nemli bir aktarim yolu oldugunu,
eserlerin hocadan 6grenciye aktarilmasi, tekrar edilmesi ve ezberlenmesi yoluyla 6grenildigini belirtmektedir. Ayrica
megk stirecinde 6greticinin, 6grencinin miizikal gelisimine yon veren temel etkenlerden biridir (Behar, 2023).
Feldman’in megk sistemine iligkin degerlendirmeleri, yalnizca kuramsal ¢6ziimlemelerine degil, kendi miizik
ogrenme deneyimlerine de dayanmaktadir. Karaca’nin (2026) Feldman ile gergeklestirdigi gériismelere gore, Feldman
Tirkiye’ye gelmeden 6nce New York’taki Osmanli go¢meni Ermeni miizisyenlerden sozlii aktarim yoluyla gesitli halk
miizigi repertuvarlarini 6grenmis; daha sonra Istanbul’da dervigler ve Mevlevi miizisyenlerle kurdugu dogrudan iligkiler
araciligiyla musikinin yalnizca kuramsal bilgisine degil, isitsel ve uygulamali aktarim siireglerine de déhil olmugtur
(Karaca, 2026). Bu deneyimler, Feldman’in sozlii aktarim, icra gelenegi ve mizikal 6grenme stireglerine iliskin
degerlendirmelerinin dayandigi deneyimsel zemini anlamak agisindan 6nem tagimaktadir. Mesk, 6grencinin yalnizca
eser repertuvarini dgrenmesini degil, icra tavrini, stisleme anlayigini ve miizikal ifade bigimlerini dogrudan deneyim
yoluyla kazanmasini saglayan bir aktarim siireci olarak degerlendirilebilir. Bu yoniiyle megk, notaya dékiilemeyen iislup

inceliklerinin kugaktan kugaga yasanarak korunmasini miimkiin kilan bir 6grenme ortami niteligindedir.
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Miizik egitimi uygulama topluluguna katilim yoluyla gergeklesir

Feldman’in (2024) Osmanli-Tirk miiziginde tanimladigt yiiz ytize ve uygulama temelli 6grenme bigimi oldukga
onemlidir.  Feldman’in (tarih) Osmanli-Ttrk muzik geleneginde aktarim ve &grenme siireglerine iligkin
degerlendirmelerinin yorumlanmasinda yararli bir kuramsal dayanak olusturmaktadir. Bu baglamda usta-¢irak iligkisi
ve icra pratikleri, teknik becerilerin aktarimi olmanin yani sira bireyin bir miizik topluluguna katilarak o toplulugun
estetik anlayiginy, Gslup 6zelliklerini ve geleneksel ifade bigimlerini edindigi 6grenme siiregleri olarak degerlendirilebilir.
Osmanli-Ttirk miizik egitiminde 6grenme, bu yoniiyle bireysel bilgi ediniminin tesine gegerek, icra ¢evresine katlim
ve kiltirel pratiklerle etkilesim igerisinde gelisen bir siire¢ olarak ortaya ¢ikmaktadir. Lave ve Wenger’in (1991)
durumlu 6grenme yaklagimi agisindan 6grenme, bireyin yalnizca bilgi ve beceri kazanmasiyla gergeklesen bireysel bir
stire¢ degil; bir uygulama topluluguna katilim yoluyla gelisen sosyal bir siirectir. Bu yaklagimin temel kavramlarindan
biri olan megru gevresel katilim, 6grenenin baglangigta sinirli ancak topluluk tarafindan kabul edilen bir katilimla
uygulama ortamina dahil olmasini ve zaman igerisinde daha etkin bir katilimcr héline gelmesini ifade eder (Lave &
Wenger, 1991, s. 29-31). Bu siirete bilgi ve beceriler, bireyin toplulugun etkinliklerine, kullandigt araglara, ortak
degerlerine ve bilgi tiretme bi¢imlerine katilimi yoluyla edinilir (Lave & Wenger, 1991, s. 29). Bu yaklagim,

Repertuvar 6grenimi isitsel bellek ve uzun siireli ezbere dayanir

Feldman’in Osmanli-Tiirk miizigi egitimine iligkin degerlendirmelerinde dikkat ceken unsurlardan biri de isitsel bellege
dayalt repertuvar 6grenme siirecidir. Feldman, Behar’in (1993) tespitlerinden hareketle, Osmanli-Tiirk miizigi
geleneginde miizikal ayrintlarin ve tislup 6zelliklerinin aktariminda uzun siireli ezber stiregleri ile isitsel 6grenmenin
belirleyici bir rol Gistlendigini ifade etmektedir (Feldman, 2024, s. 8). Repertuvarin sozli aktarim yoluyla stirdiiriilmest,
eserlerin farkli dénemlerde icracilarin estetik anlayiglar;, makam bilgileri ve besteleme yaklagimlariyla yeniden

yorumlanarak sonraki kugaklara aktariimasint mtimkiin kilmistr (Feldman, 2024, s. 434, 443-444).

Nazire, repertuvarin yeniden iiretilmesini saglayan bir besteleme pratigidir

Feldman’in nazire uygulamasmna iligkin degerlendirmeleri, Osmanli-Tiirk miizigi repertuvarinin mevcut eserlerinin
korunmasinin yaninda 6nceki miizikal 6rneklerden hareketle olugturulan yeni besteleme siiregleriyle de devam ettigini
ortaya koymaktadir. Feldman’a gore nazire, 6nceki bir eserden izler tagtyan; ancak onu yeniden tiretmek yerine yeni bir
kompozisyon ortaya koyan bir besteleme pratigidir. Bu siirecte sozlii aktarim ve kugaklar arasindaki yorum farkliliklari,
repertuvarin sonraki donemlere degiserek ve zenginleserek ulasmasinda rol oynamugtir (Feldman, 2024, s. 434-435, 443-
444). Mesk sistemi pedagojik agidan degerlendirildiginde ise Ogrenci, repertuvart yalnizca ezber yoluyla
edinmemektedir. Ogrenciler, eserlerin icra bigimlerini, Gslup 6zelliklerini ve gelenek igerisindeki farkli yorumlanma

bigimlerini de 6grenmektedir.

Feldman’in aktarim anlayis1 yasayan miizik pratikleriyle kurdugu iliskiye dayanir

Feldman’in repertuvar aktarimyi, sozlii 6grenme ve icra gelenegine iliskin degerlendirmeleri, tarihsel kaynaklara dayals
¢oziimlemeleriyle ve ayni zamanda yagayan miizik pratikleriyle kurdugu uzun streli iliski ger¢evesinde de
degerlendirilmelidir. Feldman’in (2024) caligmalarinin kirk bes yili agan sanatsal, manevi ve kisisel deneyimlerle
sekillendigini; Hafiz Kemal Tezergil, Sefer Dal ve Kemal Baba gibi isimlerden ilahi ve durak repertuvari ¢aligmasinin
yani sira gesitli tasavvufl miizik pratikleriyle dogrudan iligki kurdugunu belirtmektedir (Kiling, 2026). Bu deneyimler,
Feldman’in usta-girak aktarimy, icra gelenegi ve miizikal 6grenme siireclerine yonelik degerlendirmelerinin dayandigt

kiltiirel zemini anlamak agisindan 6nem tagimaktadir.

Osmanli-Tiirk miiziginde 6grenme ¢ok boyutlu bir aktarim siirecidir

Osmanli-Ttrk mizigi egitiminde 6grenme stireci, yazili repertuvar bilgisinin edinilmesinin yani sira icra deneyimi,
isitsel bellek ve tislup aktarimi yoluyla gelisen ¢cok boyutlu bir siirectir. Feldman’in repertuvar aktarimma iligkin
degerlendirmeleri, geleneksel miizik egitiminde 6grenmenin eserlerin ezberlenmesinden ibaret olmadigini; 6grencinin
melodik yapiyla birlikte icra tavrini, stisleme anlayigini, Gslup Szelliklerini ve estetik degerleri de isitsel deneyim

araciligiyla kazandigini ortaya koymaktadir (Feldman, 2024). Bu agidan isitsel bellek ve sozli aktarim, repertuvarin

28



Aydinls Giirler Tiirk Miizigi 6(Walter Feldman Ozel Sayist) (2026) 25-34

korunmasint saglayan araglar olmakla birlikte mizikal gelenegin karakteristik Ozelliklerinin sonraki kugaklara

aktarilmasinda etkili olan temel sitireglerdir.

Osmanli-Tiirk miizigi egitimi yalnizca resmi kurumlarla agiklanamaz

Osmanl-Ttrk miizigi egitiminin kurumsal temelleri, yalnizca muizik gretiminin gergeklestirildigi resmi kurumlar
tzerinden agiklanamaz. Bu yapi, kurumlarin igleyisini destekleyen sosyal iligkiler, himaye mekanizmalari, mesleki
cevreler ve tarihsel dontigtimlerle birlikte sekillenmistir. Bu nedenle Osmanli-Ttirk miizik geleneginin egitim ve aktarim
stiregleri, kurumsal yapilanmalar ile toplumsal iligkilerin karsilikli etkilesimi icerisinde ele alnmalidir. Feldman’in
¢aligmalarinda bu kurumsal yapi, saray teskilat, profesyonel miizisyen gevreleri ve bu gevreler arasindaki himaye

iligkileri Gizerinden degerlendirilmektedir (Feldman, 2024).

Saray miizik egitimi biirokratik ve mesleki bir yapilanmanin parcasidir

Feldman, Osmanli sarayindaki miizik egitimini yalnizca Enderun Mektebi igerisindeki bir 6gretim stireci olarak
degerlendirmemektedir. S6z konusu durumu saray hizmetinin olusturdugu daha genis birokratik ve mesleki
yapilanmanmn bir unsuru olarak ele almaktadir. Miuzisyenlerin se¢imi, yetistirilmesi, gorevlendirilmesi ve
maaglandirilmasi saray teskilatinin idari diizeni igerisinde ytrtitiilmistiir. Ayrica bu siireg, miizik egitimi ve icrasinin

saray himayesi altinda kurumsal bir nitelik kazanmasini saglamustir (Feldman, 2024).

Mesk kurumsal ve toplumsal gevreler i¢inde isleyen bir 6grenme bicimidir
Megsk sistemi, bu kurumsal ve toplumsal ¢evreler igerisinde isleyen, uzun siireli ve dogrudan etkilesime dayali bir
ogrenme bicimi olup goriigiin Behar (2023) tarafindan da desteklendigi goriilmektedir. Osmanli déneminde saray,
tekke, 6zel meclisler ve mesleki gevreler gibi farkli miizik ortamlarinda siirdiirtilen bu aktarim bigimi, miizikal bilginin
ve icra geleneginin kugaklar arasinda aktarilmasinda 6nemli bir rol Gstlenmistir. Megk, yalnizca bireysel bir usta-¢irak
iligkisiyle sinirlt kalmayan ve farkli sosyal ¢evreler araciligiyla devam eden bir miizik 6grenme ve aktarim pratigi olarak
degerlendirilmelidir. Bu ¢er¢evede Osmanli-Tiirk miizigi egitiminde kurumsal yap, yalnizca belirli egitim kurumlariyla
aciklanamayacak; kurumlar, icra ¢evreleri ve toplumsal iligkilerin kargilikli etkilesimi iginde ele alinmasi gereken bir yap:
olarak ortaya ¢ikmaktadir.
Saray egitimi ile profesyonel miizisyen istihdami birlikte yiiriitiilmiistiir
Osmanli-Ttirk miizigi egitiminde ¢ok katmanli yapilanmanin 6nemli 6rneklerinden biri Osmanli sarayindaki miizik
egitimidir. Saray btinyesinde olugturulan kurumlar, miizik 6gretiminin gergeklestirildigi alanlar olmakla birlikte ayni
zamanda profesyonel muizisyenlerin yetistirildigi, istihdam edildigi ve himaye edildigi yapilar olarak da iglev gdrmusgtir.
Bu yoniiyle egitim siireci ile mesleki istihdam, ayni kurumsal ¢ergeve igerisinde birbirini tamamlayan unsurlar haline
gelmistir. Saray hizmeti kapsaminda yer alan ¢esitli odalar zaman igerisinde farklt gérevler tistlenmig; XVII. yiizyilin
ortalarinda kurulan Seferli Odast da mizisyenlerin ve hanendelerin bulundugu saray birimlerinden biri olmugtur
(Feldman, 2024, s. 48, 68). XVII. yiizyilin baglarina kadar saray hizmetinin 6nemli unsurlarindan birini, devsirme
sistemiyle saraya alinan ve Enderun’da yetistirilen 6grenciler olusturmustur. Devsirme sistemi araciligtyla sekillenen bu
yapi, saray icerisindeki kiiltiirel faaliyetlerin belirli bir diizen igerisinde stirdiiriilmesinde etkili olmugtur (Feldman,
2024, s. 48). Bu isleyis, donemin idarf kaynaklariyla da dogrulanmaktadir (Feldman, 2024, s. 68).

Ismail Hakki Uzungargilt da Osmanli saray teskilatr igerisinde musikinin diizenli bir yapilanmaya sahip oldugunu
ve Ozellikle yetenekli icracilarin Enderun biinyesinde yetistirildigini belirtmektedir (Uzungargili, 1977, ss. 80-84).
Feldman’a gore sarayda baglangicta farkli bliimlerde stirdiiriilen miizik 6gretimi, zamanla daha belirgin bir kurumsal
diizen kazanmig; Seferli Odasi’nin meskhine olarak kullanilmaya baglanmasiyla egitim belirli bir mekén igerisinde
yurttilmistir. Uzungarsilida X VII. yiizyilda Seferli Odast’nin kurulmasinin ardindan saraydaki miizik ¢alismalarinin
bu bolimde yogunlastgini ifade ederek Feldman’in degerlendirmeleriyle 6rttisen bilgiler sunmaktadir (Uzungargils,
1977, ss. 86-87).

Enderun’daki miizik egitimi hiyerarsik ve planl1 bir yetistirme modeline dayanir
Mekansal o6rgiitlenmenin yant sira Enderun’daki muzik egitimi de belirli bir hiyerarsi icerisinde yiiriitalmusgtiir

(Feldman, 2024). Bu goriige destek olarak Enderun’daki miizik egitiminde yetenekli genglerin belirlenerek saz ve ses

29



Aydinls Giirler Tiirk Miizigi 6(Walter Feldman Ozel Sayist) (2026) 25-34

sanatkiri olmak tizere ustalarin yanina verildigi ve egitimin usta-¢irak iligkisi temelinde strdiirtldiigi goriilmekeedir
(Ozalp, 2000, s. 28; Temiz, 2010, s. 327). Bu yap1, Osmanli saray miizigi egitiminde planli bir yetistirme anlayiginin
bulundugunu géstermektedir. Toker ve Ozden (2013) de Endertin Mektebi’nde miizik egitiminin Seferli Odas’'nda
gerceklestirildigini, derslerin hazine ve has odali musikisinas Endertnlular ile saray digindan segilen maaglt hinende ve
sazendeler tarafindan yuriitaldagtini belirtmektedir. Aragturmacilar ayrica Seferli Odast biinyesinde megkhane olarak
adlandirilan ders mekénlarinin bulundugunu ve tarihi vesikalara gére Enderin’da enstriiman, ses egitimi ve dans
derslerinin birlikte verildigini ortaya koymaktadir (Toker & Ozden, 2013, 5. 109-110). Bu veriler, Osmanli saray miizigi
egitiminde bireysel usta-¢irak iligkilerinin kurumsal bir yapi igerisinde stirdtirtildiigiinti géstermektedir. Bu baglamda
yetenek sec¢imi, saray himayesi ve kurumsal orglitlenme, miizisyen yetistirme siirecinin temel unsurlari olarak

degerlendirilebilir.

Mevlevihaneler temel miizik egitim ve aktarim merkezleridir

Saray digindaki muzik egitim ve aktarim merkezleri arasinda Mevlevihneler 6nemli bir yere sahiptir. Feldman’a gore
XVII. ytizyilin ikinci yarisindan itibaren klasik musikinin gelisiminde saray ¢evresinin yani sira Mevlevi gevreleri de
etkili olmugtur. Mevlevihaneler, miizik bilgisinin ve repertuvarin aktariminin stirdiirtildiigii baglica kurumsal ortamlar
arasinda yer almigtir (Feldman, 2024, s. XI). Konya merkezli Mevlevi teskilatt merkezi yapisini korumakla birlikte
zaman igerisinde Anadolu’nun farkli bélgelerine yayilmistur. Bu yayilma sonucu Mevlevi miizik geleneginin farkli
merkezlerde devam etmesi ve aktarilmasi miimkiin olmugtur (Feldman, 2024, s. 16). Istanbul’da kurulan Galata,
Yenikapi, Kasimpaga ve Besiktas Mevlevihaneleri ise XVIL. yiizyildan itibaren klasik musikinin dini ve din dig1

repertuvarinin icra edildigi ve aktarildigi 5nemli merkezler arasinda yer almistir (Feldman, 2024, s. 88).

Osmanli miizik gelenegi farkl: dini ve toplumsal ¢evrelerin etkilesimiyle bicimlenmistir

Feldman’a gore XVII. yiizyilda klasik repertuvarin aktarimi ve gelisiminde 6zellikle Mevlevi dervisleri ile farkl: dini
topluluklara mensup miizisyenler etkin rol oynamistir (Feldman, 2024, s. 39-40). Bu yaklagim, Osmanli miizik
geleneginin tek bir merkez tizerinden agiklanamayacagini, farkli sosyal ve dini ¢evrelerin kargilikli etkilesimiyle
bi¢imlendigini ortaya koymaktadir. Nitekim Feldman, Osmanli miiziginin olusum siirecini yalnizca belirli bir
toplumsal ¢evreyle sinirlamamakta, Mevlevi ve Halveti dervigleri, ulemi ¢evreleri, Rum Ortodoks kantorleri ve
gayrimiislim besteciler gibi farkli aktorleri ayni tarihsel siireg icerisinde degerlendirmektedir (Tortop, 2026). Bu
cercevede Osmanli miizik egitiminin yalnizca saray merkezli bir yapi olarak ele alinamayacagy, farkli kurumlar ve sosyal
cevreler arasindaki iligkiler yoluyla sekillendigi gérilmektedir. Tekkeler ve 6zellikle Mevlevihaneler ise miizik bilgisinin

aktarilmasi, repertuvarin korunmasi ve icracilarin yetismesinde etkili egitim ortamlari olmustur.

Tekkeler ve Mevlevihaneler miizik bilgisinin aktarildig: egitim ortamlaridir

Tekkelerin muzik egitiminde 6nemli bir rolii mizik bilgisinin aktarildigs ortamlardir (Feldman, 2024). Tekkeler,
yalnizca dini icra mekanlart degil, ayni zamanda ¢algt egitiminin stirdtirtldigti ve musikiginaslarin yetigtigi 6nemli
aktarim ortamlaridir (Behar, 2014). Mevlevihineler, Mevleviligin 4db ve erkini icerisinde musiki egitiminin devam
ettigi, mesk yoluyla musikisinaslarin yetistigi baglica egitim ¢evrelerinden biridir (Mete, 2018, s. 167). Mevlevihinelerin
dini ve tasavvufi islevlerinin yani sira, megk sistemine dayalt musiki aktariminin gergeklestigi ve usta-¢irak iligkisi yoluyla

icracilarin yetistigi onemli miizik egitim ortamlari oldugunu ortaya koymaktadir.

Himaye iligkileri miizik firetimi ve aktariminin siirekliligini saglamistir

Osmanl-Ttrk miizik egitiminde kurumsal yapilarin yaninda, miizik tiretimi ve aktarimini destekleyen 6nemli
unsurlardan biri de himaye iligkileridir. Feldman, Osmanli miizik kiiltiiriiniin gelisiminde saray ¢evresi, yeni aristokrasi,
devlet adamlari, ulema ve tarikat gevreleri arasindaki iligkilerin etkili oldugunu vurgular. XVII. ytizyildan itibaren
ortaya ¢ikan yeni seckin ¢evreler, miizik hamileri ve amatdr icracilar araciligryla sanat miiziginin desteklenmesinde rol
tstlenmis, miizik tiretimi ve aktarimi, kurumsal yapilar ile toplumsal destek mekanizmalarinin kargilikls etkilesimi
icerisinde geligmistir. Feldman’a gére bu dénemde saray hizmetlileri, biirokrasi, dini kurumlar ve dervis ¢evreleri
arasindaki iligkiler, Osmanli muzik kiltiirtinde dini, diinyevi ve mistik unsurlarin bir arada bulundugu cesitli miizik

¢evrelerinin olugmasina zemin hazirlamigtir (Feldman, 2024, s. 53).
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Miizik tarihgiligi disiplinler aras: ve iliskisel bir bilgi iiretimine dayanir

Muiizik tarihgiligi, disiplinlerarast ve iligkisel bilgi tiretimine dayanan bir yapidadir. Bu agidan Feldman, miizikoloji
alaninda ¢alisan kigilere farkli disiplinler arasinda iliski kurabilen ¢ok yonli bir bakis agist benimsemelerini 6gtitler
(Tortop, 2026). Bu iliskiler, tarihsel miizik pratiginin anlagilmasinin yaninda miizik tarihi aragtirmalarinda bilginin
olusum stireglerini degerlendirmek bakimindan da 6nem tagimaktadir. Karaca’nin (2026) Walter Feldman ile
gerceklestirdigi goriisme, Feldman’in akademik yaklasiminin farkls disiplinler ve aragtirmacilarla kurdugu etkilesimler
icinde gelistigini ortaya koymaktadir. Princeton Universitesinde Harold Powers’tan aldigi metodolojik
yonlendirmeler ile Halil Inalcik, Yalgin Tura, Haydar Sanal, Cem Behar, Owen Wright ve Necdet Yagar gibi isimlerle
kurdugu entelektiiel ilikiler, calismalarinin tarih, miizikoloji ve icra gevreleriyle kurulan baglantilar tizerinden
sekillendigini gostermektedir (Karaca, 2026). Feldman’m Osmanlt miizik tarihine iligkin yaklagimi, yazili kaynaklarin

yani sira farkli alanlardan aragtirmacilar ve miizisyenlerle kurdugu iliskiler araciligiyla gelismistir.

Miizisyen yetistirme tek bir hocadan ¢ok farkli sosyal ve miizikal ¢evrelerin etkisiyle gerceklesir

Feldman’a gore XVII. ylizyildan itibaren Mevlevihineler, miizik egitimi ve icrast agisindan 6nemli merkezler hiline
gelmis; Mevlevi mizisyenlerin saray ve aristokrat meclisler gibi farkli miizik ¢evreleriyle kurduklart iligkiler, miizik
bilgisinin ve repertuvarin dolagimint desteklemistir (Feldman, 2024, s. 88). Bu iliskilerin devamlilig1, maddi destek
mekanizmalartyla da gii¢lendirilmigtir. Osmanli miizik tarihine iligkin biyografik kaynaklarin, miizisyenlerin yetigme
stireglerinde genis ¢apli bir etkilesimden soz edilebilir (Oner, 2023, ss. 132-133). Osmanli biirokrasisinde miizisyenlerin
maas, tayinat ve cesitli 6zliik haklarr araciligtyla desteklendigini, bu himaye diizeninin mizik kurumlarimnmn stirekliligi
ve profesyonel miizisyenlerin yetismesi agisindan 6nemli bir iglev gérdaigtinti belirtmektedir (Feyzi & Kilig, 2025, ss.
309-311). Bu ¢ergevede, Osmanli-Ttirk muzik egitiminde aktarim sitireglerinin resmi kurumlar araciligiyla ve farkls

toplumsal ve miizikal ¢evreler arasindaki iligkiler yoluyla da sitirdiiriildtigii anlagilmaktadir.

Ondokuzuncu yiizy1l modernlesmesi miizik egitiminin kurumsal yapisin1 doniistiirmiistiir

Osmanli-Ttirk miizik egitimine iliskin kurumsal yapi, XIX. ytzyildaki siyasal ve kiiltiirel modernlesme siirecinde
degisime ugramistr. Feldman’a gore, 1826 yilinda Yenigeri Ocagi’nin kaldirilmasiyla Mehterhdne’nin kapatilmasi,
geleneksel saray miizigi kurumlarinin merkezi konumunu zayiflatmig, Enderun merkezli miizik egitimi ve himaye
sistemi zamanla eski iglevini kaybetmeye baglamistir. Bu dénemde Osmanli miizik yagami, degisen kurumsal yap1 ve
yeni yonetim anlayig1 ierisinde yeniden bicimlenmistir (Feldman, 2024, ss. S, 68-69). Saray miizik yapilanmasinin
yeniden diizenlenmesiyle Mehterhdne’nin yerini alan Mazikd-yr Himayun, Osmanli miizik yagaminda yeni bir
kurumsal odak noktast haline gelmistir (Ozcan, 2026). Ancak bu doniigiim, geleneksel aktarim bigimlerinin ortadan
kalktigi anlamina gelmemektedir. Nota kullanimimnin ve kurumsal miizik egitiminin yayginlagmasina ragmen, miizikal
tislup ve repertuvar bilgisinin aktariminda usta-6grenci iliskisi 5nemini korumus, konservatuvar egitimi ile megk temelli

ogrenme bigimleri belirli 6l¢tilerde birlikte devam etmistir (Feldman, 2024, s. 8).

Kurumsal doniisiimlere ragmen mesk gelenegi varligini siirdiirmiistiir

Gegis siirecinde Dirtilelhan, Osmanl’dan Cumbhuriyet’e uzanan dénemde geleneksel repertuvarin korunmasi ve
kurumsal aktarimin devam ettirilmesinde 6nemli bir rol éistlenmigtir. Kolukirik’in (2016) ifade ettigi tizere Dariilelhan;
derlemeleri, killiyat yayinlari ve mecmuast araciligryla klasik repertuvarin notaya alinmasina ve sonraki kugaklara
ulagtirilmasina katki saglamistur. Geleneksel egitim silsilesindeki 6nemli dontigiimlerden biri, 1925°te tekke ve
zaviyelerin kapatilmasiyla ger¢eklesmistir. Bu diizenleme Mevlevi miiziginin aktarim kanallari, egitim pratikleri ve
ritiiel siirekliligi Gizerinde belirgin degisimlere yol agmustir Kiling’in (2026). Bununla birlikte, mesk gelenegine dayali

tslup ve repertuvar aktarimi farklt kurumsal ve toplumsal zeminlerde varligini stirdiirmusgtir.

Osmanli-Tiirk miizigi egitimi gok merkezli ve iligkisel bir kurumsal yapidir

Osmanli-Ttirk miizigi egitiminin kurumsal temellerinin tek bir merkezde degil; saray teskilati, tekke gevreleri ve bu
cevreler arasindaki himaye iligkileriyle sekillenen ¢ok yonlii bir yapr i¢inde gelistigini gostermektedir. Enderun ve Seferli
Odasr’nda uygulanan hiyerarsik egitim modeli ile Mevlevihineler basta olmak tizere tekkelerde stirdiirtilen megk

gelenegi, ayr1 ve birbirinden kopuk yapilar olarak degil, ayn: miizik kiiltiirti icerisinde farklr iglevler tistlenen aktarim
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ortamlari olarak degerlendirilmelidir. 1826’da Mehterhine’nin kaldirilmast ve 1925’te tekke ve zaviyelerin kapatilmast
gibi tarihsel dontgiimler bu kurumlarin igleyisini degistirmis olsa da geleneksel aktarim pratikleri farkli kurumsal ve
toplumsal zeminlerde varligmnt siirdiirmiistiir. Bu ger¢evede, Osmanli-Tiirk miiziginde kurumsal yapilanmalar ile

miizikal aktarim stireglerinin birbirinden ayr degil, karsilikl iligki icinde ele alinmasi gerektigi anlagilmaktadir.

Genel degerlendirme

Aragtirma kapsaminda Feldman’in Osmanli-Tiirk miizigi egitimine iligkin degerlendirmeleri pedagojik, kurumsal,
toplumsal ve tarihsel temalar altinda biitiinctil bicimde ele alinmugtir. Feldman’in gorisleri, yalnizca kendi tarihsel ve
miizikolojik ¢6ziimlemeleriyle sinirli tutulmamus; ilgili goriisleri destekleyen, agiklayan veya farkli bir kuramsal ¢ergeve
icerisinde yorumlayan aragtirmacilarin ¢aligmalariyla birlikte degerlendirilmistir. Bu dogrultuda aragtirmada ortaya
¢ikan temel temalar, Feldman’in bu temalara iligkin goriisleri ve s6z konusu goriiglere katki saglayan diger aragtirmacilar

Tablo 1’de sunulmugtur.

Tablo 1. Feldman’in Osmanli-Tiirk miizigi egitimine iligkin goriisleri ve bu goriislere katks sunan aragurmacilar

Tematik bashik

Feldman’in goriisii

Goriige katks sunan diger
arastirmacilar

Usta-6grenci iligkisine dayali
miizisyen yetigtirme

Osmanli-Ttirk miiziginde miizisyen yetistirme, uzun siireli usta-6grenci iligkisine
ve dogrudan icra deneyimine dayanmugtir. Usta; teknik bilginin yani sira
repertuvari, icra {islubunu, estetik degerleri ve miizikal kimligi aktarmigur.

Behar (2014, 2023), Karaca (2026),
Ozalp (2000), Temiz (2010)

Megsk deneyimi ve kisisel
Ogrenme stireci

Feldman’in megk ve s6zlii aktarim hakkindaki gériigleri yalnizca tarihsel
kaynaklara degil, Osmanli-Ttiirk miizigi icracilar: ve farkl geleneklerin
temsilcileriyle yasadigs kigisel 5grenme deneyimlerine de dayanmaktadur.

Behar (2014)

Uygulama topluluguna
katilim yoluyla 6grenme

Ogrenme, bireyin yalnizca bilgi ve beceri edinmesi degil, bir icra gevresine
katilmasi, toplulugun degerlerini benimsemesi ve zaman iginde etkin bir katilimei
héline gelmesiyle gergeklesen sosyal bir stiregtir.

Lave ve Wenger (1991), Collins,
Brown ve Newman (1987)

1§itsel bellek ve uzun siireli
ezber

Repertuvarin ve tislup dzelliklerinin aktarilmasinda dinleme, tekrar, ezber ve
isitsel bellek belirleyici olmugtur. S6zlii aktarim, eserlerin kugaklar arasinda
yeniden yorumlanarak stirdiiriilmesini saglamigur.

Behar (2014, 2023), Wright (1992)

Nazire ve repertuvarin
yeniden tiretimi

Nazire, 6nceki bir eserin dogrudan tekrari degil, ondan izler tagtyan yeni bir
kompozisyon olugturma pratigidir. Bdylece repertuvar yalnizca korunmamyg, yeni
besteleme ve yorum bigimleriyle yeniden tiretilmigtir.

Wright (1992), Behar (2023)

Cok boyutlu miizikal
O6grenme

Osmanli-Ttirk miiziginde grenme yalnizca eser ezberlemekten ibaret degildir.
Ogrenci melodik yapy, icra tavry, siisleme, tislup, niians ve estetik degerleri birlikte
edinmektedir.

Behar (2014, 2023), Collins, Brown ve
Newman (1987), Lave ve Wenger
(1991)

Resmi kurumlarin
GStesindeki egitim yapist

Osmanli-Ttirk miizigi egitimi yalnizca resmi kurumlarla agiklanamaz. Egitim ve
aktarim; saray, tekkeler, 6zel meclisler, meslek gevreleri ve sosyal iligkiler i¢inde
gelismistir.

Behar (2014), Oner (2023), Mete
(2018)

Saray egitiminin biirokratik
ve mesleki niteligi

Saraydaki miizik egitimi, yalnizca Enderun’daki 6gretim faaliyetlerinden
olugmamug; miizisyenlerin segimi, yetistirilmesi, gérevlendirilmesi,
maaglandirilmas: ve himaye edilmesiyle birlikte yiirtitiilmustiir.

Uzungargilt (1977), Ozalp (2000),
Toker ve Ozden (2013), Feyzi ve Kilig
(2025)

Enderun ve Seferli
Odasr’ndaki planli egitim

Enderun’daki miizik egitimi, yetenek segimi, usta rehberligi, belirli egitim
mekanlari ve mesleki istihdamla baglantls hiyerargik bir yetigtirme modeline
dayanmugur.

Uzungargilt (1977), Ozalp (2000),
Temiz (2010), Toker ve Ozden (2013)

Mevlevihinelerin egitim ve
aktarim iglevi

Mevlevihineler, miizik bilgisinin, dini ve din dig1 repertuvarin, icra tislubunun ve
mesk geleneginin aktarildigr temel kurumsal merkezler arasinda yer almigtir.

Behar (2014), Mete (2018), Kiling
(2026)

Dint ve toplumsal gevreler
arasindaki etkilegim

Osmanli miizik gelenegi tek bir toplumsal gevre tarafindan olugturulmamus;
Mevleviler, Halvetiler, ulema, Rum Ortodoks kantorlar, Yahudi miizisyenler ve
gayrimiislim besteciler ayni miizikal alan i¢inde etkilesim kurmustur.

Tortop (2026), Oner (2023), Mete
(2018)

Himaye iligkileri ve miizikal
stireklilik

Saray, aristokrasi, biirokrasi, ulema, tarikat ¢evreleri ve miizik hamileri arasindaki
iligkiler, miizik Giretimi, repertuvar aktarimi ve profesyonel miizisyen yetistirme
stireglerini desteklemistir.

Feyzi ve Kilig (2025), Oner (2023),
Uzungargili (1977)

Disiplinler arast ve iligkisel
miizik tarihgiligi

Feldman’in miizik tarihgiligi, yazili kaynaklarin yaninda tarihgiler, miizikologlar,
kuramcilar ve icracilarla kurulan entelektiiel iligkilerden beslenen disiplinleraras:
bir yaklagim tagimaktadir.

Behar (2014), Wright (1992)

Miizisyen yetistirmede sosyal
ve miizikal ¢evrelerin etkisi

Miizisyenlerin yetismesi yalnizca tek bir hocanin etkisiyle degil, saray,
Mevlevihine, aristokrat meclisler ve farkli icra gevreleriyle kurulan iligkiler yoluyla
gergeklesmistir.

Oner (2023), Feyzi ve Kilig (2025),
Behar (2014)

Modernlesme ve kurumsal
déniigim

Yenigeri Ocagr’min kaldirilmasi, Mehterhine’nin kapanmasi ve Mazika-y1
Hiimayun’un kurulmasiyla miizik egitiminin kurumsal yapis1 degismis; Enderun
merkezli egitim ve himaye sistemi eski iglevini zamanla kaybetmigtir.

Ozcan (2026), Kolukirik (2016),
Uzungargili (1977)

Kurumsal déniigtime
ragmen megkin stirekliligi

Nota kullaniminin yayginlagmast, Dariilelhan’in kurulmasi ve tekkelerin
kapatilmasi, geleneksel aktarim bigimlerini tamamen ortadan kaldirmamugtr.
Megsk temelli repertuvar ve tislup aktarimi farkli ortamlarda devam etmistir.

Kolukirik (2016), Behar (2014, 2023)

Cok merkezli ve iligkisel
egitim yapist

Osmanli-Ttirk miizigi egitimi; saray, Enderun, Seferli Odasi, tekkeler,
Mevlevihineler, profesyonel gevreler ve himaye iliskilerinin birbirini tamamladig:
gok merkezli bir yaps icinde geligmistir.

Uzungargili (1977), Mete (2018), Oner
(2023), Toker ve Ozden (2013), Feyzi
ve Kilig (2025)
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Tablo 1, Feldman’in Osmanli-Tiirk miizigi egitimine iliskin degerlendirmelerinin farkli aragtirmacilar tarafindan gegitli
boyutlarda desteklendigini ve genisletildigini gostermektedir. Behar (2014, 2023) ve Karaca (2026), mesk sistemi, s6zlii
aktarim, usta-6grenci iligkisi, isitsel bellek ve repertuvar aktarimu stireglerini agiklarken; Wright (1992), nazire pratigi
tizerinden repertuvarin yalnizca korunmadigini, yeni besteleme siiregleriyle yeniden tiretildigini ortaya koymaktadir.
Ogrenme siiregleri agisindan Lave ve Wenger (1991) ile Collins, Brown ve Newman (1987), bu aktarim bigiminin
sosyal katilim ve uygulama toplulugu baglaminda degerlendirilmesine kuramsal katk: saglamaktadir. Kurumsal yapi
baglaminda Uzungargili (1977), Ozalp (2000), Temiz(2010) ile Toker ve Ozden (2013), saray, Enderun ve Seferli Odast
gibi yapilanmalardaki planlt egitim siireglerini tarihsel verilerle agiklamaktadir. Mete (2018) ve Kiling (2026) ise
Mevlevihanelerin miizik egitimindeki roliinii ortaya koymaktadir. Toplumsal etkilesim baglaminda Oner (2023),
mizisyen yetistirme siireglerinde sosyal ¢evrelerin ve iliskisel aglarin 6nemini; Tortop (2026), farkl: dini ve toplumsal
cevreler arasindaki miizikal etkilesimi; Feyzi ve Kilig (2025) ise himaye mekanizmalarinin miizikal tiretim Gizerindeki
etkisini agtklamaktadir. Modernlegme siirecinde Kolukirik (2016) ve Ozcan (2026), kurumsal doniigiimlere ragmen
megk temelli aktarimun farklt bi¢imlerde stirdiigiint gostermektedir. Bu baglamda Feldman’in yaklagimy; pedagojik
aktarim, kurumsal yapilanma, toplumsal iligkiler, estetik tiretim ve kiltiirel siireklilik boyutlarini igeren ¢ok merkezli

bir egitim modeli olarak degerlendirilebilir.

Sonug
Bu calisma, Walter Feldman’in tarihsel ve miizikolojik bir ¢ergevede ortaya koydugu verileri, miizik egitimi alaninin
kavramsal yaklagimlariyla yeniden ele alarak Osmanli-Ttrk muziginde aktarim siireglerini pedagojik ve kurumsal
boyutlartyla incelemeyi amaglamistr. Feldman’in tarihsel ¢6ziimlemeleri, egitim bilimleri perspektifinden
degerlendirilmis, Osmanli-Tiirk miizik geleneginde miizikal bilginin aktarim bigimleri, bu aktarimin ger¢eklestigi
ogrenme stiregleri ve s6z konusu stiregleri destekleyen kurumsal yapilar ele alinmigtir. Bu ¢alisgma sonucunda
Feldman’in Osmanli-Tiirk miizigi egitimine iligkin 17 temel goriisti, pedagojik, kurumsal, toplumsal ve tarihsel olmak
tizere dort ana tema altinda belirlenmistir. Bulgular, Feldman’in miizik egitimini yalnizca eser ve teknik bilgi aktarimi
olarak degil; mesk, usta-6grenci iligkisi, isitsel bellek, icra deneyimi, sosyal ¢evreler, kurumsal yapilar ve himaye
iligkilerinin birlikte isledigi ¢ok katmanlt bir kiltiirel aktarim sistemi olarak degerlendirdigini gostermektedir. Bu
yoniiyle calisma, Feldman’in tarihsel ve miizikolojik ¢6ziimlemelerinin Osmanl-Tiirk miizigi egitiminin stirekliligini

agiklayan biitiincil bir egitim yaklagimi sundugu sonucuna ulagmustur.
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Walter Feldman is one of the leading scholars on the historical development, repertoire formation,
modal system (makam), and court music traditions of Ottoman-Turkish music. Although his work

Published: 30 October 2026 has been extensively examined from a musicological perspective, it has not previously been analysed

comprehensively within the framework of music education and pedagogy. This study aims to
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Music pedagogy music education not merely as a technical process of transmitting musical compositions but as a
multilayered system integrating the megk tradition, master-apprentice relationships, auditory
memory, repertoire transmission, performance experience, social networks, institutional structures,
and systems of patronage. The study also examines the educational functions of the Enderun School,
Mevlevi lodges (Mevlevihanes), and the Ottoman court in the training of musicians, together with
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Publishing and is an open-access
journal distributed under the CC
BY-NC-ND license.

QUIEIC)

musicological analyses make significant theoretical contributions not only to the history of
Ottoman-Turkish music but also to the history of music education. The findings are expected to
provide a conceptual framework for future historical, pedagogical, and comparative studies on
Ottoman-Turkish music education.
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Introduction
Feldman’s work offers a detailed musicological examination of the Ottoman-Turkish musical understanding of
makam, compositional practices, repertory formation, and the historical development of courtly musical circles.
Although these studies do not focus directly on music education, they constitute an important source for evaluating
how musical knowledge was formed, transmitted, and sustained within Ottoman-Turkish music.

In the Ottoman-Turkish musical tradition, the transmission of musical knowledge developed through oral culture,
performance practice, and master—student relationships. One of the central components of this transmission was the
megk system, which was not limited to the teaching of individual compositions. Rather, it functioned as a mode of
learning through which repertory knowledge, makam understanding, performance style, and aesthetic values were
transmitted together. Wright (1992, p. 19) argues that the differences among written collections of the Ottoman

repertory were largely related to processes of oral transmission and that the historical continuity of the repertory cannot
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be fully explained without considering these modes of transmission. Similarly, Behar (2023) states that the megk system
played an important role not only in transmitting the repertory of compositions but also in conveying performance
style, musical memory, and tradition-specific aesthetic understandings to subsequent generations. Within this
framework, the mesk system may be regarded as one of the principal pedagogical practices through which musical
knowledge was transmitted in Ottoman-Turkish music.

Feldman’s observations on Ottoman musical circles also offer a noteworthy perspective from the standpoint of the
history of music education. Feldman emphasizes that a musician’s development was shaped by along-term relationship
with a master, direct performance experience, and oral forms of learning (Feldman, 2024, p. 8). These observations
also appear to be closely connected to Feldman’s own musical education. According to Karaca (2026, p. 2), Feldman
stated in various interviews that he studied with the ney performers Aka Giindiiz Kutbay, Kudsi Erguner, and Niyazi
Sayin, as well as with Thsan Ozgen; that he benefited from the guidance of Fatih Salgar in the areas of classical repertory
and vocal tradition; and that he received tanbur training as a student of Tanburi Necdet Yasar. These learning
experiences demonstrate that Feldman’s assessments of Ottoman-Turkish music were based not only on historical
source analysis but also on his personal musical experiences within traditional processes of transmission. In this respect,
Feldman’s work constitutes an important reference point for examining pedagogical modes of transmission in
Ottoman-Turkish music within the context of the history of music education.

A substantial part of the scholarship on the Ottoman-Turkish musical tradition has concentrated on subjects such
as the makam system, repertory, composition, and historical development. By contrast, the relationship between the
pedagogical modes through which this tradition was transmitted and the institutional environments in which that
transmission took place has received more limited attention from the perspective of music education history.
Examining Feldman’s recent statements, Tortop (2026) demonstrates that Feldman’s work has been reassessed within
contemporary academic debates on Ottoman-Turkish music through different conceptual and methodological
approaches. Tortop’s evaluations centred on the concepts of genre and ustl indicate that Feldman’s studies are not
merely sources conveying historical information but are also open to renewed examination in relation to different
research questions. There are also important historical studies on the institutional environments in which Ottoman
musical life was sustained (Uzungargili, 1977; Mete, 2018; Oner, 2023). Nevertheless, examining Feldman’s historical
and musicological assessments together with these institutional studies from the perspective of music education history
may contribute to a more comprehensive understanding of pedagogical transmission processes in Ottoman-Turkish
music.

This study aims to examine the pedagogical and institutional foundations of Ottoman-Turkish music education
by approaching Walter Feldman’s historical and musicological assessments from the perspective of the history of music
education. Within this framework, Behar’s (2023) theoretical approach to the mesk system is considered alongside
Feldman’s assessments both as a researcher and as a performer trained within the megk tradition. The first section of
the study examines pedagogical dimensions such as megk, the master—apprentice relationship, and the role of notation
in education, while the second section focuses on institutional structures such as the Enderun, Mevlevi lodges, and
networks of social patronage. In the analytical process, Feldman’s works were used as the primary sources, while other
historical and musicological studies were included to clarify the historical context of the topics under discussion and

to compare Feldman’s assessments with alternative interpretations.

Method

This study is a qualitative investigation examining Walter Feldman’s historical and musicological assessments of
Ottoman-Turkish music from the perspective of music education. The study was conducted using the document
analysis method. Document analysis is one of the qualitative research methods that enables the systematic examination
of written materials containing information related to the phenomena or events under investigation (Yildirim &
Simgek, 2021). Within this framework, Feldman’s works were analyzed based on the analytical categories established

in accordance with the purpose of the study.
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The research materials consist of Feldman’s principal work together with historical and musicological publications
addressing the megk system, pedagogical transmission, the function of notation, and the institutional structures of
music. In the analysis of the documents, Feldman’s works were treated as the primary source, while secondary sources
were used to clarify the historical context and to compare the perspectives of different scholars. The data were analyzed
through descriptive analysis and organized under two main themes in line with the conceptual framework of the study:
Pedagogical Foundations of Ottoman-Turkish Music Education and Institutional Foundations of Ottoman-Turkish

Music Education.

Findings
The examination of the sources yielded various findings concerning the pedagogical, institutional, social, and historical
dimensions of musician training within the Ottoman-Turkish musical tradition. In Walter Feldman’s studies,
transmission processes in the Ottoman-Turkish musical tradition are addressed through the master—student

relationship, oral and aural learning, repertory acquisition, and the role of notation in education.

Musician training in Ottoman-Turkish music is based on the master—student relationship

According to Feldman, the process of training musicians in the Ottoman-Turkish musical tradition was shaped by the
master—student relationship and performance experience extending over along period. In traditional music education,
mastering the details of an extensive repertory, its performance characteristics, and its stylistic understanding required
a prolonged learning process with renowned masters. Recognition of a performer as a “master” was related not only to
technical competence but also to the cultural knowledge and musical understanding acquired through the
transmission process. Feldman notes that until the mid-twentieth century, musicianship in the Ottoman-Turkish
musical tradition was shaped largely under the guidance of a master (Feldman, 2024, p. 8). He further emphasizes that
between the seventeenth and twentieth centuries, different communities, such as Mevlevi dervishes, Jewish synagogue
cantors known as hazzanim, and Greek church cantors known as psaltes, formed their own distinctive circles of
transmission, although these circles were not entirely isolated from one another. During this period, a musician’s access
to an extensive repertory and attainment of professional competence were made possible through training received
from one or more renowned masters (Feldman, 2024, pp. 7-8). Within this process, the teacher was not merely a
transmitter of technical knowledge but also the bearer of the repertory, performance style, and aesthetic values.
Feldman’s assessments demonstrate that learning in Ottoman-Turkish music education was not limited to the
transmission of compositions; musical knowledge, performance understanding, and aesthetic values were acquired

through experience within the traditional environment.

Mesk is a process of transmission that provides students with direct experience

The master—student transmission model described by Feldman (2024) may be considered together with the mesk
system in the literature on Ottoman-Turkish music. Supporting Feldman’s view, Behar (2014) states that this form of
transmission encompassed not only the teaching of compositions but also the transmission of performance
characteristics, style, and musical understanding. Behar explains that in traditional Turkish music, the mesk method
constituted an important means of transmission in vocal and instrumental education and repertory acquisition, and
that compositions were learned through their transmission from teacher to student, repetition, and memorization. He
further emphasizes that the teacher is one of the principal factors guiding the student’s musical development during
the megk process (Behar, 2023).

Feldman’s assessments of the mesk system are based not only on his theoretical analyses but also on his own
experiences of musical learning. According to Karaca’s (2026) interviews with Feldman, before coming to Ttrkiye,
Feldman learned various folk music repertories through oral transmission from Ottoman Armenian immigrant
musicians in New York. Later, through direct relationships with dervishes and Mevlevi musicians in Istanbul, he
became involved not only in the theoretical knowledge of music but also in its aural and practice-based processes of
transmission (Karaca, 2026). These experiences are important for understanding the experiential foundation of
Feldman’s assessments of oral transmission, performance tradition, and musical learning processes. Mesk may be
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regarded as a process of transmission that enables students not only to learn a repertory of compositions but also to
acquire performance manner, approaches to ornamentation, and forms of musical expression through direct
experience. In this respect, megk constitutes a learning environment that allows stylistic subtleties that cannot be fully

represented in notation to be preserved across generations through lived practice.

Music education takes place through participation in a community of practice

The face-to-face and practice-based mode of learning described by Feldman (2024) in relation to Ottoman-Turkish
music is particularly significant. Feldman’s (date) assessments of transmission and learning processes in the Ottoman-
Turkish musical tradition provide a useful theoretical basis for interpretation. In this context, master—apprentice
relationships and performance practices may be understood not only as means of transmitting technical skills but also
as learning processes through which individuals participate in a musical community and acquire its aesthetic
understanding, stylistic characteristics, and traditional forms of expression. From this perspective, learning in
Ottoman-Turkish music education extends beyond individual knowledge acquisition and develops through
participation in performance circles and interaction with cultural practices.

According to Lave and Wenger’s (1991) situated learning approach, learning is not merely an individual process
through which a person acquires knowledge and skills; rather, it is a social process that develops through participation
in a community of practice. Legitimate peripheral participation, one of the central concepts of this approach, refers to
the learner’s initial involvement in the practice environment through a limited but socially accepted form of
participation and gradual progression toward becoming a more active participant over time (Lave & Wenger, 1991,
pp- 29-31). Within this process, knowledge and skills are acquired through participation in the community’s activities,
tools, shared values, and modes of knowledge production (Lave & Wenger, 1991, p. 29).

Repertory learning is based on aural memory and long-term memorization

One of the notable elements in Feldman’s assessments of Ottoman-Turkish music education is the process of repertory
learning based on aural memory. Drawing on Behar’s (1993) observations, Feldman states that long-term
memorization and aural learning played a decisive role in transmitting musical details and stylistic characteristics within
the Ottoman-Turkish musical tradition (Feldman, 2024, p. 8). The continuation of the repertory through oral
transmission made it possible for compositions to be reinterpreted in different periods according to performers’
aesthetic understandings, knowledge of makam, and compositional approaches before being transmitted to
subsequent generations (Feldman, 2024, pp. 434, 443—444).

Nazire is a compositional practice that enables the re-creation of repertory

Feldman’s assessments of the practice of zazire demonstrate that the Ottoman-Turkish music repertory was sustained
not only through the preservation of existing compositions but also through new compositional processes developed
from earlier musical models. According to Feldman, nazire is a compositional practice that retains traces of an earlier
work while producing a new composition rather than reproducing it. In this process, oral transmission and interpretive
differences between generations contributed to the repertory reaching later periods in transformed and enriched forms
(Feldman, 2024, pp. 434-435, 443—444). From a pedagogical perspective, the mesk system also indicates that students
did not acquire the repertory solely through memorization. They also learned the performance practices, stylistic

characteristics, and different forms of interpretation associated with compositions within the tradition.

Feldman’s understanding of transmission is grounded in his engagement with living musical practices

Feldman’s assessments of repertory transmission, oral learning, and performance tradition should be considered in
relation both to his analyses based on historical sources and to his long-term engagement with living musical practices.
Kiling (2026) states that Feldman’s work was shaped by more than forty-five years of artistic, spiritual, and personal
experience, including his study of the Zlah7 and durak repertories with figures such as Hafiz Kemal Tezergil, Sefer Dal,
and Kemal Baba, as well as his direct involvement in various Sufi musical practices. These experiences are important
for understanding the cultural foundation underlying Feldman’s assessments of master—apprentice transmission,

performance tradition, and musical learning processes.
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Learning in Ottoman-Turkish music is 2 multidimensional process of transmission

The learning process in Ottoman-Turkish music education is multidimensional, developing not only through the
acquisition of written repertory knowledge but also through performance experience, aural memory, and stylistic
transmission. Feldman’s assessments of repertory transmission demonstrate that learning in traditional music
education is not limited to the memorization of compositions. Alongside melodic structure, students acquire
performance manner, approaches to ornamentation, stylistic characteristics, and aesthetic values through aural
experience (Feldman, 2024). From this perspective, aural memory and oral transmission are not only means of
preserving the repertory but also fundamental processes through which the characteristic features of the musical

tradition are transmitted to subsequent generations.

Ottoman-Turkish music education cannot be explained solely through formal institutions

The institutional foundations of Ottoman-Turkish music education cannot be explained solely through the formal
institutions in which music instruction took place. This structure was shaped together with the social relationships,
patronage mechanisms, professional circles, and historical transformations that supported the functioning of these
institutions. Therefore, the educational and transmission processes of the Ottoman-Turkish musical tradition should
be examined through the interaction between institutional structures and social relations. In Feldman’s work, this
institutional structure is evaluated through the palace organization, professional musical circles, and the patronage

relationships among these circles (Feldman, 2024).

Court music education was part of a bureaucratic and professional structure

Feldman does not regard music education at the Ottoman court merely as a process of instruction within the Enderun
School. Rather, he considers it an element of the broader bureaucratic and professional structure created by palace
service. The selection, training, appointment, and remuneration of musicians were carried out within the
administrative organization of the court. This process also enabled music education and performance to acquire an

institutional character under court patronage (Feldman, 2024).

Mesk is a mode of learning operating within institutional and social environments

The megk system was a long-term mode of learning based on direct interaction and operating within institutional and
social environments, a view also supported by Behar (2023). During the Ottoman period, this form of transmission
was maintained in various musical settings, including the court, dervish lodges, private gatherings, and professional
circles, and played an important role in transmitting musical knowledge and performance tradition across generations.
Megsk should therefore be regarded as a practice of musical learning and transmission that was not limited to an
individual master—apprentice relationship but continued through different social environments. Within this
framework, the institutional structure of Ottoman-Turkish music education cannot be explained solely through
particular educational institutions; rather, it emerges as a structure that must be considered through the interaction of

institutions, performance circles, and social relationships.

Ottoman Court education and the employment of professional musicians were conducted together

One of the most significant examples of the multilayered structure of Ottoman-Turkish music education was music
education at the Ottoman court. Institutions established within the palace functioned not only as settings in which
music was taught but also as structures in which professional musicians were trained, employed, and patronized. In
this respect, education and professional employment became complementary elements within the same institutional
framework. Various chambers within palace service assumed different functions over time, and the Seferli Chamber,
established in the mid-seventeenth century, became one of the palace units in which musicians and vocal performers
were present (Feldman, 2024, pp. 48, 68). Until the early seventeenth century, students recruited to the palace through
the devshirme system and trained in the Enderun constituted one of the principal components of palace service. This
structure, shaped through the devshirme system, contributed to the orderly continuation of cultural activities within
the palace (Feldman, 2024, p. 48). Its functioning is also confirmed by the administrative records of the period
(Feldman, 2024, p. 68).
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Ismail Hakk: Uzungarsili likewise states that music had an organized structure within the Ottoman palace
administration and that especially talented performers were trained in the Enderun (Uzungargili, 1977, pp. 80-84).
According to Feldman, music instruction, which was initially conducted in different sections of the palace, gradually
acquired a more clearly defined institutional organization. With the use of the Seferli Chamber as a meskhdne,
instruction began to be conducted within a designated space. Uzungargili similarly notes that after the establishment
of the Seferli Chamber in the seventeenth century, musical activities at the palace became concentrated in this section,

thereby providing information consistent with Feldman’s assessments (Uzungarsili, 1977, pp. 86-87).

Music education in the enderun was based on a hierarchical and systematic training model

In addition to spatial organization, music education in the Enderun was conducted within a specific hierarchy
(Feldman, 2024). Supporting this view, the available evidence indicates that talented young people were identified and
assigned to masters to be trained as instrumentalists and vocal performers, and that their education was sustained on
the basis of the master—apprentice relationship (Ozalp, 2000, p. 28; Temiz, 2010, p. 327). This structure demonstrates
the existence of a systematic approach to musician training in Ottoman court music education. Toker and Ozden
(2013) likewise state that music education at the Enderun School was conducted in the Seferli Chamber and that
instruction was provided by musicians from the Treasury and Privy Chambers, together with salaried vocalists and
instrumentalists selected from outside the palace. They further demonstrate that instructional spaces known as
megskhdne existed within the Seferli Chamber and that, according to historical documents, instrumental instruction,
vocal training, and dance lessons were offered together in the Enderun (Toker & Ozden, 2013, pp. 109-110). These
findings indicate that individual master—apprentice relationships in Ottoman court music education were maintained
within an institutional structure. In this context, talent selection, court patronage, and institutional organization may

be regarded as fundamental components of the musician-training process.

Mevlevi lodges were major centres of music education and transmission

Mevlevi lodges occupied an important place among the centres of music education and transmission outside the
palace. According to Feldman, from the second half of the seventeenth century onward, Mevlevi circles, alongside the
court milieu, played an influential role in the development of classical music. Mevlevi lodges were among the principal
institutional environments in which musical knowledge and repertory continued to be transmitted (Feldman, 2024,
p- XI). Although the Mevlevi organization centred in Konya retained its centralized structure, it gradually spread to
different regions of Anatolia. This expansion enabled the Mevlevi musical tradition to be sustained and transmitted in
different centres (Feldman, 2024, p. 16). The Galata, Yenikap1, Kasimpaga, and Begiktas Mevlevi lodges established in
Istanbul became important centres from the seventeenth century onward, where both the religious and secular

repertories of classical music were performed and transmitted (Feldman, 2024, p. 88).

The Ottoman musical tradition was shaped through the interaction of different religious and social milieus
According to Feldman, Mevlevi dervishes and musicians belonging to different religious communities played active
roles in the transmission and development of the classical repertory during the seventeenth century (Feldman, 2024,
pp- 39-40). This perspective demonstrates that the Ottoman musical tradition cannot be explained through a single
centre, but was shaped through the interaction of different social and religious milieus. Feldman does not limit the
formation of Ottoman music to a particular social environment; rather, he considers Mevlevi and Halveti dervishes,
members of the ulema, Greek Orthodox cantors, and non-Muslim composers within the same historical process
(Tortop, 2026). Within this framework, Ottoman music education cannot be understood solely as a court-centred
structure, since it was shaped through relationships among different institutions and social circles. Dervish lodges,
especially Mevlevi lodges, functioned as influential educational environments in the transmission of musical

knowledge, the preservation of repertory, and the training of performers.
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Dervish lodges and Mevlevi lodges were educational environments for the transmission of musical
knowledge

Dervish lodges played an important role in music education as environments in which musical knowledge was
transmitted (Feldman, 2024). They were not merely places of religious performance but also important settings in
which instrumental instruction was maintained and musicians were trained (Behar, 2014). Mevlevi lodges were among
the principal educational environments in which music instruction continued within the customs and practices of the
Mevlevi order and where musicians were trained through megsk (Mete, 2018, p. 167). These findings demonstrate that,
in addition to their religious and Sufi functions, Mevlevi lodges were important environments of music education in
which musical transmission based on the mesk system took place and performers were trained through master—

apprentice relationships.

Patronage relationships ensured the continuity of musical production and transmission

Alongside institutional structures, patronage relationships constituted one of the principal factors supporting musical
production and transmission in Ottoman-Turkish music education. Feldman emphasizes the influence of
relationships among the court milieu, the emerging aristocracy, statesmen, the ulema, and Sufi orders on the
development of Ottoman musical culture. From the seventeenth century onward, newly emerging elite circles
contributed to the support of art music through patrons and amateur performers, while musical production and
transmission developed through the interaction of institutional structures and social support mechanisms. According
to Feldman, relationships among palace servants, the bureaucracy, religious institutions, and dervish circles created the
conditions for the formation of diverse musical milieus in which religious, secular, and mystical elements coexisted

within Ottoman musical culture (Feldman, 2024, p. 53).

Music historiography is based on interdisciplinary and relational knowledge production

Music historiography is based on an interdisciplinary and relational mode of knowledge production. In this respect,
Feldman advises scholars working in musicology to adopt a multidimensional perspective capable of establishing
connections among different disciplines (Tortop, 2026). Such relationships are important not only for understanding
historical musical practice but also for evaluating the processes through which knowledge is produced in music-
historical research. Karaca’s (2026) interview with Walter Feldman demonstrates that Feldman’s academic approach
developed through interactions with different disciplines and scholars. The methodological guidance he received from
Harold Powers at Princeton University, together with his intellectual relationships with figures such as Halil Inalcik,
Yal¢in Tura, Haydar Sanal, Cem Behar, Owen Wright, and Necdet Yagar, shows that his work was shaped through
connections with the fields of history, musicology, and performance (Karaca, 2026). Feldman’s approach to Ottoman
music history thus developed not only through written sources but also through his relationships with scholars and

musicians from different fields.

Musician training is shaped by diverse social and musical environments rather than by a single teacher

According to Feldman, from the seventeenth century onward, Mevlevi lodges became important centres of music
education and performance, while the relationships established by Mevlevi musicians with different musical
environments, including the Ottoman court and aristocratic gatherings, facilitated the circulation of musical
knowledge and repertory (Feldman, 2024, p. 88). The continuity of these relationships was further reinforced through
systems of financial support. Biographical sources on Ottoman music history likewise suggest that the education of
musicians was shaped through extensive interaction with diverse social and musical environments rather than through
the influence of a single teacher (Oner, 2023, pp. 132-133). Feyzi and Kilig (2025, pp. 309-311) further note that
musicians in the Ottoman bureaucracy received salaries, allowances, and various professional benefits, and that this
patronage system played a significant role in ensuring the continuity of musical institutions and the training of
professional musicians. Within this framework, the findings indicate that the transmission processes of Ottoman-
Turkish music education were sustained not only through formal institutions but also through relationships among

diverse social and musical communities.
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Nineteenth-century modernization transformed the institutional structure of music education

The institutional structure of Ottoman-Turkish music education underwent significant transformation during the
political and cultural modernization of the nineteenth century. According to Feldman, the abolition of the Janissary
Corps in 1826 and the subsequent closure of the Mebterbine weakened the central position of the traditional court
music institutions, while the Enderun-based system of music education and patronage gradually lost its former
function. During this period, Ottoman musical life was reshaped within a changing institutional framework and a new
administrative order (Feldman, 2024, pp. 5, 68-69). With the reorganization of the palace music establishment, the
Miizikd-y: Hiimdyun, which replaced the Mebterbdne, emerged as the new institutional centre of Ottoman musical
life (Ozcan, 2026). Nevertheless, this transformation did not signify the disappearance of traditional modes of
transmission. Despite the increasing use of notation and the expansion of institutional music education, the master—
student relationship continued to play a central role in transmitting musical style and repertory, while conservatory

education and megk-based learning coexisted to a considerable extent (Feldman, 2024, p. 8).

The mesk tradition continued despite institutional transformations

During this transitional period, Dérsilelhan assumed an important role in preserving the traditional repertory and
maintaining institutional transmission from the late Ottoman period into the early Republic. As noted by Kolukirik
(2016), Ddriilelban contributed to the notation and preservation of the classical repertory through its collection
projects, published anthologies, and journal. Another major transformation in the traditional educational system
occurred with the closure of dervish lodges and Sufi convents in 1925. According to Kiling’s (2026) interpretation of
Feldman’s assessments, this reform produced significant changes in the transmission channels, educational practices,
and ritual continuity of the Mevlevi musical tradition. Nevertheless, the transmission of style and repertory based on

the megk tradition continued within different institutional and social settings.

Ottoman-Turkish music education represents a multi-centred and relational institutional structure

The findings demonstrate that the institutional foundations of Ottoman-Turkish music education developed not
within a single centre but through a multidimensional structure shaped by the palace organization, dervish lodge
communities, and the patronage relationships connecting these environments. The hierarchical educational model
implemented in the Enderun and the Seferli Chamber, together with the megk tradition maintained in dervish lodges,
particularly the Mevlevi lodges, should not be regarded as separate and disconnected systems but rather as
complementary environments of transmission serving different functions within the same musical culture. Although
historical transformations, such as the abolition of the Mehterbdne in 1826 and the closure of dervish lodges in 1925,
altered the functioning of these institutions, traditional modes of transmission continued within different institutional
and social contexts. Accordingly, institutional structures and processes of musical transmission in Ottoman-Turkish
music should be understood not as separate phenomena but as mutually interconnected components of a broader

educational system.

General Evaluation

This study examined Feldman’s assessments of Ottoman-Turkish music education holistically under the pedagogical,
institutional, social, and historical themes. Feldman’s views were not considered solely within the scope of his own
historical and musicological analyses but were also evaluated together with the works of other scholars that support,
elaborate, or reinterpret these views within different theoretical frameworks. Accordingly, the principal themes
identified in this study, Feldman’s views associated with these themes, and the researchers who contribute to or support

these perspectives are presented in Table 1.
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Table 1. Feldman’s views on Ottoman-Turkish music education and the researchers contributing to these perspectives

Thematic heading

Feldman’s view

Other researchers contributing

to the view

Musician training based on the

master—student relationship

In Ottoman-Turkish music, musician training was based on a long-term master—
student relationship and direct performance experience. In addition to technical
knowledge, the master transmitted repertory, performance style, aesthetic values,

and musical identity.

Behar (2014, 2023), Karaca (2026),
Ozalp (2000), Temiz (2010)

Mesk and the

personal learning process

experience

Feldman’s views on mesk and oral transmission are based not only on historical
sources but also on his personal learning experiences with performers of Ottoman-

Turkish music and representatives of different traditions.

Behar (2014)

Learning through

participation in a community

of practice

Learning is not merely the acquisition of knowledge and skills but a social process
through which the individual participates in a performance environment, adopts the

values of the community, and gradually becomes an active participant.

Lave and Wenger (1991), Collins,
Brown, and Newman (1987)

Aural memory and long-term

memorization

Listening, repetition, memorization, and aural memory were decisive in transmitting
repertory and stylistic characteristics. Oral transmission enabled works to be

sustained through reinterpretation across generations.

Behar (2014, 2023), Wright (1992)

Nazire and the re-creation of

Nazire is not the direct repetition of an earlier work but a compositional practice that

Wright (1992), Behar (2023)

repertory creates a new composition while retaining traces of the original. Thus, the repertory
was not merely preserved but was re-created through new forms of composition and
interpretation.
Multidimensional musical | Learning in Ottoman-Turkish music is not limited to memorizing compositions. | Behar (2014, 2023), Collins,
learning Students acquire melodic structure, performance manner, ornamentation, style, | Brown, and Newman (1987), Lave
nuance, and aesthetic values together. and Wenger (1991)

Educational structures beyond

formal institutions

Ottoman-Turkish music education cannot be explained solely through formal
institutions. Education and transmission developed within the court, dervish lodges,

private gatherings, professional circles, and social relationships.

Behar (2014), Oner (2023), Mete
(2018)

Bureaucratic and professional

character of court education

Music education at the court did not consist solely of instructional activities in the
Enderun. It was conducted together with the selection, training, appointment,

remuneration, and patronage of musicians.

Uzungargilt (1977), Ozalp (2000),
Toker and Ozden (2013), Feyzi and
Kilig (2025)

Systematic education in the
Enderun and the Seferli

Chamber

Music education in the Enderun was based on a hierarchical training model
connected with talent selection, master guidance, designated instructional spaces,

and professional employment.

Uzungargilt (1977), Ozalp (2000),
Temiz (2010), Toker and Ozden
(2013)

Educational and transmission

functions of Mevlevi lodges

Mevlevi lodges were among the principal institutional centres in which musical
knowledge, religious and secular repertories, performance style, and the megk

tradition were transmitted.

Behar (2014), Mete (2018), Kiling
(2026)

Interaction among religious

and social milieus

The Ottoman musical tradition was not created by a single social group. Mevlevis,
Halvetis, members of the ulema, Greek Orthodox cantors, Jewish musicians, and

non-Muslim composers interacted within the same musical field.

Tortop (2026), Oner (2023), Mete
(2018)

Patronage relationships and

musical continuity

Relationships among the court, aristocracy, bureaucracy, ulema, Sufi circles, and
musical patrons supported musical production, repertory transmission, and the

training of professional musicians.

Feyzi and Kilig (2025), Oner

(2023), Uzungarsil1 (1977)

Interdisciplinary and relational

music historiography

Feldman’s music historiography adopts an interdisciplinary approach informed not
only by written sources but also by intellectual relationships with historians,

musicologists, theorists, and performers.

Behar (2014), Wright (1992)

institutional transformation

establishment of the Mizik4-y1 Hiim4yun transformed the institutional structure of
music education, while the Enderun-based education and patronage system

gradually lost its former function.

Influence of social and musical | Musicians were trained not solely under the influence of a single teacher but through | Oner (2023), Feyzi and Kilig
environments on musician | relationships with the court, Mevlevi lodges, aristocratic gatherings, and different | (2025), Behar (2014)

training performance environments.

Modernization and | The abolition of the Janissary Corps, the closure of the Mehterhine, and the | Ozcan (2026), Kolukirik (2016),

Uzungargili (1977)

Continuity of mesk despite

institutional transformation

The increasing use of notation, the establishment of Diriilelhan, and the closure of
dervish lodges did not completely eliminate traditional modes of transmission.
Mesk-based transmission of repertory and style continued in different

environments.

Kolukirik (2016), Behar (2014,
2023)

Multi-centred and relational

educational structure

Ottoman-Turkish music education developed within a multi-centred structure in
which the court, Enderun, Seferli Chamber, dervish lodges, Mevlevi lodges,

professional circles, and patronage relationships complemented one another.

Uzungargili (1977), Mete (2018),
Oner (2023), Toker and Ozden
(2013), Feyzi and Kilig (2025)

Table 1 demonstrates that Feldman’s assessments of Ottoman-Turkish music education have been supported and
expanded in various respects by different researchers. Behar (2014, 2023) and Karaca (2026) explain the processes of

megk, oral transmission, the master—student relationship, aural memory, and repertory transmission, while Wright
33



Aydinls Giirler Tiirk Miizigi 6(Walter Feldman Special Issue) (2026) 19-24

(1992) demonstrates through the practice of nazire that the repertory was not merely preserved but also re-created
through new compositional processes. In terms of learning processes, Lave and Wenger (1991), together with Collins,
Brown, and Newman (1987), provide a theoretical contribution by situating this form of transmission within the
frameworks of social participation and communities of practice. With regard to institutional structures, Uzungarsili
(1977), Ozalp (2000), Temiz (2010), and Toker and Ozden (2013) explain the systematic educational processes within
the court, Enderun, and Seferli Chamber through historical evidence. Mete (2018) and Kiling (2026) reveal the role of
Mevlevi lodges in music education. In relation to social interaction, Oner (2023) emphasizes the importance of social
environments and relational networks in the training of musicians; Tortop (2026) addresses musical interaction among
different religious and social milieus; and Feyzi and Kilig (2025) explain the influence of patronage mechanisms on
musical production. In the context of modernization, Kolukirik (2016) and Ozcan (2026) demonstrate that megk-
based transmission continued in different forms despite institutional transformations. Within this framework,
Feldman’s approach may be understood as a multi-centred model of education encompassing pedagogical

transmission, institutional organization, social relationships, aesthetic production, and cultural continuity.

Conclusion
This study aimed to reconsider the historical and musicological evidence presented by Walter Feldman through the
conceptual approaches of music education and to examine transmission processes in Ottoman-Turkish music in their
pedagogical and institutional dimensions. Feldman’s historical analyses were evaluated from the perspective of
educational sciences, with particular attention to the modes through which musical knowledge was transmitted, the
learning processes in which this transmission occurred, and the institutional structures supporting these processes. As
aresult of the study, seventeen fundamental views expressed by Feldman on Ottoman-Turkish music education were
identified under four main themes: pedagogical, institutional, social, and historical. The findings demonstrate that
Feldman does not regard music education merely as the transmission of compositions and technical knowledge but as
a multilayered system of cultural transmission in which megk, the master—student relationship, aural memory,
performance experience, social environments, institutional structures, and patronage relationships operate together.
In this respect, the study concludes that Feldman’s historical and musicological analyses offer a holistic educational

approach that explains the continuity of Ottoman-Turkish music education.
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